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JNTRODUCT JOn
The Training Developments Institute, through the Scieatific

Services Program of Battelle Columbus Laboratories, comtzacted with
Ns. Lynne C. Acki to conduct an independent evaluation of the In-
tegrated Training Prototype (ITP), 940 NOSC Course, Pt. Jeckson,
South Carolina. The purpose of the study was to aseess the effec-
tiveness of the progras in producing cooking, basic soldiering and
self management skills.

2ROGRAMN DESCRISTION
The program was developed for the Training Doctrine Command

Basic 8kills Educaticn Program (BSEP) by the Institute for Curric-

ulus/Instruction (ICI), Corsl Gables, Plorida. Its purpose was to
demonstrate that entry level soldiers would be able to cope with
the demands of Army life when trained to use general thinking/
leazrning skills in three contexts -- cooking, soldiering and self-

nanagemsnt .

The major focus of the evaluation was on the student. ITP
students were assessed at the end of the course on their skills,
knowledge and attitudes in eacr of the three areas. Their perfor-
mance in the areas of cooking and socldiering was assessed both in
relation to criterion-referenced standards and COmpArison groups
who experienced the standard AIT program. They were also assessed,

post-treatment only, against criterion standards for problem-solving
skills.
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Specific axeas assessed were as follows:

COOKING SKILLS
- Nissioa Accomplishmsat, group and individual
- Specific cooking ekills
- Pield eqguipment
- Recipe conversion
SOLDIBRING BKILLS
- Military customs and courtesies
- Maintenance of self and physical surroundings
= Guard duty
Physical resdiness

Drill and ceremony (individual, squad and platoon
sovensents)

SELP-MANAGRMENT SXILLS - four step -problem-sclving model

Secondary foci were the effectiveness of instructor training,
the attitudss and satisfaction of those involved in the progras
(students, instructors, cadre and leaders), ard the prog.am charac-

teristics that may have influenced student performanae.

Data on student achievemsnt for both the experimental and con-
trol groups were gathered via testing and cbeervation. These data
were subjected to standard statistical tests of significance. Be- 1
cause of the small scale of the experiment, a “practical” level for
interpreting student achievement was also established.

Date in the secondary areas of concern were collected via printed

surveys and follow-up interviews.

PINDINGS
The overall conclusion of the evaluation i3 that the ITP program

produced listle significant or practical differences from the regular
AIT course in either cooking or soldiering skills or attrition. In

criterion-referenced terms, both groups performed better in soldier-
ing skills than in cooking skills, and in regard to cooking, few per-
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formed at the desired level. Subjective measures showed a slight
difference in favor of the ITP group when asssessing their level of
confidence in cooking ekills and abilities. Assessment of self-
sansgemsnt skills (ITP only) revealed little in the way of coenclu-
sive evidence of significant impact.

Cooking

When assessed in relation to the criterion-referenced standards
{not acceptable, ainimum acceptable performance and desired level of
performance), the majority of ITP students performed consistely at
the ainisum acceptable level during mission accomplishment and in
field equipment demonstration. In the other two cooking areas --
recipe conversion and specific skills testing ~- less than one-~half
of the students were able to perform at the ainimum acceptable level
or better with the exception of “campleting tasks within an estab-
lished time period®. (These levels of performance paralleled that
~f the comparison group).

ITP students at the point of evaluation were found not to be
different from the comparison group in cooking skill, knowledge or |
attitude. Of the fifteen cooking sub-areas assesssd, one each sta-
tistical and practical difference were found, doth in favor of the

ITP group.
Scidiering

{ Criterion-referenced performance was considerably better for

both groups in basic soldiering skills. BDoth ITP and comparison
| students consistently performed at the desired level of performance
in all basic soldiering areas except platoon drill and ceremony,

where somswhat less than one-half of the ITP group performed at that

level.
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The ITP and comparison groups were found to be quite similiar in
their abilities in most areas of soldiering skills, although iso-
lated practical and statistically significant differences were
found. The ITP group rated consistently better in maintenance of
self and surroundings during informal inspections, and their per-
formance was superior in some areas of guard duty and physical reeadi-
uees. The comparison group was statistically superior to the ITP
group in knowledge and performance of military customs and cour-
tesies, and found to be “practically” superior in platoon drill and

Ceremony BANUGVETrS.
Probles Soiving

The planned self-managessnt curriculum was reduced in the course
of program implemsntecion to the problem-solving component. ITP
students (only) were tested post-treatmsnt only on their ability
to apply & basic problem-solving model to an hypothetical situation.
Results indicated that while the students applied same reasonably
systematic approsch to problem solving, about one-third applied the
particular model taught in the problem-solving curriculum.

Attrition Rite

Another measure of program success (and student self-management)
wvas the attrition rate. The Guestion was whether or not ITP students
would display a significantly lower attrition rate than the regular
AIT program. End-of-program analysis revealad that attrition for
ITP students wvas no different from past AIT attrition at Pt. Jackson.
Instructos Training

Assessment of instructor performance in terms of the consistency
and gquality of ICI Training/Lesrning Strategies impl.ementation pro-
duced a considertole range of results. O0Of instructors and csdre who




completed their full ITP assignments, the majority performed at or
above the minimum acceptable level in both guality and consistency .
Two of fourteen performed at an unacceptable overall level. Less
than one third of chose completing their ITP asaignments performed ac
the desired level. FPive personnel were dropped before the end of
the program because of either unacceptable attitudes or deficiencies
in applying the ICI Strategies.

ttit 5 t i _ t

Data on attitude toward and satisfaction with the program were
also varied. However, most iuuuctars, cadre and leaders gained
a grester level of satisfaction from the ITP program than from their
previous training assignments, and the majority felt that the treat-
ment had been more effective in producing student skills, knowledge,
and attitudes.

Viewed as particularly beneficial was the pairing and teaming.
This strategy was generally cited by all groups -- students, instruc-
tors, cedre and leaders -- as contributing to greater pride, con-
fidence and ability to work as a team. A meaningful contribution
of the ICl Training/learning Strategies was alsc noted by the major-
ity of those interviewed.

CONCLUS IONS

Both courses were equally weak in the area of major focus -- cook-
ing skills. The equality achieved by the ITP group was, however, at-
tributable to the above-average achievement of a gingle platoon. Both
programs proved better at helping achieve desired performance on
scldiering skills.

The self-management aspect of the program as integrated into the
cooking and soldiering skills areas via the ICI Thinking Strategies,

along with the pasiring, teaming and group-paced features of the pro-
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gzam, 4id, however, produce some positive eiffects oa student attitudes

and confidence.

Instructor/cedre training was marginally successful, but the posi-
tive attitudes that it produced in some personnsl translated directly
to a higher degree cf success with their students.

One important side benefit of the ITP progam was the sttention it
caused staff to give to possible deficiencies in the regular coursge.
AECOMMENDATIONS

There are few recommendations that can be made as a direct result
cf this evaluation due to the -ultit\;lo of uncontrolled vsriables in-
volved and the lack of difference in results produced. There are,
however, some general recommendations to be made.

1. Whatever the decision about futuwre applications of the ITP pro-
gram O its components, attention should be psid to taking ad-
vantage of its best features. Certain instructional and logisti-
cal features have potential for worthwhile benefits in the regular
program, and the "baby should not be thrown out with the bath water.®

2. The regular ~gurse would appear to need some special attention to
improve certain areas of cooking instruction in any caee.

3. In spite cf diminiphed attention given the self-management segment
of the course and the consequent undramatic results, the need for
some manner 5f instruction in this ares seems evident.

4. Instructor trsining in mu: instructional sssignments f~r
those without prior imstructional bec ground seems a significant need.

S. At the risx of the tail wagging the dog, future esperimental pro-
grama of this nature should address fewer umc-atrolled variables
80 that an evaluation may determine the effects produced by
the veriables that are addressed.
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The following pecple made significent comatributioas to the
evaluation effost throuwph their professiomalism and dedicatiom to |
the task. Their assistance was such agprecisted.

Cooking Shil}s Rpters |

CH2 G. Ncmeill |
wC T.L. Gould
NSG B. Dove

SPC J.K. bell

Besic Soldjering Skills Rsters

S¥C Jones
SFrC NcClarey
S8G Nelums
$8G Roberxts

Self-Nanagemen: $kills Evaluators
L. D. Harty
P. L. Newdold

Personnel from the following organizations were instrumental
in providing input and coordina.ion and developing and reviewing
assessment devices and msthods.

o Pourth Brigade, Ft. Jacksoan, South Carolina

© Quartermaster School, Pt. lee, Virginia

o Training Developments Institute, Pt. Noaroe. Vicginia




OVERVIEW OF THR ITP PROGAAN
AND THE PROGRAN BVALUATION
1. BACEEROWD

This sestien of the report provides an overview to the Iate-
¢Tated Trainiag Prototype, the prablems it was designed to over-
came, and a0 agprorch to the progran evaluation.

1.1 The Probige: Voluntesss curreatly enteriang the U.S. Arwmy
euhibit characteristics that ishibit them from adjusting success-
fully to military life and acquiring necessary job skills. These
chazacteristics fall into the categories of: a) inadeguate basic
concapt develapment, b) deficient learning strategies, c) laaguage
barziers and 4) ineffective life-coping ekills.

The Army has initiated a number of programs to OvVercoms Or
reduce these problems and thereby lower attrition, improve owerall
job proficiency and increase the individual's job/military success
and satisfactiom.

1.2 The 1TP Progrge: The Training Doctrine Command contracted
with the Institute for Curriculum and Instruction (ICI) to develop
and implement an Integrated Training Protctype (ITP) in the Pood
Service School course for MOSC 94810, Pt. Jacksom, South Carolina.

The program focused on the area of life-coping skills -~ thoee
skills reguired by the soldier to adjust to military life, succeed
in training and sclve the day-to-day problems that stand in the way
of jcb and pecrsonal success and satisfaction.

T™he underlying strategies of the progran estailed a) ismplementing
the ICI “Pive~-Step Process for Excellence” as the basis for produc-
ing competemcies in basic cooking and soldiering skills amd b) in-

tegrating a life-coping-skills segment (called “Self Nansgameat®)

- L3 sl r— el o e
e —— " S S S — _]»




to prupere scldiesrs to sshiove caresr and pecesnil gesls and cope
with their day-to-day peroblame. It was assumed that thess two

stretegies tegether would produse bdetter seldiess by virtws of an
integrated applicstion of self-mansgemeat to soldieriamg. ocosking

and gemesally coping with and adjusting to military life.

In additien to the iastrustiemal strategy and iategretion of
life coping skills imstructiem, the ITP progran differed frem the

regular 340 NDS course in the following ways:
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The course vas imple-

c-u
scheoduled
u-um
and the fimal
144 students received the ITP treatment.
asated from ) August to 16 October, 1961.

The contract with ICI called for ths coatractor to create an

lonis vas reduced to ¢ to 3 days for those studemts selected for com-

i

parisen greoup evaluation.
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evalustion plan and develop related isstrwments. Aa extersnsl eval-

would then isplemsnt the plan. The evaluation wes to aseess

criterion referemced progran schisvensat and achievament in comparison
with that of the regular 948 MO8 course.

1 The Bvalustor gad Bvelueter Maspemsibilitise: M. Lymue

C. Acki, hobinson & Acki, wes ccontrected to carry out the external
evaluation. The coatract specifi.d the following evaluator respon-
sibilities:

Meviev and recommend refinements in the developmental
coatractor‘a evaluation plan

Establish the evaluation design

ldentify and select the sample population
Validate instruments as required

Brief and train data collectors

Develop a TDI evaluation managemsnt plan
Coordinate evaluation data collection
Analyse data and report findings

responsibilities were later expanded to include:
Increased involvemsnt in committee planning related to the

evaluation

Bupansion of the subjects of evaluation, including increased
‘“::I process as it contributed to differences in program
t

Development of instruments for some of b= additional foci of
the evaluation.

All decisions and recommendations regarding the evaluation were
made in concert with the ITP committee members.

2.

2 Bvaluyation Questions: The evaluation questions specified

in the developmental contractors evaluation plan focused on one

=ajor
areas

area - student performance and attitudes, and two secondary
- AIT inetructors skills and attitudes and leader attitudes.

A fourth azes, attritiom, wvas asleso addressed as & Msasure of SuUCCees




in helping trainses remain in the Asmy and successfully cemplete
traiaing.
Student Pecformance, Attitudes, Attritioa
® To vhat enteat 4id the ITP graduates achieve the eads sought?
o Did the ITP students achisve significamtly levels of
w-. on the oconfirmation tashs for and soldiar-
that 948 AIT graduates who were trained by cucsrent AT
progran?
o Did the ITP graduates oxpress greater oconfideace thea mon-

I in their prepsredmess to fulfill their respon-
sibilities as soldiess and cooks?

o To vhat extent did the ITP studeats leazr basic problem solv-
ing skills?

omm.mmuh.u‘lun?uumummm
students compared to other 948 clasees

AIT Instzuctor Attitudes and Skills

e Was the ICI training effective in emabling instructors/cadre
to adequately and consistently use Training/learning Strategies
and curriculum?

e Do the ITP instructors/cadre express & confidence in
mmumam:m)-mn 88 opposed to other
students they have eacountered) are prepared to perform com-
petently as cooks and as soldiers?

¢ Do ITP i(nstructors/cadre express a ter sense of setis-
fection from the training responsibilities they have been
assigned?

IT? Leaders

e Do the lesders (school, company, battalion) empress greater
coafidence in the of ITP gradustes (es




2.3 Pvaluption Plgp: The evalustion plan was produced by the
dovelogmental coatractor and later refimed by the ITP committes,
the coatrector and the evaluator. GSources/msthods of data collec-
tion, sample sises and techanigues and teeting periods approved by
the cammittes are precented on the following charts. Aa aamotated
copy of the original evaluation plan is included in Agpendix A.
Copies of all iastzumsnts can be found in Agpendices B and C.

2.3 Bvaluatios Design: The dssign chosen for cooking end sol-
diering skills wes the *aca-equivalest comparisom growp design®’ with
data collected or a posttest basis. Pre-treatasnt BSasSuUreEsnt vwes
amitted from the model based on the assumption that students in both
ITP and comparison groups would have egual entry level ability in
cooking and soldiering skills.

Bvaluation of life-coping skills was limited to post-treatment
asasurement of ITP graduates oaly. 8Since the msthod of evaluation
of life-coping skills was to be proximate msasurement represented
by the students’' ability to verbalise the steps of the model taught
in the ITP program, it was deemed plausible to assums 36r0 entry-
level skill for those students (thus, no pre~treatment msasure) and
unfair to posttest comparison group students on a model they were
not taught (thus, no post-treatment msasure of comparison studeants) .

3. EVALUATION CONCEINS
Several evaluation concerns were raised during the course of
the program. MNajor amomg these were the following:

3.1 Comperability of groyge: The ITP group wes found to have

La.u-'wm'uwmmsm randomly
mwuw(m“m). It not neces-
arily msan the groupe are different. Please see following
discussion and data preceated in Agpeadix A.




s higher preportion of femsles, mon-high schonl graduates and Whites
than did the cenparison groups for either cooking or basic soldier-
ing skills. 2Amalysis of test data by sex, educatica and race/ethnic
group produced no sigaificant differences by student characteristics
which would have affected results in the area of cooking skills eval-
uwstion. In the ares of basic soldiering skills, any bias introduced
by umequal distributioa of studeats by characteristic were ruled out
exocept in the area of Physicel Readiness Testing. In this case,

the results were biased on favor of the Comparison group which con-
tained higher proportions of males. Males performed significently
better on Physical Readiness Testing than did females.! his con-
sideration is incorporated ir. the findings sectioms.

3.2 Inter-rater religbility: FPFour raters each were used to
assess cooking and besic soldiering skills, and three different
raters assessed students' problem solving abilities. Through train-
ing prior to cbservation and/or working in pairs durir; the initial
stages of evaluation, consistency in ratings was achieved. Sub-
seguent analysis (after all evaluations compieted) indicated that
the consistency did not coatinus through the evaluation. However,
no bias in favor of either ITP or comparison group was found since
each rater aseessed approximately equal numbers of students from
both groups. Appendix A contsins a more detailed discussion of the
training that occurred and the impact on results.

3.3 Coatributing Fectogs: The ITP program marked a significant
departure from the regular course in many areas - pacing, grouping,
instructional approach, materials, curriculum sequencing and emphasis,
course lenagth, etc. Becsuse there were go sany variables, identi”i-

‘lnuu"uu'mmuu'm'm.




cation of factors which coamtributed to or detracted from performance

oould not be established definitively.
porated into the findings sectioms.

This considerstion is incor-
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This section provides the aaswers to each >f the gquestiomns which
guided the evelustion effort.
l. T0 WEAT EXTENT DID TER ITP GRADUATES ACNIEVE THE ENDES SOUGHT?
Bnds sought were established for 948 MO8 cooking skills, basic
scldiering skills and problem solving. The basis for all ratings
was 8 0 to 4 scale vith the following definitioms:

0
1

No evidemce or not performed
Bvideat or performed, but unacceptable

Bvident or performed, at the ainimum acceptable level
of performance (MALP)

Bvident or performed, above the ajinisum acceptable
level of performance, but not at the desired level of
performance (MALP)

Bvident or performed, at the desired level of perfor-
mance given existing conditions (DLP)

Achievemsnt of ends sought was said to be accomplished when ratings

wvers gt oFr ahove the ainisum acceptable level (rating of 2 or higher).

Students were randomly selected for evaluation in each major

area and sub-area and no one student was assessed across all areas
except by chance. The following results, thea, are based on the
total aumber of items rather than the number of studeats rated at

a given level of performance.

1.1 Cooking Skills: Students were rated in five arees during
cooking skills evaluation. The five areas and the percentage of
ratings at each level of performance are listed below.




e e p—

P —

S —
I LU OB IREL
AR or [ <d ACCEPTABLL or
CRITERIA  ACCEPTABLE LEVEL
~BATED (0.1 BATING) (2.0 BATING) (S BATING)
NISSION ACCONPLISE-
ACCONPL1ISE-
MEW?, INDIVIDUAL 2727 $43 (19.9%) 1887 (69.29) 297 (10.M)
SPECIPIC SKILLS
PRETING o 332 (44. V) 181 (36.40) 4 (18.9)
RCIPR
CONVERSI 0% 243 61 (24.9M) 61 (24.9%) 123 (S0.N)
FIELD
7. . .
EQUIPMENT 72% 126 (17. W) 404 (66.4%) 119 (J6.N)
TOTALS 3150 1091 (21.28) 3300 (64.18) 799 (14.70)

About four-fifths of the ratings were at or above the Rinimys accep-
table level, but most of these were not at the desired level of per-
formance. Students received the most acceptable ratings in the area
of mission accomplishment (group tanks), and the fewest accesptable
ratings in the area of specific skills demonstration.

1.3 Dbasic Soldiering Skills: Basic soldiering evaluation cover-

ed seven areas. The distribution of ratings for each wvas:

NININUM DES IRED
NUMBER OF »oT ACCEPTABLE LEVEL OF
CRITERIA ACCEPTABLE LEVEL PERFORMANCE
BATRD (0,1 BATING) (2,] BATING) (¢ BATING)
MILITARY CUSTOMS
¢ COURTRSIES 1727 21 (1.2%) $63 (32.68) 1143 (66.2¢)
GUARD DUTY 1178 ”» (3.M 367 (29.00) 2 (67.29)
MAINTAINING SELFP/ '
SURROUNDINGS 2996 2( .M 006 (26.90) 2168 (72.68)
PNYSICAL READINESS! 194 17 ( S.M) - 277 (94.20)
DRELL AND CEREMONY
Individual 1278 10( .N) 138 ( 9.00) 1140 (89.8N)
1q.aa i 6 ( 2.00) 7% (25.68) 21¢ (72.W)
Platoon e 3 (7.00) 19 (64.29) 21 (60.09)
TOTALS 7009 118 ( 1.50) 1936 (26.00) S788 (73.7W)
IMumm.mmu-m:mumu.
level of performance = 60 points or more.
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percentage of these were st the desired level of performance.

1.3 Probien Solving: The discrete problem solving portion of
Mmtou-mmmm’adm.olunw. Ratings
for each were:

MININUNM DESIRED
MAEER OF notT ACCEPTABLE LEVEL OF
CRITERIA ACCEPTABLE LEVEL PERPOMIANCE
—BATED (0,1 BATING) (2,3 BATING) _(4 BATING)
UNDERSTAND THE
DECIDE WHAT YOU CAN/
CNOOSE BEST COURSE
OF ACTION 183 66 (36.19) 7 (31.10) 60 (32.80)
PLAN, ACT, AND
CNECK RESULTS 18 13 ( 7.08) 00 (48.19) 02 (64. M)
TOTAL 793 145 (10. ) 371 (46.80) 277 (4. M)

In this particular area, the "¢° rating, or the dssired level
of ﬁrfm. indiceted that the student had, in fact, applied the
systematic probliem solving process taught in the program.

Understanding the probles and deciding what one can or can't
do about the problem produced the most ratings at or above the
minimum acceptabie level. 1In all, over four-fifths of the ratings
were ainimally acceptable or better.

2. DID THE ITP STUDSNTS ACEIEVE SIGNIFICANTLY SIGEER LEVELS OF PER-

PORMANCE THAN THE CONPARISON GROUP (8) IN ARBAS TROTED?

The ITP committee chose to identify significamce in both statis-
tical and practical terms. Statisticel significence wes determined
by appropriats ststistical teets. Practical significence was set
st ome-half of ame point (.30) on the four poiat scele msatiomned
above.

e ————
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Rssults show that there was little difference of either type be-
twesn the groupe. The following chart lists each area and sub-ares
assessed and identifies the grouwp, if any, thet was found to be
superior in either statistical or practical terms. Mean ratings for
both groupe are also included.

0IGMIFICANCE NEANS .
ARTLS AUMEPCTT geatisticel Prasticel I SEEBALMMGG
949 M08 COOEKING SKILLS
NISSI08 ACONPLINIBDENT (GROUP)
Serving no no 3.93 2.3
Products Bno no 2.38 2.23
Cleanup anld sanitation "o no 2.92 2.7
Total mission reting no no 2.20 2.3)
NISSION ACCONPLISINENT (INDIVIDUAL)
Procedures no no 2.38 2.33
Contidence/Attitude no no 2.%0 2.6
Products no no 2.20 2.3
SPECIFIC SKILLLS TESTING
Pesfora/Damonstrate procedure no no 1.98 1.7¢
Appeararce 3t produce no ne 1.1 .88 ‘
Time to complete demonstrstion yes (ITP) e 3.00 2.08 |
RECTIPE CONVERSION
Iagredients comverted correctly no yes (ITP) Z.Nl 2.071
Time to complete cemputations no nc 3.98 3.62
71210 BQUIPYENT
Explained procedure/purpose no a0 2.8 2.3
Pezformed/demonstrated use no no 2.42 2.31
BASIC SOLDIERING SKILLS ;
MILITASY CUSTONS ASD COURTRSIES |
Ragort to an officer yos (Comp) no 3.63 3.09
ldsntify renk structure no no .47 3.68
Oepart commander’'s office no no 3.0 3.9)
Greet officer/WCO yos (Comp) no 3.% 3.08
Total NCC rating yos (Comp) no 3.2 3.97

1'“.1.0-0“.*. rather than 0 to 4. Bguivalent scores on the four-point
scale would 1.42 and 1.04 respectively.




é
a1
SIGEIFICAKS
{ LB SBRAGE: Stetigtics. Practical I  Cogperison
QUARD BUTY
Geassal ewdssw o nc 3.63 .88
l Guarding the pest o - . 36
Total guard duty retisg yos (I%9) o ).a .9
| MAINTAINING SELF/PEYSICAL SURROUNDINGS
Posma) inapectisn
Onifesn yos (Camp) "0 J.a8 3.08
Sedy parts no no 3.7 3.®
) Seod no no 3.63 3.61
Wall locher n ~ 3.63 3.9
Uneancwnced iAspectior
niform yos (IT9) * 3.7 .50
Sedy parts yos (IT9) * 3.8 3.7%
wsc " " 3.2¢ .17
Wal. locker ac yes (IT9) 3.28 1.9¢
PETSICAL PRADINESS TESTING'
Preshups no a/a .93  ¢8.63
Situpe yos (IT9) n/e 85.06 78.46
Two-aile ran no a/e 02.26 81.20
DRILL AND CREEMONY - IMDIVIDUAL ~“w no
: DRILL ASD CERENOWY - SQUAD
{ Tors squed o w 3.44 3.1)
N Porwerd march no no 3.00 3.00
Aline equed no ac 3.02 3.7%
Columm right no no 3.38 3.%
Bsas march no no 3.6 3.2%
Right/left flamk march ~ yoo (Comp)  3.18 3.78

R R TR "

foss platoon "o yos (Comp) 3.00 3.
Sreak ramh no yos (Comp) 2.0 4.00
Qpen,/cloes ramk ) yes (Camp) 2.98 3.3
Change directioms no yos (ITP) 3.5 3.00
Forward sarch no no 3.00 3.7

l ‘hﬂu*m“m&.h)ﬂ. ]
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Pzoblea solving results were not presented in the preceding dis-
cusaion because no comparison group waa used.

3. DID THE ITP GRADUATES BXPRESS GAREATER CONFIDENCE THAN WON-ITP

GRADUATES IN THEIR PARPAREDNESS TO FULPILL TREIR RESPONSIBILITIES

AS SOLDIERS AND AS COOKS?

Answers to this question were derived from cooking skilla obser-
vation, student reaction survey results and end-of course interviews.

3.1 _Cooking Skills: WNo practical or statistically significant
differences were found between the ITP and the 94B MOS comparison
groups in confidence/attitude observed during feoﬂn mission accom-
plishment. The comparison group received higher average ratings in
this area, but the difference was only .15 (mean of 2.47 for the ITP
group, and 2.64 for the comparison group).

The pattern was the same on student reaction survey responses.
When asked to rate their agreemsnt with the statement, “I am con-
fident/sure that I will be a good soldier and cook.”, no statistically
significant differences in distribution of responses was found. The
difference in mean rating, on a O-strongly disagree to é-strongly
agree scale, was .05 of a point (mean of 3.38 for the ITP group and
3J.4) for the comparison group).

Bach student was also asked to rate his/her own ability to per-
form specific cooking skills. The ITP group was found toO be statis-
tically more positive in their self-assessment on 21 of 60 individual
skills listed. Those 21 skills fell under the categories of: recipe
conversicn and recipe card reading, preparing standard msnu items,
preparing meats, poultry and fish and preparing salads and ssuces.
ITP students assigned themselves higher “adeguacy” ratings then did
the comperison group in almost all cooking skill areess, but a d4if-

o d
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ference in mean of at least .50 points was evident in only 2 of the 61 -
ability to prepazre food items that have the prc:er appearance (includ-
ing garnish), and to prepare food items that are in the proper amount
for the number being served.

End-of-course interviews with ITP students, selected for relative-
ly high or low opinions of the program, indicated that, without ex-
ception, the ITP students considered themselves superior to the grad-
uates of the “self-paced® program at rt. Joakoon.l

When asked how they would compare to the graduates of the regular
course after one year, over 608 of those responding indicated that
they felt they (the ITP graduates) would still be bastter cooks. About
308 felt that there would be no difference.

3.2 Bpesic Soldiering Skills: No confidence/attitude observations
were made during the basic soldiering evaluation. On the reaction
survey, the comparison group had somewhat higher self-ratings in
ability to perform basic soldiering skills than did the ITP group
across almost all items. This difference was statistically signifi-
cant for 3 of 1l items. In noc case wses the difference in mean self-
retings more than .50 points.

Interviev summaries indicated that 208 of the ITP students felt
they were better soldiers than graduates of the regular course and
the same percentage felt that this edge would hold over a year's time.

3.3 $elf Mansgement: ITP students expressed a statistically
significant, greater confidence in their own ability to *try to stick
vith a task even wvhen things are not going well,” one of ten items
rsted in the azea of self-menagement. MNo significant differences were

117p students interscted with end obeerved regular 945 MOS A.T students
on an informal basis in the field and other settings.

ko
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were found in any of the other nine items and there was nc practical
difference (i.e. more than .50 points) between the two groups for any
items.

Interview summaries indicated that over 40% of the ITP students
felt superior to regular course graduates in various self-management
skills such as attention to detail, cooperation and teamwork.

3.4 Summazy: The unevenness of the results, the small practical
differences, and the few statistically significant differences poin:
to no difference in the expression of confidence to fulfill respon-
sibilities as soldiers and as cooks between the two groups based on
testable data (i.e. cbservation ratings and reaction suzvey responses) .
ITP students d4id, however, verbalize an opinion of superiority over
regular course graduates during end-of-course interviews.

4. WAS THERE A LOWER ATTRITION/RECYCLING RATE FOR ITP CLASS GROUPS

COMPARED TO OTHER 94B CLASSES?

The ITP classes’'attrition rate was almost identical toc that of

1

historical 948 classes at the same site. The attrition rate for the

ITP classes was 7.6% compared to the 7.4% rate for the historical

classes. 1In all, the total ITP input was 144 and 133 of these graduated.

The ITP classes d4id not have a lower attrition/recycling rate than

other 948 classes.

S. WAS TME ICI TRAINING EFFECTIVE IN ENABLING INSTRUCTORS TO ADEQUATELY
AND COMSISTENTLY USE TRAINING/LEARNING STRATEGIES AND CURRICULUM?
Data from ITP instructor/cadre final assessments, leader, instruc-

tor and cadre interviews and student interviews and surveys indicated

that the training was effective for some and not sffective foc others.

1’“ MOS AIT classes vhich started in July through Rovember, 1981, Ft.
Jackson, South Carolina.

| TER——— — —
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Based on ICI-completed final assessments, four instructors/cedre per-
formed consietently at the deeired level of performance, five above
the ainimum level, but not gquite at the deeired level, five at the
Rinimus accsptable leveli of performance, and two unsuccesefully.
Those at or below the minimus level performed adequately only when
told or eupervised. 1In addition to the instructors and cedre who
completed their aseigmnments with the ITP program, four other iastruc-
tors and one cadre mamber were dropped from the program prior to

or during the program because they could not or would not use the
ICI Strategies.

Input from all sources indicated that the training had a variable
effect on instructors/cadre, although students were somewhat more
positive in their attitudes toward and assessment of instructors/
cadre than other groups. There was a high correlation between the
overall "effectiveness® ratings given to instructors/cadre by ICI
satff and the instructors/cadre .elf-identified satisfaction with
training (high “"effectiveness® with high satisfaction and vice versa).
6. DO ITP INSTRUCTORS/CADRE EXPRESS GREATER CONFIDENCE IN THE DEGREE

TO WHICH THEIR ITP STUDENTS (AS OPPOSED TC OTHER STUDENTS THEY

BAVE ENCOUNTERED' ARE PREPARED TO PERFORM COMPETENTLY AS COOKS

AND AS SOLDIERS?

Information was drawn fraom instructor and cedre interviews and
the 343 Prof.ciency Profile completed by instructors and cadre at the
end of training.

In response to the interview gquestion, "How do the graduates of
this course differ from the ‘self-paced’ course 94B graduatee?’, 9
of 14 instructors/cedre indicated that there was a difference in favor
of the ITP graduate. These interviewees moet often mentioned affec-
tive differences rather than skill superiority. ITP students were
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viewed as having greater pride, motivation, confidence and as being
better team workers. Three of the nine indicated that the students
would be more skiiled than regular course graduates.

9 of 14 (a slightly different group) also indicated that the ITP
students would zontinue to maintain their edge over the regular course
graduates a year after the course. Contributing factors were con-
fidence, team spirit, motivation, pride and positive attitude. Two
indicated tnat they didn’'t know if there would be any difference,
one did not respond, one indicated that he thought there would
he no difference and one indicated that student progress would depend
more on the enviromment in which they were placed than the instruc-
tion they received during AlT.

Platoon sergeants for the first and second plltooncl rated most
ITP students superior (above average to outstanding) in comparison
tc other soldiers they had previously trained. 40.40 of the students
were assessec as outstanding when compared to other AIT soldiers, and
another 37.18 were considered above average. 18.0% were considered
about the same as others and 4.5V were considered below average.

From limited sources available, it appears that at least 75% »f
the ITP instructors and cadie were confident that the ITP students
were more prepared to perform competently as cooks and as scldiers
and that the edge would be maintained at least One year from train-
ing. Those whc were less confident that the students were better
prepared were those who received the lowest ratings on the instruc- |

tor evaluation, and themselves had the lowest opinions of the project.

1m received only for those two platoons. MNo similar input requested
from instructors regarding students’ 948 NOE cooking skills.
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7. DO ITP INSTRUCTORS/CADAE GEPRESS A GREATER SENSE OF SATISPACTION

FRON THE ITP TRAINING RESPONSIBDILITIES THREY NAVE BEEN ASSIGNED

(AS OPPOSED TO PREVIOUS ASSIGNFWTS) ?

The answer to this question came from the instructor/cadre end-of-
course interviews. Other data were not collected as planned.

In terms of general attitude toward the course and positive and
negative comments aade, two drill sergeants and eight of eleven
instructors had positive to very positive attitudes, two instructors
had negative attitudes and one instructor and one cadre were ambivalent
in their feelings toward the course.

Attitudes toward the course were directly related to opinions of
the ICI Strategies. Eight of the fourteen indicated positive to very
positive reactions to the Strategies, four thought the Strategies were
“ckay” and two had negative opinions of the Strategies.

Knowing what they did abcut the course at the time of thr inter-
view (confirmatior week), eight of eleven instructors and all three
cadre indicated that they would voluntesr tc serve if the same course
were offerred again. Three instructors indicated that they wouléd not
volunteer.

Based on all respcnses, those above and others, six instructors
and one cadre did gain a greater sense of satisfaction from the ITP
training responsibilities they had been assigned as opposed to previous
asaignmsnta. These people felt that they were more effective in their
roles and that thc program, in part or as a whole, contributed to that
effectiveness. Four instructors did not gain a greater sense of satis-
faction. Three of these made consistently negative camments about the
progzam. One had a positive attitude toward it, but was not more
satisfied by the experience. OCne instructor had no previous experi-
ence and, therefore., no basis for comparison. One cadre was assigned




to the project late, and was not asked. The finsl cadre member held
.wunmumm.mm-umum-nm
of satisfaction he derived from the ITP assignmsnt.

8. DO THE ITP LEADERS (SCHNOOCL, CONPANY AND BATTALION) EXPRESS GAEAT-

ER CONPIDENCE IN THE PREPAREDNESS OF THE ITP GRADUATES (AS OPPOSED
TO REGULAR 948 NOS AIT GRADUATES) TO PERPOSN CONPETENTLY AS COOKS

AMD AS SOLDIERS?
Pour ITP leaders were interviewed regarding their opinions of

the progras. One indicated that aspects of the program wese good,

but did not express a greater confidence in the students' prepared-

ness to perform as scldiers and cooks. One indicated that it was
too early to tell the degree to which the students were prepared.

One indicated that he had a greater confidence, but that this would

depend on the instructor to wham the student was assigned. The

fourth leader indicated confidence that the ITP soldiers were more
prepared to fulfill their duties as soldiers and as coocks than those
graduating from the regular course.

9. DO ITP LEADERS EXPRESS A GREATER SENSE OF SATISPACTION FROM FUL-
PILLING THEIR TRAINING RESPONSIBILITIES THRROUGH THRE ITP PROGRAM
AS COMPARED WITH THE CURRENT AIT PROGRAM?

Again, the opinions of leaders were mixed. One of the four
definitely gained a greater sense of satisfaction fram the ITP
program. One did not so state directly, but appeared to have the
same opinion. One definitely disagreed. This person was ambivalent
about the program and stated that no set pattern or solution could be
used for everything (as proposed by the ITP). The final lesder in-
dicated no greater satisfaction, but 4id state that the program
pointed out weaknesses in the curreat course and that was viewed as
positive. There was a genersl esnse that the ITP course gave people
a chance to reflect on the regular course and created opportunities

for improving it.
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YEATURES OR CHARACTSNISTICS OF THE I!TP PROGRAN MAY HAVE

70 DIPFERENCES IN STUDENT ACNIEVEBENT AND THR ATTI-
OF STUDENTS, INSTRUCTORS AND LEADERS, BETWEEN THE ITP AMD
REGULAR COURSE?

Pow differemces were noted between the ITP and comparison group
in achievement or sttitude during ocbservation. ITP students were
found to have a samewhat higher opinion of their own cooking skills
than the compericon group when responding to items on the written
survey, and they verdaliszed a perceived superiority to regular course
students in all areas during interview. These differences appeared
to be related to the pairing and teaming feature and the instructional
approach.

Instructors, cadre and leaders held varying, but generally
positive views of the program. PFor those in direct coatact with
students (instructors and cadre), it is speculated that the instruc-
tiocnal approach was the contributing factor. The approsch was viswed
as an effective msans by which to teach students.

-




ASSESSNENT OF INPACT
INSTIUCTIONAL PRUGRAN CEARACTERISTICS
1. OvERvisw

This saction of the report describes the gquality, comtribution,
and dagree of implemsntation of the 1TP program as perceived by those
involved. Sources of data were studeat, cedre, instructor and leeder
interview, and student and dining facility saneger/shift leader sur-
veys.

The program appeared to be implemsnted approximately according to
plan with two exceptions: a) such less time was devoted to self-
aanagement lessons and b) the fourth Platoon was not formed due to
a decreased in the number of gqualified instructors. The basic in-
tegrity of the schedule was maintained with respect to 948 MOS cook-
ing and basic soldiering skills, although there were many ainor
schedule changes.

Across all sources of input, the pairing and teaming concept was
most often mentioned as contributing most to the program. Pride,
teamwork, reinforcement of learning and interpersonal skill develop-
aent were mentioned as direct benefits of this program feature.

The curriculum sequence and location of instruction were also
viewed as positive influsnces. Students, instructors and others in-
dicated that the "learn-apply® sequence provided students opportunities
to apply their skills in a real-world setting under seal-wvorld pres-
sures immediately aftershills were learned Students were able to
build confidence by gradually becoming responsible for msore components
of the aission, and students hed the opportunity to see direct results
of their work.

The instructiocaal approech was frequently identified as ﬂ
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coatributing to the program. While this was not & unanimous choice,
these who 4id sslect it iamdicated that the Strstegies gave them an
effective msans by which to coavey information to the studsats,
holped them ideatify student misunderstendings and needs for assis-
tanse, and provided valuable practice and reinforcement for all
stadents.

Other factoss ideatified as valuable included pacing, imstructor/
cadse to studamt ratio, meterials, instructor/cedre teaming with the
same growp of students throughout instruction and staff attitudes.
The positive eavironament created by the program, wvhile not msationed
freguently as a msjor contribution, was viewed positively by all.

2. INSTRUCTOR/CADRE TO SOLDIER RATIO

The ITP instructor-to-student ratio was a fimed 1:12 for all
teoams &d the cadre-to-student ratio, 1:40 for each platoon.

2.1 Tegme: "Men asked if they had enocugh time to devote to each
student, four of the eleven instructors indiceted an unqualified “yes®
and three more stated that they had enough time in most cases. The
resaining four felt that they didn’'t have enough time to devote to
each student. Two main reasons for the latter belief were: a)
twelve-student teams wers too large for ome individual to deal with
and b) tims allocation per lesson did not allow sufficient time to
provide for the nesds of all students in a teas that sise (i.e. not
all stufents vere able to confirm amd critique during any one lesson).

Students, for the mset pact, believed that they received help
uhenever they snseded it, heawever. 900 indiceted that they always or
often seceived help vhen needed. There was & statiscally significant
diffezence in student respenss between platesns, with Plstoon 1
aschioving the highest msen rating. The differemce was not large,
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however. In all platoons, the msjority of students indiceted that
they alweys or almost always received help when they needed it during
cootirg instructioa.

Instrutors were also asked to recammend the maxisus tolerable
aumber of students per team. Answers raneeZ from 0 to 30 with a
msdian of 12 and a msan of 11.5. Nine instructors went om to in-
dicete the ifpal number of students. This range was $ to 24 (median
of § and mean of 10.3).

Another source of information was the dining facility sangers/
shift leaders. Three of tiiirteen wnum_m.mzw
that tco many students were assigned to each instructor in the
garzison setting or that there was a laeck of supervision. This con-
cern was also voiced by three instructoss.

There was a general feeling that the instructor to student ratio
wvas manageable during cooking instruction, but not ideal.

2.2 DPlatoons: Of the three cadre interviewed, one believed that
he usually had enough time for the individual soldier and two felt
that they always or almost always had engugh time. Students were in
general agresment with the cadre. 000 often to always received help
vhen they needed it during basic scldiering activities. There was no
statistically significant difference by plstoon and the mejority of
students in all platooms felt that they received the help they needed
alvays or almoet always.

Codre indicated thet the maximus number of teams of 12 soldiers each

should be ¢ to 0. The idea. number wvas comsistently identified ot ¢
teams por platoon. Cadre were basically satisfied that the nwmber of
students in their 1717 platoons was coatrollable and in fect ideal.
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This was, for the most part, support by the studeats in those platoons.

3.  PAIRING/TEMIING

The ITP program featured student pairs and teams in the instruc-
tiomal progras. Two students wese assigned to work toyeter during
iastruction. Bach team comsisted of six pairs for a total of twelve
asmbers. Platoons were aade up of four teams and a total of 48
students. Platoons, pairs and teams wvere to remain intact through-
out instruction. Partaers and other teas and platoon msmbers wvere
to help esch other learn faster, be responsible for howv well other
tean mambers performed, helping othsrs when needed.

3.1 gsudent Qpinion: Students had a generally positive view
of pairing and teaming. Owver 900 of those responding to the written
survey, given the choice, would prefer to be paired and teamed during
AIT. This was basically confirmed during end-of-course interviews.
Students indicsted a positive reaction to teams and pairs, and
support for teaminy was unanimsous.

Students indicated that the pairing ani teaming worked as intended.
About three-fourths indicated on the survey that they often to always
helped their partners learn faster and better than they wvould have
othervise. The same perceatage indicetad that they oftea to slweys
felt responsible for how well other msmbers of their tesms were doing.
Team pride/epirit, ability to get alomg with othess, increased respect
for and understanding of others were often msaticned as outgrowths of
pairing and teaming both oa the survey and during iatecviews. Neay
students aleo imdiceted that helping cach other sades thes fes! goed,
was & plus, was beneficial.

27 iaetrustes/Coftra/laling QRiaigE' TV of the four leaders in-
dicated that the teGRing/pairing concapt wee & major streagth of the

-
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program and emerted a positive influsnce on the project.

Instructors and cedre had a uniformly positive view of the pair-
ing and teaming “strategy®. Omnly one instructor felt it had no ims-
pact. Thoes who believed that it did have a positive impect indicated
that the pairs helped each other lsarn and retain better and that both
promoted team buildiag.

3.3 Ismlemsstetics of the Pairisg sad Teeming: Over 950 of the
students indiceted that they worhed with a pair partner often to
alweys during imstruction. Over 908 indicated that the instructor
aade sure that they worked with another pair when their partner was
absent. With the exception of ons cadre who vas not asked the gques-
tion, all instructors and cedre indicated thet they assigned students
to other pairs when the pair-partner was absent. Later in the program,
about one-half (6) of the instructors initisted resssignment of pair
partners (mainly to avoid conflict between individuals) and begen
making individual assignments on occasion, particularly in the
garrison.

4. INSTRUCTOR/STUDENT ASSIGHNMENT

Instructors were assigned to and remained with specific teams
throughout instruction.

then asked if they would choose to remain with the same instruc-
torad drill sergeant, three-fourths of the students indicated that
they wvould. The remainder were split between those who had no pre-
ference and thoee who would prefer to work with more than ome in-
structor and drill sergeant depending on what they were learning or
doing. There was no statistically significant difference in pre-
ference by platoon.
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Instructosrs and cedre had a basically positive attituds towerd
remaining with the same group of etudeants. Pour of eleven instruc-
tors and all three cedre felt that the practice produced positive
sesults, four other imstructosrs felt there were pluses and minuses,
and two wvere somMvhat negetive toward the practice. The msajor
benatfit included knowing each student's strengths and weaknesses and
the continuity and transition that knowledge allowed from lesson to
lesson. The major drawback vas overfamiliarity leading to some loss
of discipline and some deterioratior in use of the Strategies -- in-
structors knewv students o well that they eliminated confirmstion or
critigquing or call on “good” students, etc.

S. INSTRUCTIONMAL PACING

The ITP program was group-paced throughout. Except in rare
instances (J), students started and finished with the same platoon.

5.1 Pacing: Students were asked on three different survey items
if the instruction was toc slow, too fast, or juet right during cook-
ing inetruction. They were also asked what they would change in
the course (open-ended survey item) and wvhat they liked and disliked
about it (interview item). Among those who ocbjected to the pecing,
there vas a general feeling that instruction was more often too slow
than too fast. The majority felt that the pacing wes about right,
howaver.

Survey results revealed that, given the choice, 44.40 of the stu-
donts would have preferred group-peced imstruction, 3¢.1¢ self-paced,
20.00 o cembinstion. 5.30 had no preference. When ashed the type of
pecing they would prefer for learmers slower than theamselves, the
came students overwvhelaiag fevered the grouwp-pesed mode. Wen ashed

i
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which mode they would prefer for thamselves, givea thet the course
vas about the same leagth, 70.08 preferred group-paced, 24.18 self-
paced, and 6.9% a combination. Of those preferring self-paced, the
sain reasonwvas early completion. Others in small numbers would pre-
fer self-paced because there would be no Saturday classes and there
would be less repetition.

5.2 aAbility to Eeep Up Wheo Missed Instruction: Almost 904
of those surveyed often to always received the help they felt needed
to make up for minsed instruction. When asked on the survey if they
were able to leazn and keep up when they pulled detail or extra duty
over 854 indicated that they were often or always able to do so.
Students most often made up for lost time by working with their part-
ner before the next lesson. Instructors agreed that students were

able to keep up when the missed instruction.

6. COURSE LENGTH

The experimental AIT course was eight weeks in length. This was
preceeded by one week of ¢ill and succeeded by one week of confirmation
(evaluation) .

Seven of the eleven instructors and one cadre felt that the course
length was about right, three instructors and one cadre felt it was
too long, and one instructor and one cedre felt it was too long for
somc and not long enough for others.

About one-third of the students responding to open-ended survey
items would m'm & shorter course.

Other informetion gleaned from student interviews indicated that

discontent over course length was possible duve more to expectation than
an unduly long conrse per se. 22 of the )¢ students interviewed thought
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that the course would be shorter than it actually was. BRxpectation
ranged from three to seven weshs (mean 5.4 weeks, median 5.5 weeks).
Students harbored resentment toward the recruiters for this in-
correct iaformation. And, even though some of the studeats would
have graduated in a shorter period had they been in the self-paced
course, recruiter-bred expectations were still outside the reals of
possibility. Pive of the soldiers interviewed were particularly
upset because plans based on recruiter information (marriage, back
to school, etc.) were dashed. Two students were reported by others
to have gone ANOL because of the unexpected course length.

7. TIME PER TASK

Responses from instructor/cadre interviews and student surveys
indicated that respondees felt more time was needed in more areas
than less time. Students, in particular, identified several skills
or settings for which they would have preferred more time, with over
708 of them indicating it least one such aree.

Students identified equipment (particularly field equipment) as
one needing more time. Then cams Nissions and specific cooking skills
{(in ozrder, knife skills, pastry - making skills, recipe conversion,
general cooking skills, and baking - mentioned by 17 or more students)
Specific food products identified more than once were egg¢gs, meat,
soupe, salad and sauces. MNore than one instructor indicated the need
for more time on pastry and baking skills and recipe conversion.

Students and cadre mentioned few skills on vhich more time could

have beon spent.

8. SCHEDULE
The ITP training echedvile differed somswhat from the regular course
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because of the number of missions during wvhich students practiced

their skills. Pollowing is a comparative look at those Mlﬂ:l

LENGTH OF TRAINING DAY

P& 14 Comparison
o Ragular schedule 084S - 1015 0800 - 1700
o Breakfast mission 0345 - 13158 0330 - 1230
schedule
e Lunch mission schedule 0800 - 1800 -
e Dinner mission schedule 0930 - 2000 1100 - 1%00

I1TP students attended classes on the same days they performed mission:,
wvhereas the regular course students completed a mission on days they
were scheduled to do so. Mo other instruction was schedule for these
times.

8.1 Changes from Original: Some training days were lost because
of other activities. 1In 21l 2 to S§ training days were lost to entire
platoons. An additional 1.5 days were lost by at lsast one-half of
| each plntoon.z

sount, Big Red Review and practice, pay days and POR briefings.

Major reasons for missed training days were guard

Mine instructors responded directly to the guestion, “How much
' difference was there between the planned and actual schedule?”. Seven
I felt there was little difference. Changes had certainly been made,
i and they were sometimes disturbing, but they did not disrupt the over-
all integrity of the schedule. The remaining two instructors (both
I Platoon 2) indicated that there were many changes throughout the
course, some of which were not announced until the night before.

| While this did not, in their opinion, affect the content, it was dis-

' 1“0 - ITP, printed 1ITP schedule; Comparison, sample weekly schedule
: w.:t“‘: days and sample large garrison facility schedule
” 3.

2g0urce - ITP contrector. Informsl verification with imstructors, cedre
and lesaders. -j

e = ——— &
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turbing froe an instructor standpoint because at times there was nc
time to prepare, and sometimes required food items were not in place.

Two of thirteen diniug facility mansgers/shift leaders indicated
that they didn't knowv when the students would be there.

Leaders acknowledged that the schedule evolved as the progras
vas implemented. The major problem seemed to be that the original
schedule did not accommodate holidays and other non-training activities.
Nith the exception of the deletion of the fourth platoon, two of the
four leaders stated that the progras was implemented pretty much
as planned, despite the changes, and that there were no drastic
changes in the schedule.

6.2 Student Comfort with Schedule: A few students indicated
o both the survey and during interviews that the schedule itself
was a problem. In response to the survey, they would have liked more
time off or more free time (8), later wake-ups (4), better organiza-
tion (4), a less rushed schedule (J), and more rest (3). During
interviews, 5 of 36 students said that the schedule was too hectic and
they did not get enough rest. Four indicated that there wasn't
encugh free tims. Three instructors also expressed a concern about
the schedule, indicating that students sometimes did not get enough
rest, particularly after extrs duty, and that :this had a negative impact
on students’ ability and willingness to learn. This evaluator noted,
occasionally, during informal observation of classes, that students

appeared exhausted and incapable of learing as a result.

9. INSTRUCTIONAL APPROACH
The ICI Training/lLearning Strategies consisted of the Tive-3tep
Process for Excellence - envision results, plan actions to achieve

results, emscute planned actions, monitor/diagnose progress, and
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correct deficiencies. The process remained the same regardless of
the learning task, although the specific spproach or technigue
varied acmewhat between knowledge, skill or attitude development.
Embedded in the Strategy are msthodclogies that include an over-
view, rationale for learning, keeping the learning on focus,
eritiquing progress and results, practicing and follow-up and con-
firming learning. The Strategies are highly interactive, with both
instructors and pair partners integral parts of the instructioral
“teams”. Students are actively involved in learning through con-
stant verbalization and performance of knowledge,/skills being
taught.

The degree tc which the Strategies were implemented is presentec
in detail under RESULTS - INSTRUCTOR/CADRE ASSESSMENT. That section
indicates that the Strategics were implemented well by some, mainly
cadre and those instructors in the first and second platoons, and
minimally by others, most in the third platoor.

This sub-section addresses the attitudes of students, instruc-
tors and cadre toward the Strategies.

; 9.1 Student QOpinion: Student opinions were both positive and

| negative. In res~ nse to the survey itex requesting a list of things
they liked best avoutl the course, 37 students liked the instructional

| approach or type of instruction. When asked what changed they would

like tc see, 17 recommended modifications in the Strategy (e.g.

| less time confirming, didn't want to follow steps, wanted more em- '
phasis on discipline, respect, etc.).

During the interviews, approximately 40% of the students had gen-
erally positive feelings toward the Strategies as a whole and an
egual percentage disliked portions of the Strategies. The most
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freguent poeitive comments indicated the the Strategies helped every-
one learn and that students were treated humanely and given personal
atteation. The moet fregquent negative camments indicated dialike for

the repetition, and the concarn that skilled/experienced cooks weren't

able to help inemperienced ones whenever they wanted to. These did
ROt necussarily correlats vith general attitude toward the Strategies
(i.e. & student with a negative attitude towerd repetition could
have held a positive attitude toward the Strategies as &

whole). Students in Platoon ] were somswvhat polariszed in their
attitude toward the Strategies. More students in that platocn liked
or disliked them.

9.2 lastructor/Cadre Opinion: 8ix of eleven instructors and
twc cadre expressed positive to very positive opinions of the ICI
Strategies. Three instructors and one cadre classified them as
“ckay”, and two instructors held negative opinions. These opinions
closely matched students attitudes.

Platoon ) instructors were such more negative than were Platoon
1 or 2 instructors. The major comments in favor of the Strategies
vere simply that they worked. Students learned and wanted to learn.
There vas an effective way for ingiiuctors to communicate with stu-
dents and for inatructors and students tc receive feedback on effec-
tiveness of the training. Negative comments varied, but basically
centered around the perceived overuse and "elemsntary” nature of the
Strategies.

10. mAFERIALS

Studant material consisted emclusively of the ITP Nandbook for
Encellence. Instructors and cadre, for the moet part, had few comments
on this manual. Those who did comment 7)) sssessed it as wseful to
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the students. Opinion varied on the use to which students put the
sanual during instruction.

Students had a positive perception of the manual. Over %00 in-
dicated on the survey that it was complets, easy to understand, easy
to ase, available when nesded and that it contained informstion com-
sistent with that provided by instructors, cedre and other superiors.

Leaders indicated that the student manusl was good. One indicatad
that it wvas used extensively during cooking instruction, but not
during basic soldiering activities. The latter statemsnt was borne
out by cadre comments or lack of same. One indicated that it was
“just another book” to students and not used often. The other two
had no comments to make.

1l1. INPACT OF PRACTICAL APPLICATION IN THE GARRISON AND FIELD

Both instructors and studeu .t held positive views toward the
garrison experience on learning.

Over 90% of students gsurveyed held that the garrison often to
always helped them learn and that their time was spent practicing
cooking skills that they had learned during instruction. The garri-~
son experience was also identified as one of the best aspects of the
course by about one-third of the students on both survey and intar-
view.

Of eleven instructors, all but one believed that the garrison
mission had a positive ispect on learning. In addition to applying
skills they had learned, students gained confidence and were able
to experience “real-world® cooking situations. The individual who
felt the experience did ngt have a positive impect indicated that his
students never had a chance tc prepare a variety of foods, but worked
seinly with short order items insteed.
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the garrison experience. 00.30 of the students believed that the
wmmwummnumommu
alweys (as opposed to 93.2¢ in the gerrison) and about ome-fifth
indicated that this wvas ome of the best parts of the course. Instruc-
tors felt that the total field emperience has a positive impact,
but two believed that students should have worked with the oequip-~
ment beforehand.! Another felt that too much time was spent on
non-cooking skills activities, and another that students exhibitied
less motivation in the field than in the garrison.

Overall, application of skills in both settings was viewed
positively by most students and instructors.

12. CURRICULUM SBQUENCE

The ITP curriculum was consciocusly sequenced to provide students
with basic skills and then to apply and build upon those toward more
complex and difficult tasks.

All instructors indicated that the sequence, either as a whole or
in part, was reasonable. Almost 908 of the students indicated in the
survey that the instruction or lessons started with easy things and
soved to more difficult tasks often to alvays. And over 800 indicated
that the order in which cooking skills were tsught often to always
sade sense to them. A review of the curriculum futher reinforced that
this was the case.

b
Students in the regular cousse receive field and theory
traini ior to their field emperieance m..

vere to.
the field setting.

i
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13. BPFECTS OF EXPERINENT ON STUDENT LEANIING/INSTRUCTOR SPPORT

Nost students learned of the special nature of their AIT course
before the course began or at the very begiamning (03.50). Over one-
half of the students interviewed indicsted that they had neoutral
attitudes towaerd being in an “experiment”. About aone-third
were proud to be participants. The remaining students indicated
that they were upset because of it.

87.5¢ believed the did not work harder because they were in an
experiment, and the remainder said that they did work harder because
they were “special”. lurvov responses contradicted the “work-harder”
data from the interviews. Responding to, "Knowing that the course
was different or special, how did you react?”, about one-third
responded that they worked 2 lot harder to make it wc:ox. A similar
segment worked & little bit harder, and for the final third, that
knovledge made no difference in how hard they worked.

The “experiment” had no ctuct.oa the effort expended by eight
of eleven instructors and two of three cadre. They believe in“doing
their best as professionals"under any circumsetances. The remaining
instructors and cadre did try harder because of the special nature
of the project.

14. ENVIROINENT

An integral goal of the experiment was to create a positive en-
viromment in which the students might live and work.

The way students were treated is addressed in RESULTS - INSTRUCTOR/
CADRE ASSESSHENT .

'MR aspect vas the identification of the students as special
by wey of “emcellence’ pins, special guidons and enhanced physical
eaviromment in the barrechs.

\
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Without emception, instructors and cedre indiceted that these
techniques, in sddition to positive trestment of studests by in-
structors , cadre and others, produced positive attitudes amd con-
cern for pride. 'hen ashed if they agreed that the posters, dis-
plays, pins, tean guidons and other things made them feel proud of
being & 940 and of being part of their team and platoon, over three-
fourths of the studsats indicated stromg or moderate sgreement, and
less than 350 disagreed.

13. COWTRACTOR ROLE IN INPLENMEBNTATION

The contractor played a major role in the implementation of the
experiment, but the criticelity of that role was in guestion (i.e.,
could an ITP-type project be implemented without contractor assistance?)

The contractor hed major responsibility for implementation of the
problem solving portionof the course and conducted all classes in that
ares, save one. Instructors and leaders also indicated that the
contractor staff tsught at least one-half of the recipe conversion
classes and provided at least reinforcement lessons in the ares Jf
field equipment. While the contrector wes seen by the majority of
instructors and cedre as aslweys aveilable to help and aseist
(Platoon 3 emcepted), meny of them iadicated that the project would
have worked after & short time period without that assistance. Two
of four lesders concurred, while other leaders, instructors and
cadre indicated that the project as implemsnted could not have
happened without coatractor aseistance. The logistical and scheduling
raepest (e.g. scheduiing missions and menus with dining fecilities,
srrenging for transportstion, etc.) vas seen by these as indispensible.




ARSULTS - INSTRUCTOR/CADRE ASSESSIENT

1. ovERvism

This ssction preesnts ths results of evaluation of inetructor
and cedre ability to implemsat the ITP program. The evaluation,
conducted by ICI staff during the finasl wveek of the program, en-
compessed the entire implementation period. Assessment was by
means of observetion and surveys and follow-up interviews of instruc-
tors and cedre. There were alsc related items on student surveys.

No formal testing of the inetructor/cadre training program, pre- oOr
post-test, was conducted.

Results indicate that the quality of implementation and the regu-
larity of use of the technigques varied by categories or groups of per-
sonnel and that the evaluation results were consistent from one data
source to .nother. Thus, some instructors and cedre were consistently
shown to perform at the desired level of performance, others below
the acceptable level, etc. In all, four instructors/cadre performed
congistently at the depired level of performance. Five were rated
above the mainimys level of performance, but not quite at the ¢esired
level. Five performed gt the ainisum acceptable level. Two performed
unacceptably.

By platoon, Platoon 1 personnel performed at the highest levels
in both “adequacy” and “consistency’, followed in order by Platoons
2 and ).

There was a slight tendency for those vith one year or lees of
instructor emperience and no previous formsl inetructor training to
be assessed as better at implementing the ICI strategies.

o




4

Nost students across all platooms indiceted a high regard for
their instructors and cedre, regardless of the performance deta from
other sousces.
2. DEICRIFTION
2.1 Oueatign: %es the ICI training effective in enablisg instruc-
tors/cadre to adequately and consistently wee Training/lLesrning
Stretegies and Curriculum?

2.2 Arees asgessed:

Pollowed schedule
Wes well prepared to conduct each activity

Provided students the specific information they needed
in a way students could easily understand

Usesd effective procedures to oonfirm

Used effective procedures to get students to work
together

Assi stuadents enough practice and cloesely eouper-
vi. such practice to get results

Provided effective, timsly critigque (change and con-
tinue points, cauees for results, actioas for change
and continue)

Exhibited behavior/eppearance expected of students
(model ing)

Treated students as intelligeat humen beings

Treated students in s thet showed coacerr for their
muoo and coat physical and peychological well-

2.3 [Preceduse
Instructors and cadre were obeerved throughout the ITP pro-

gran and vere aceesoed at the ond by ICI staff. The aress listed above
wvere rated for adequacy of use and consistency of applicetion. Mo pre-
and poet-teet results [rom the actual instructor/cedre treining were col-

lected.
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laatings included sll eleven instructors who cempleted their

2.4 othgr Date Sewgoge:
- Instzructor (11) amd Cedrce ()) Interviews

- Studeat Surveys (134) and Intezviews (36)
- leeder Intesrviews (4)

meuLYS
1.1 Isstrestor Assessmsnt Besuits

2.4.] Overall Ratings: Twelve instructors’ received these
overall assessments:

o Three performed at the desired level of performance overall.

o Two exhibited bshaviors and consistency asbove the ainimum

level of performance, but not quite at the desired level.

e Pive performed at the minimsum acceptable level of per-

formance.

e Two received owversll ratings of unacceptable.

3:1.4 Detail: The majority of instructors were rated as
having skills or exhibiting bshavior at the minisum acceptable
level or higher, but some did not consistently apply those skills.
Por example, eight instructors had adequate skills in the critique
mathod of “continue points,” while only three used the technique
often or vhenever appropriate. The following table indicates the
number of instructors who hed adeguate skills or emhibited accep-
table bshaviors and who consistently used thems.

e AMoquacy SR AgLency
o Pollowed eschedule 10 ]

o Was to coaduct each

3 10 ’

assign-

by 1 4
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pe: ] Adogwacy consigtency
® Provided iaformetion in eesily 12 ¥
wnderstood weys
® Used confirmation procedures 11 ¢
o Used proceduses to ¢ - studsats 10 £
to werk together
o Aseigned encugh practice and 10 10

closely supervised to get results

® Providad effective, timely
critigue

- Overall
- Change points
- Comtinue points
~ < cause for results
- Actions for change
- Actions to continue
o Nodeled behsvior/appearance

o Treated students as intelligent 9

human beings
o Showed concern for students'’
- Physicel well-being
- Psychological well-being
- Overall
3.2 Cadre Asesssment Matinge
2:3.1 Overall Ratings:
sassasments above the Siaipue

10
11

& O

11

L
@ W & O o w e e

10 10

10 L

All three cadre received overall
acceptable level. Two were rated

above the minisum scceptable level, but not Qquite at the desired
level of performance. One vas rated at the $99ired level of

performance .
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2:3.2 Detail: The cadre members' possessed sdequate or
better skills or bahaviors in ail ten areas and sub-areas and,
with the emception 0f two sub-areas (critigque technique - causes
for results, and concern for students’ physical well-being), ex-
hibited those skills/behavioss often or whensver appropriste.
3.3 gy Platoon Besuits: Mesults by platoon showed little dif-

ference in adequacy or coasisteacy of use among cadre, but a marked
difference among instructors. The average overall instructor assess-
asnt ratings were 3.75 for Platoon 1, 2.25 for Platoon 2 and 1.50 for
Platoon 3. These trends were also apparent in both sdequacy and con-
sistency ratings. Across all areas assessed, Platoon 1 was always
rated highest or tied for the high average rating, followed in order
by Platoon 2 and Platoon 3.

4. COMMENTARY
4.1 Pperception of Training
4.1.1 Instructor/Cadre:
instructors and cadre voiced the following levels of sstisfaction

2 In end-of-course interviewvs,

with the ICI training they received:
¢ Three instructors were very satisfied with the training
e Two instructors and one cedre were satisried with the
training
e One instructor wes ambivalent
e Pive instructors and one cedre were dissatisfied or un-
comfortable with the training
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Platoon 1 iastructors and cedre expressed the most satisfaction
with the tzaiaing, in gemersl. Platoon 2 members were slso
positive. Platoon 3 iastructors only were uniforaly negetive in
their feelings toward the training. With the emception of Platoen
J imstructors, these views generally changed toward the positive
s the training wes applied during course implementation.

Those who expressed eatisfaction with the training in-
dicated consistently that the Strategies taught provided them a
a vehicle for conveying informstion to students in msaningful
and understandable vays and that they were actively involved in
pPracticing strategies during training rather than just reading
books or listening to lectures.

Instructors who were dissatisfied with the training felt that
they learned little, that what was tasught was not “right®, and
that the training was confusing. Two instructors disagreed with
the training goals, but mum that the goals had been
achieved.

Across the board, whether they were satisfied or dissatis-
fied, in the end, many instructors and cadre noted that they were
initislly uncomfortable with the training. Also, there was a
belief that much of the first part! of the treining vas wasted
becesuse wvhat was taught was not later applied.

4.1.2 Llesder Perception of Treining: Pour leaders (Battalion
Commender, PSC Manager, Company Commander and First Sergeant)
indicated the following perceptions of the training during inter- H
view:

o One - very effective e One adequate

lgstimstes ran from 250 to 300. The 1CI contractor confirmed that the

Strategies first introduced were not well received or learned and,
thesefore, were deleted.

| e e S ]
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e Two -~ Bffectivenses heavily dependsnt upon individual
(therefore, for same it worked, for some it dida‘'t)

Three ot four leaders indicated that they attended or cb-
served during instructor/cedre training. Problems ideatified by
those leaders included the fact that instructors/cedre coantinued
wvith regular duties during training, that there wasn't a chance
to “try-out® or “dry run” ths Strategies with students prior
to the actual test, and that there was sams adverse reaction
to civilian trainers. This last factors as also mentioned by
some instructors/cedre and mentioned by a fev students who per-
ceived that their imstructors had negative attitudes toward the
civilians.
¢.2 Yollow-up Assistance by ICI Contractos: While the major

part of the instructor/cadre training occurred prior to the implemen-
tation of the course, ICI also provided on-going assistance to these

. To assess the imgact of this assistance,

people during implementstion.
instructors and cadre were asked how much follow-up was provided to
help them continue to develop and refine thair skills.

Instructors and cedre in the first first two platoons indicated
that the contractor provided follow-up assistance continuously at least
through the first three or four weeks of instruction (less for the
second platoon ). Two of three instructors and the cedre in tha
thizrd tlatoon indicated that no on-going assistance, feedback or cri-
tigque was provided. The other third platoon instructor indicated that
follow-up assistance wvas available wvhenever requested.

4.3 Instructor/Cedse Comfort with Strateqy Implementetie: In-

structors and cadre were ashed how long it took following training to

lenis was not a contrectual abligetion.
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becoms comfortable using the Strategies and implementing the program
as it vas propoged.

o Ome instructor - Prom the beginning

o Pour instructors - After the first week

o Three instructors and one cadre - After the first two weeks

of implemantation of the ITP course

e Three instructors - WNever comfortable with the Strategies

e One cadre - Not comfortable because "it takes a while toc get

used to thea.*

leaders indicated similar feelings when asked to identify the
point at which the project began to run smoothly. Three indicated
that 2-6: some, it was from the beginning, but others were still
resisting or not comfortable at the end. One indicated that the
project never ran smoothly for a variety of reasons, most of which
could be overcome given another chance.

4.4 Changes in Implemsntation: Instructors and cadre were asked
it they changed or added to IC: Strategies and curriculum. Five
indicated that they implemented the program as presctibed. Three
indicated that they msde minor additions or changes in the progras
(e.g. sharing experiences without . ing strategies, telling students
how to deal with situations not addressed in the curriculum, etc.
Pive indicated that they reduced the use of confirmation and critique
Strategies generally after the first four weeks of instruction.
Platoons 1 and 3 were most likely according to their own perception to

isplemsnt the program as planned.

4.5 lmstructor's Guide to Excellence (Memusl): During interviews,
inetructors and cadre rated the gquality of the manual in terms of com-

pletenses, wnderstandability, utility, timely availability and accuracy

b — = e e
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of information. All interviewed believed the materials wese easy to *
understand, easy to use (accessible and well organised), and avail-
able when needed (everything prepared and distributed in advance of
lessons). Three of the eleven instructors indicated that the manual
did not contain some °“required’® information (such as the names of the
Metthﬁbm) and contained some inaccurate information
(e.g. mesatloaf recipe and pie~making procedures). 1n general, there
vas a positive attitude toward the manual.

Pertinent comments made by leaders were that tnhe manual would only
be understandable to somsone who had received the ICI training, and
that the manual was potentially overwhulming to some becauvee of its

size.
4.¢ Student Perception of Instructor/Cadre Vis-s-Vis Listed
Behaviors: Students’ impressions of instructors/cadre and the

course in relationship to the skills/behaviors listed at the beginning
of this section were as follows:

4.6.1 Item - Followed Schedule: When asked if their in-
structors/cadre were on time whenever the team or individual was
supposed to work with them, 850 of the students indicated that
this occurred often to always, ll8 indicated that this occurred
sometimes, and the remaining 4% indicated that it happened sel-
dom or never.

4.6.2 Item - Well Prepared to Conduct EBach Activity: 89%
felt that their instructors/cedre were well prepared for each
training session all or most of the time. 6% felt theirs were
well prepared some of the time, and 28 indicated their their
instructors/cedre were seldor oOr never prepered.

4.6.3 Item - Used Bffective Confirmation Procedures and




Critigue.

o 07% of the students indicated that they were asked to
explain what they were learning oftem or always. This
Confirmation/Critigus msthod received an sverage rsting
of 1.40 on the four point scale.

® %40 indicated that their ipstructors often to alweys used
the five-step Process (including confirmation and critique
Strategies). WNo difference in responees were noted by
Platoon.

e 02% of the students felt that their Platoon Sergeants
often or always used the Process. There was a significant
diffegence by platoon with the second platoon stude~ts
indicating a less frequent use of the Process by their
Platoon sergeant. This person did not receive the ICI
training and the students’ conclusion was resscnable under
the circumstances.

As an esdded note, students were asked to identify those aspect:
of the course which they liked and disliked. Students across all
platoons, by indiceting that they liked or disliked “confirming”
or “repeating®, in effect confirmed the use of the strategies,
at least based on their perception of that process.

4.6.4 Item - Rffective Procedures to Get Students to Work
Together: As indicated in the INSTRUCTIOMAL PROGRAM CRARACTERIS-
TICS section of this report, instructors and cedre were viewed
as implementing and using pair/team strategies consistsntly and
well.

4.6.3 1Item - Modeled Behavior/Appearance: 918 of the stu-
dents indicated that their imstructors always or often modeled
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the correct behavior and about the same percentage indiceted
thet their Platoon Sergeants modeled expected behsvior. Purther,
when ashed if their superiors showed pride toward the 948 NOS
(modeling), 070 indicated that thia happened all or moset of the
time.

4.6.6 Item - Treated Studants Well: Over 908 of the atudents
indicated that they were oftan or alweys treated with respect by
their instructors and cadre

4.6.7 1Item - Treated as a Basically Intelligent Person:

Over 908 indicated that their superiors treated them as basically

intelligent people.
4.6.0 Item - Cared About the Kind of Person I Am and Want 1

To Be: 79% of the students indicated that their instructors and

cadre behaved in a caring way all or most of the time. Students '
mentioned often during interviev and in response to open-ended {
survey items that they were treated humanely and that superiors

showed a carinc and respectful attitude toward them.

4.6.9 Item - Did Everything Possible to Help the Student Learn: |
Students felt very strongly that their ﬁﬂmt«s and cadre did
everything possible to help them leern. 96.2\ of the students |
indicated that inatructors always or often exshibited this behavior
and 91.7% indiceted thet cedre alwaya or often exhibited this.

Several other student survey items dealt with the frequency with |
which different instructor/cadre-related beheviora were perceived to
be used. Students consistently rated their instructors and cedre as
using the appropriate behavior or technique often to slweys with
aversge ratings in the 1.3 to 4.0 range on the ¢-point scale.




$?

In gameral, students vere impressed with their instructors.
During intecview, they ideatified instructors as an aspect of the
cousrse liked the best and stated that the instructors were ¢good to
very good teechers. A tally of written survey comments showed that
iastructors were mentioned often &8 positive influences in the program,
particularly by Platoon 1 students, and that there wes a relatively
even distribution of negative camments about instructors across

platoons.

S. INSTRUCTOR/CADRE BACKGROUND AMD TRAINING

Rleven instructors stayed with the ITP program to its conclusion.

Three of the eleven stated that they had less than one year of
940 instructor experience prior tc the ITP (one newly assigned for
the first time). Another three had approximately one year of in-
structor experience. Three had between two and five years of ex-
perience, and two had over six years of 948 ‘nstructor emperience.

Six instructors stated that they had nc formal instructor training
prior to that provided by ICI. Pive of these indicated that they had
the opportunity to experience the course “as a student® prior to
actusl instructional duties and that they received informal on-the-
job training.

Of the five instructors who acknowledged formal non-ITP instructor
training, one indicated that the training wes scmetimes good and same-
times not good. Three indicated that their emperiences helped them
learned and that the emperiences were positive. One did not comment
on the effectiveness of his training experiences.

The three cedre ssmbers had between sixteen moaths and two years
of enperience as drill sergeants. All hed received formal training
of soms type prior to the ITP program. The moet fregquently msntioned

A
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vas the Basic Drill Secgeant School. Two of the three indicated that
the training bunefitted them. One indicated that all necessary con-

tent was introduced, but that the way to convey that coatent to
students was msiseing.
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ABSULTS - 940 COORING SKILLS

1. OVERVIEW

This section sddressee svaluation results for 940 cooking skills.
Aress sesessed were Aission accomplishment (group and individual rat-
ings), specific cooking skills, recipe conversion and field equip-
|asnt.

Pev differences of s statistical or practical nature wesge found
between the ITP and comparison groups. Analysis of the fifteen sub-
aress within the major areas listed indiceted that there vas a statis-
tically significant difference in one -- Specific Skills Testing,
time to complete demonstration, and a practicsl difference of .50
points or more in one -- Recipe Conversion, number of ingredients
correctly converted. In both ceses, the ITP group performed better.
Also during mission sccomplishment, ITP student performsance in the
field was statistically superior, whi.e compsrison group skills were
significently better when applied in the garrison dining fscility.

In any case, mean score differences between the ITP and comparison
groups were small. With the exception of those sub-aress alresdy
mentioned, the greatest difference in msan score was .3] on the four-
point scale.

fesults by ares showed that students, as a group, performed
soderately well during mission accomplishasnt and demonstration of
field equipment, and less well during recipe conversion and specific
skills testing. Moet students in both groups were not sble to con-
vert recipe items consistently or well or to demonstrate adeguste
mastery of specific cooking ekills such as shredding cebbege and

sharpening a knife.




within the ITP gsowp itself, Platoon 1, the first throuwgh the
ITP progras, consisteatly outperformed the other ITP platooas in per-
formance and demonstration of cooking abilities in all aress but
secipe conversion. MNany of the differences in individusl azeas were
statistically significant. Purther, Platoon 1 consisteatly owt-
performad the comperison group in every sub-area, vhereas the com-
perison growp achieved higher msan retings than both ITP Platoons 2
and 3 in three of the five major areas -- mission accomplishment,
both group and individual and specific cooking skills.

in summary cooking skills performance was about the same for both
groups. ITP Platoon 1 consistently outperformed the comparison group
and othar ITP platoons, but the comparison group generally performed
better than the other two ITP platoons. In most cases, retings for
the 1TP and comparison groups were st the minisus scceptable level
of performance and fev students reached the desired level of perfor-

sance in gay eree.

2. NISSION ACCOMPLISEINENT - GROUP

2.1 DescEiptign
3.1:1 Arzess Tested
o Serving food o Sanitation and clsanwp
® Quality and guantity ¢ Overall mission rating
of food prepared

2:.1:.2 Procedures: Bach rater cbserved entire missions.
During start-up and preparation-of-food procedures, raters con-
centrated their cheervetion on individual students. After prep-
aration, the reters chbserved students as teams and tasted and
rated the growp's products. Observations occurred in the gsrri-
sun and field settings during breakfast, lunch and dinner ais-
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sions under actual vorkiag coanditioma.

2.2 2sewits by TESSEESt: There were no significent differences
in growp performance between ITP and comparison studenta on
serving, products, sanitation and overall aission ratings.

2.3 petajled Asalyess

$:2:1 MNean Score Resulta: MNeen gcores for all sub-areas
in both groups were in the aiddle "2° range. The ITP group vas
given everage ratings of 2.53 on serving, 2.38 on products, 2.52
on cleanup/sanitation and 2.20 on overall mission rating. Com-
parison-group averages were 2.39 for serving, 2.23 for products,
2.73 for cleanup and 2.3) for overall qQuality of mission accom-
plishment.

The comparison group on tha average performed below the accep-
tabla laval of performance on two of nineteen individual critaria,
both in tha area of product rating: a) the product had the proper
appearance and b) tha product wvas at tha right temperature. No
ITP-group averagas were below the ainimum acceptable level.

3.3.2 leval of Performance: Of the ratings in all sub-araas
assessed (serving, product, sanitation and total mission), be-
tween 700 and 000 of both tha ITP and comparieon group scoras |
vere at the ainisus level of acceptance. The remaining retings
vere about equally divided between those at tha desired level and
those below acceptable levels. MNo outstanding differences bv
group in distribution of scores were noted.

3:3.3 Differences by ITP Platoon and Comparison: ITP
Platoon 1 hed by far the highest average ratings of the sub-groups
in esch of the four sub-aress reted. Tha comparison group rated
higher then both remeining ITP platoone across the four sub-aress.
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2.4 Sffect by Bewestion, fex sn¢ Rsce/Bthnic Group: Me tests
vere performed since this wes a group task.

2.9 Spesial A881xea8: Opecial analyses studies group mission
sccamplishment by type of misaion (breakfast and lunch/dinner) and
by locetion of the mission (field or garrison)

By misaion, the ITP and compariaon groups performed about equally
as vell in serving, producta and sanitetion and totel mission reting.

By locetion of aission, ITP students consistently performed bet-
ter in the field, while comparison-group students’ performance in the
gasrrison was superior in all for ui-ouu_ rated. Statistically
significant differences occurred in two of the four -- serving and
cleanup/sanitation.

J. NISSION ACCOMPLISHNMENT - INDIVIDUALS
).1 Descxiption
1.1 Areas Tested

® Procedures - 1) criteria in the areas of sanita-
tion, cooking and organiszation in completing sssigned
aission tasks

o Confidence/Attitude - 7 criteria related to con-
fidence and positive sttitudes exhibited during
missions

@ Products - Bach product reted on eppearance, tex-
ture/consistency, taste/flavor and quantity

24:2 Procedures: Students prepared randcmly-sseigned menu
items during & given maission. Bach reter cbserved two to four
students during breskfast, lunch end dinner missions. Ouring
the ITP eveluation, one rater ves assigned to eech mission. At
the comperison site, two raters wvere generally assigned to each
aission.
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3.2 Spewits by TrOASEERS: Yo significant differemces were found
in the perfosmanse of the ITP and comparison groupe in any of the
thres sub-areas rated.

3.3 mesadled Asalreis

2:3:1 Weean S~oze Results: ITP-group Wean ratings wesre 2.)2
for proceduses, 2.47 for confidence/attitudes and 2.20 for products.
T™he comparison-growp average ratings were 2.34 for procedures,
2.64 for confidence/attitude and 2.44 for products.

3:3:2 MNission sccomplishment was at the desired level of
performance for 10.9¢ of the ITP group and 14.48 of the compari-
vwon growp. The minimum scceptable level vas achieved by €9.2% of
the ITP group and 74.08 of the camparison growp. At the unaccep-
table level were 19.9% of the ITP ratings and 11.68 of the com-
parison-group tatings.

3:3.3 Differences by ITP Platoon and Comparison: As in
Group Mission Accomplishment above, ITP Platoon 1 outperformed
the other two ITP platoons and the comparison group. The com-
parison group, again, outperformed ITP Platoons 2 and 3 across
each of the three variables (procedures, confidence/attitude and
product) .

1:3.4 Other: 1Individual criteria with average rstings
belov the ainimum scceptable level were:

o ITP, two items ~-- perform each cooking skill properly:

end ascemble, disassembdle and clean sll equipment cor-
geoctly.

® Comparison, one item -- use “progressive cooking® if

required by cook's worksheet
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3.4 Bffect by Béeceticn, Sex end Rece/Bthaic Growp: Mo signi-
ficant differences wers found between groups by education or sex.

By rece/ethnic group, Blacka in the ITP group and Whites in the
comparison group performed mission-related tashs significantly better
than other sub-groups within either treatment in esch of the three
areas assessed -- procedures, products and confidence/attitude.

There was no difference beotween ratings for White and Black students
as & whole, however.

3.5 Special Anglyses: Special analyses were cerried out by
location and aission type for each sub-area.

3.5.1 Location (field or garrison): The ITP group pecformed
better in the field, the comparison group in the garrison. This
trend was consistent across all three sub-areas (procedure,
confidence, product) and was, in each case, statistically signifi-
cant.

3.5.2 MNission (breakfast cr lunch/dinner): There were no
significant differences in the performance of the ITP and coe-
parison groups in mission performance.

4. SPECIFIC SKILLS TESTING
4.1 Description
4.1.1 Areas Tested
@ Specific Skills Areas (7) -- sharpen knife; slice
tomato, dice onion, shred cabgege: prepare and cook
gravy, shrimp and cake
@ Criteria by which each skill was rated (3) -- per-
form/follow correct procedure, of com-
plated product, and time to comp demonstration
4:.1.2 Procedure: BRach student tested demonstrated each of

the seven skills in the emall-guantity kitchens. Raters cbeserved
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twvo students eech.

4.2 Resujlts by Trestagnt: A significent difference in favor of
the ITP group was noted in one of the seven skill areas tested --
cooking ehrimp. In five of the remaining eix areas, the compari-
oon group achieved higher msan ratings, but differemces were not
significant.

Analyesis by criteria (procedure, appearance, time) showed that
there was a significant difference in favor of the ITP group in one
of the three criteria -- time to complete skill demonstration. The
comparison group echieved higher mean ratings in the remaining two
arees, but chance could not be ruled out as the cause.

¢.3 petailed Aoalysis

4.).1 Mean Score Results: Mean scores for both the ITP and
comparison groups indicated that students, on the average, per-
formed unacceptably on specific cooking skills. With a °2° iden-
tified as the minimum acceptable rating on the four-point scale,
the ITP group averasge ratings were 1.55 on ability to perform
the specific okill and 1.61 on appearance of the product. Similar
ecores were found for the comparison group, with a 1.70 average
reting for procedures and 1.05 for product appesrence. Average
ratings for time to complete the skill desmonstration were 1.00
for the 1TP students and 2.06 for comparison students.

With regerd to ratings on each of the specific skills tested,
the ITP students received mean rea: ings at or above the ainimum
standard (2.0) for only three of the saven skills performed --
sharpening a knife, preparing and cooking shrimp and preparing
and cooking gravy. The cempearison group reted above the 2.00 level
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in five of the seven areas, the three identified for the ITP

growp plus shredding cabbage and slicing tomatoes.

$:.3.2 level of Performance: As would be indicated by the
everage ratings, the perceatage of ratings at or above the mini-
SulR ecoeptable level was low both in contrast to expectations
and ratings received in other cooking areas.

Overall 18.9% of the ITP ratings were at the desired level
of performance, 36.4% at the minimum acceptable level and ¢4.7%
below acceptable performance. Percentages for the comparison
group were i6.8%, 48.4% and 34.7% respectively. Excluding cthe
“tims-to-completion® sub-area, the percentages of unacceptable
ratings rises to $7.48% for the ITP group and to 40.6¢ for the
comparison students.

Level of performance by specific skill showed that one-half
or fewer of the ITP students were able to perform the knife
skills of slicing, dicing and shredding at an acceptable level.
In no areas did less than one-half of the comparison-group rat-
ings fall into the unacceptable range. Students in both groups
were most successful in demonstrating their ability to prepare
and cook shrimp, with only 8.7% of the ITP group and 15.48% of
the comparison group “procedure’® ratings unacceptable.

4.4 Bffect by Bducetion, Sex and Mece/Bthnic Group: By education,
ITP non-high-school graduates and comparison group high school
graduates showed significantly higher zatings in "time-to-complete”
skills that did their peers. No similar differences were found in
the other two sub-areas assessed.

By sex, no significant differences were noted.

Race/ethnic group performance differences were found with the White
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students in both the ITP and comparison groupe outperforming Blacks in
two of three criterion sub-areas - product appearance and time to
complete taska. These differences were statistically significant.

S. MASCIPE CONVERSION
$-1 Description
S.1.1 Areas Tested

e Amount - Were the amounts of ingredients properly
converted to iarger or smaller amounts?

¢ Time-to~Completion - Was the time making the con-
versions reasonable?

S.1. Procedures: BEach student converted from small to
larger quantities (weights) for one recipe and from larger to
sasller (measures) for a second using the Table of Weight and
Measuring Equivalents, Weight Conversion Chart, and the Measure
Conversion Chart. A total of ten conversions were required.

5.2 Results by Treatmsnt: There wvas no significant difference
in the performance between the two groups in either sub-area --
conversion or time to completion.

5.) Detailed Analysis

5.3.1 Mean Score Results: The average number of ingredients
converted correctly was 5.07 of ten in the ITP group and 4.28 in
the comparison. Pour of the 123 ITP students tested and none of
29 comparison group students converted all ten ingredients cor-
gectly. Mean ratings (as opposed to rav scores) for amounte con-
verted wore 2.04 for the ITP group and 2.07 for the comparison

group on, in this case, an @ight-point scalel. Averages for time

lgight Point scale

Not done, illegible or more than ¢ errors (NOGO)

S to ¢ errors (WOGO)

to 4 errors (MALP)

to 2 errors (MALP)

errors (@ssired level of performence)
SRS
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b |
1
no




(1

to complete tasks were 3.95 for the ITP group and 3.62 for the

comparison group based on the standard four-point scale.

$5.3.2 level of Performance: Level of performance for both
groups in converting recipes was poor. .30 of the ITP group
performed at the desired level of performance, 46.08 at the
ainimun acceptable level and 48.8% below acceptadle levels.

None of the comparison group performed at the desired level of

performance, 37.9% performed at the minimum level and 62.1% at

the unacceptadble level.

Ratings for time showed that most students completed the
task within the desired amount of time. 97.50 of the ITP stu-
dents and §2.1% of the comparison group students reached that
level of performance.

$.3.3 Differences by ITP Platoons and Comparison: All
three ITP platoons produced mean scores higher than the mean
score of the comparison group in both sub-areas.

5.3.4 Other: Both groups were better at converting weights
than seasures and had the most difficulty converting amounts for
which they could not use conversion charts. Basic math skills
appeared to be weak.

S.4 Effect by Bducetion, Sex and Race/Ethnic Growp: WNe differ-
ences in performance by education or sex were found.

By race/ethnic group, White students in both the ITP and compari-
son groups performed significantly better ouverall on recipe conversion 1[
than did their Black peers. This was true for the totel recipe con-
version area and for the sub-area, “amounts converted correctly”.

In this sub-aree, Whites averaged 5.68 correct (a rating of 3.3. on the |
eight-point scele) compared to 1.82 (a reting of 1.75 on the same scale)

L-_Ih__.u-— B R N T = .__.‘




for Blacks.

FIELD BQUIPNENT
¢.1 Description
6.1.1 Areas Tested

o Bquipment - N2 Burner, Immersion Neater and In-
sulated Food Container

o Criteria - Emplained and perform 15 steps of
checking, operating and cleaning equipment

6.1.2 Procedure: Students vere tested in the field set-
ting, but only simulated use of the field equipment since totai-
ly real-world conditions could not be created. Each rater ob-
served one student at & time as the student emplained and per-
formed vericus steps.

6.2 MResuilts ¢ Trestment: %o significant differences were noted

in ability to exj.ain or perform the use of any type of field equip-

ment.

¢.) Deteiled Ansiysis

6.3.1 Mean Score Results: Mean scores on explaining and per-
forming steps of field equipment use were in the 2.4 range for ITP
and 2.) range for the comparison group. By type of equipment, the
comparison graoup performed less well on the M2 burner thén on
the other two items. The ITP group performed about equally well
ut, each item. No diffsrences wvere significant.

§.1.2 Level of Performance: 16.)% of all ITP field-equip-
ssnt ratings were at the desired level of performance, 66.4°%
were at the minimum level and 17.)V were unacceptable. Likewise,
7.3% of the comparison-group ratings wvere at desired levels, 79.9%¢
at minisun and 12.9% unacceptable.

h i



6.4 Bffect by Bducation, Sex and Rece/Bthnic Group:
ficant differences were found.

Mo signi-
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MESULTS - BASIC SOLDIERING SKILLS
1. ovEmvimw

This section addresses evaluation results in the cstegory of
basic soldiering skhille. Aress sesessed were: military customs
and courtesies, guard duty, maintenance of sslf and physicsl sur-
roundings, physicsl reediness, and drill and ceremony (individual,
squad and platoon).

Within these major aress, forty sub-sreas were sssessed snd ste-
tisticelly significent differences were found in nine. The comperi-
son group outperformed the ITP group in four instances, and the ITP
group wes found to be superior in five. Practical differences wers
found in six sub-aress -- two in favor of the ITP group snd four in
favor of the compsrison group. While not significent in statisticsl
or precticsl terms, the ITP group received consistently higher aver-
sge ratings in the aress of guard duty, mmmo‘ inspection snd
physical resdiness testing. The comparison group wes consistently
better in the areas of military cuetoms and courtesies and sguad snd

platoon drill and ceremony. Oifferences in msans, however, were small.

While no oversll trend in favor of either group emerged, soldiers
in both the ITP snd comparison group proved to be proficient in sll
sreas of beasic soldiering skills. Nigh percentages of rastings wers
at the desired level of performsnce, snd over 908 of ell ratings in
any given area were at the ainimum scceptable level or higher.

Mithin the ITP group iteelf, there wes a consistent trend fsvor-
ing Platoon 1. This platoon, the first through the ITP program, was
consistently superior when significant differences srose in sll areas
but drill and ceremony. ﬂ
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2. NILITARY CUSTOMS AND COURTRSIES
2.1 Deseription
2:1:] Areas Tested
Report to an off icer
Identify rank structure
Depart the Commander’'s office

Greet an off icer or NCO

Overall rating
4:1.2 Procedure
® To identify renk structure, students responded ver-
bally to five rank insignia affixed to cards. Each
student responded to five randomly-selected rank in-
signia
® The tasks of reporting to an officer, departing
the commander’'s office and greeting an officer
< NCO were tested in a simulaced setting.
.2 mmz The comparison group received sig-
nificently higher ratings in three of the five sub-areas assessed:
@ Reporting to an officer
® Greeting an officer or NCO
® Overall rating for military customs and courtesies
2.3 Detsiled Analvais
4:J:] Mean Score Resuits: Mean scores for both the ITP
and compariscn groups were between 1.2 and 4.0 on the four-point
scale in each of the five sub-areas aseessed. The range of ITP
means wes J.2]1 to 1.01. Average scores for the comparison group
ranged from 3.357 to 3.93. Both growpe received highest msen
scores in the sub-eres., “Geparting the commender’'s of/ice.”
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2:3:4 Llevel of Performance: The majority of retinge for
both grouwpe wae st the desired level of performance. §66.20% of the
ITP and 0).00 of the compearison group retings were st that lavel
(a roting of 4). Pew of the retings for either growp fell helow
aininus scceptable levels of performance. The remaining ratings
were at the ainisum scceptable level of performance.

2:.].) Differencea by ITP Platcona and Comparison: The
compar ison group outperformed all three ITP platoons in all tashs
exncept departing the commander's office. Within the ITP platoons,
Platoon 1 achieved higher ratings in all tasks but identifying
rank structure.

2.4 gffect by Bducation, Sex and Race/Ethinc Group: Mo signifi-
cant differences emerged from analysia of the five sub-aress by edu-
cation, sex and reca/ethnic growp.

3. GUARD DUTY

3.1 Deseription

2:1:]1 Areas Tested

® General Orders - recite and exhibit under-
ing of meaning

e Guard a post during daylight and take correct
actions for either proper or improper asuthori-
sation

2:4:.2 Procedura: Students were introduced to the task and
then proceeded to guard a post in a simulated aituation.
3.2 femnite by Irsatlent: Anelyeis of the thaee sub-sraas
roted (General Orders, Guarding the Poat and Overall Rating) ravealed
a astatiastically significent diffarance in one of the areas -- overall

roting. The ITP group received higher overall secores.
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3.3 petailed Asalvais
2:2:] MNean Score Resulte: MNean scores for the ITP growp

wese betwesn 3.5 and 1.0 on the four-point ecele. Comparieon
group scores ranged from J.3 ¢to 1.6.

2.2.2 level of Performence: Of the total number of retings
in the ares of guard duty, 67.20 of the ITP growp retings and
62.60% of the comparison group ratings were at the @geired level
of pecformance. Less than 5% were below acceptable levels for
both the ITP and comparison groups. The remaining ratings were at
the aiaimum acceptable level of performance.

2:3.) Differences by ITP Platoon and Comparison: Each of
the three ITP platoons received higher average ratings in the sub-
ares of "overall reting” than did the comparison group. Within
the two other sub-areas assessed, ITP Platoon | received higher
average ratings than the other two ITP platoons and the comp-
parison group.

3.4 Bffect by Bducetion, Sex and Rece/Rthnic Group: Analysis

by education, sex and race/ethnic group produced no significent d4if-

ferences.

4.

RAINTAINING SELF AND PHYSICAL BURROUNDINGS (INSPECTION)
4.1 Description
$.1:1 Areas Te~ted
e Pormal Inspection: rated on four separate cri-
teria -~ body parts (hygiene, grooming and pos-
ture), uniform, bed wvall locher

® Informal Inspection: reted on the same four cri-
teria

$:1:2 Procedure: Otudents samperienced both o formel (an-
nounced) and an unannounced inspection using stendard silitary
procedures.
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4.2 pasuits by Txestmsat
¢ Pormal lagpection: There was a significent difference

in fevor of the cemparison growp in one of the fcur
sub-areas roted -- wniform. Mo significent differences
reoulted from anslysis of the remaining three sub-areas.

o Informal Inepection: There was a statistically signfi-
cent difference in favor of ITP in three of the four sub-
areas as0eseed -- boly parts, uniform and wall locker.
Analysis of the remaining ares -- bunk ~-- showed no
difference.

4.3 patailed Aoalvsis

4.3.) Ween Score Results:

@ Formal Inspection: Formal inepection mean ratings
vere above the 3.350 level in all sub-areas for
both the ITP and comparison groups. The renge for
the ITP group across the four variables wvas
3.6) to 3.05. The range for the comparison group
vas trom 3.%6 to 1.08.

o Unsnounced Inepection: MNean ratings for the four
criteria rated during intormal inepection renged from
3.24 to 3.06 for the ITP grouwp and 1.94 (wall
locher) to 3.70 (body parts) for the comparison
growp.

4.4.2 LlLevel of Performence:

o Pormal Inpsection: 72.00 of the ITP-growp ratings
and 74.70 of the comparison-group retings were
ot the deoired level of pecformence. Lees than
one perteent of the retinge from both growps were
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belov minimum scceptable levels. The remaining
ratings vere 4t the minimum scceptable level.

o Unannounced Inspection: 72.00 of the 1TP-growp
ratings and ¢40.10 of the comparison-growp ratings
woare at the desired level of performance. 1.0
of the ITP and 7.30 of tha comperison-group ratings
were below the minimsum level of acceptability.
Other ratings were gt the simisum level of per-
formance.

4:.).) Differences by ITP Platoons and Comparison:

® Fformal Inspection: No trend in the rankings of
the three ITP platoons and the comparison group was
apparent.

o Informal Inepection: All three platoons received
higher avera9e ratings than did the comparison
growp.

@ No trend within the ITP group by platoons wvas
eivdent in either formal or unannounced inspection.

3.4 Eifsct by Bducation. Ses and Rece/RShoic Growp: There were no
significant differences by education. Por sex, females received sig-
nificently higher ratings in the sub-areas of uniform and wall iocker
during formal inspection and bunk and wall locker for unannovnced in-
spection when compared to all meles tested from both grcups (ITP and
comparison). Bleck students wete found to be significantly better than
vhite students on formel inepection -- body parte -- and informal in-
epection -- bunk and well lochers.
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S. PNYSICAL REBADINEGSS TEST
s.1 Dassristiee
3.1:1 Areas Tested
o Push-upe
e Bit-uwpe
e Two-mile run
3:1:2 Procedure: Results from the regular physicel training
test administered by DPT, Inspection and Testing Branch, were used.
These were aesesesed in sccordance with PN 21-20, Physiceal Readi-
nees Training.
WCTE: The comparison group in this cese coneisted of both
~ Pt. Dix and Fr. Jackson comparison students.
$S.2 Dpsults by Trestmant: There was & sta*isticaily signifi-
cent difference in favor of the ITP group on situps. Mo significant
differences were found between the groups in push-ups or run.
5.3 petailed Analvsis
3:.).1 Mean Score Results: MNean point scores for push-
ups were 66.9) for the ITP group and 60.6) for the comparison
group; for situps, 05.06 and 70.46 points reepectively: for the
run, 02.2¢ and 01.20 points reepectively.
3:.).3 level of Performance:
® Pushups - 06.48 of *he ITP growp and 87.0% of
the comparison group passed this portion of the
Physical Reeadiness Test with point scores of 60 or
better.
® BSitups - 100.00 of the ITP growp and 90.28 of the
comparison group received pessing point ecores on
situpe.




@ Run - 96.98 of the ITP group and 97.6% of the
comparison group achieved acceptable levels of
performance on the run.

$.3.) Differences by IT? Platoons end Comperison: Mo par-
ticular sub-growp (Platoon 1, 2, 3 or comparison growps at Pe.
Jackheon and Pt. Dix) contributed consistently to total growp

scores.

S.4 BRffect by Educetion, Sex and Rece/Ethic Group: There vas
no significant difference by education. '

Nales received significantly higher scores in the run than did
their female counterparts. No statistically significent differences
were found in scores for pushups or situps, although mekes had some-
what higher mesn point scores in both areas.

There was an irteraction between treatment and ethnic group show-
ing that the ITP group was more successful for Blacks and the com-
parison group Whites in the two-mile run. In eddition, Blacks as a
group were found to have statistically significant higher point scores
in the two-mile run when compared to Whites.

$.5 fpecial Anglyges: Special analyses were run between each
of the sub-groups -- the ITP, FT Dix 940 MOS8 group end the Ft. Jack-
son non-940 MOS8 groups. BSome of the following results were significant
as indicated by an asterisk, some were not.

® 1ITP/Pt. Dix: ITP group higher for situps and run

@ ITP/Pt. Jacheon: ITP group higher in utnpo. and m..

rt. Jacheon comparieon group for the run.

e Pt. Din/Pt. Jeckson: Pt. Dix comparison growp for situps

nlm... rr. m...n-hclhm.

N —
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® All three growpa: 1ITP for uu.f. Ft. Din comparison group
for pushups’, Pt. Jechson comparison growp for ren’
6. DRILL AND CERESONY - INDIVIDUAL
¢.1 Dassristies !
6.1.1 Aress Tested 3
Attention ‘
———" \
Present /Order Arms
Right/Left Pace '
About Pace
Right /Left Step
Forward March
$:1.2 Procedure: Bach individual performed individually
each of the indjividual movements in response to the

appropriate commands.
6.2 Results by Ireatmgnt: MNone of the ten criteria analysed
wes found to be significant.
¢.3 patailed Analvais
$.1.4 MNean Score Results: Nean ratings for ITP and com-

parison groupe ranged acroas all ten criteria from 3.70 to 4.00
on the four-point scale.

$.).2 Level of Performance: 09.4% of the ITP group indi-
vidual ratings and 90.2% of the comparieon gruup individual ratings
were at the desired level of performance. leess than one percent
of the ratinge were at “he unacceptable level for both the ITP and
camper ison groups. Studsats in both groups showed a high level
of proficiency in individwal drill and ceremony movements.
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§.).) Differences by ITP Platoons and Comparison: Average
ratings for each platoon and the comparison group wera uniformly
high and nc sub-group emerged as stronger than another.

| ¢.¢ Rffect by Education, Sex and Rece/Ethnic Group: Differences
between groupe in each of the ten sub-areas were not significent.
Analysis acroas the ITP and comparieon groups by education : wed
e significant difference in favor of non-high school graduates for
the command “attention.” Differences in the nine ramaining sub-areas
were not significent.
When analyszed by education and type of treatment received (ITP
vs non-1ITP), a statistically significant difference was found for the
variable "left face“ in favor of the ITP high school! graduates and
comparison group non-high school graduates -- one of the ten sub-areas.
7. DORILL AND CEREMOMY - SQUAD

7.1 Description
, 1.1.) Areas Tested
e Form Squad '@ Column Right/Left
® Forward March @ Rear Narch
‘ e Aline Squed ® Right/Left Fiank March

1.1.2 Procedure: FRach sgquad wes given commands to perform
and did perform each of the identified sgquad and drill and cere-
| |ONy Baneuvers.

! 7.2 DPNasuits by Treqtment: No statistically significent differences

| wore found between the two ¢groups on any of the seven sub-areas.

7.3 patailed Anelvsis

1.1.1 Ween Score Mesults: MNean scores for both groups in
ooch of the sub-aress 600s38ed were sbove the 31.00 level. 1ITP
asen everes ranged frem 3.16 to 1.08. Thoee for the comperison

oro.p wre withia the 3.1) to 1.0¢ range.

_-_——-a_..u-. " Ep—— : .
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1.3.2 level of Performance: As is shown by thé mean
scores received by these two groups, ratings were generally high.
09.40 of the ITP group and 90.2% of the comparison group ratings
vere at the desired level of performance, i.e., & 4.0 rating.
9.00 of the ITP group and 9.10 of the comparison group ratings
were at the ainimum acceptable level of performance, and less than
onhe percent of the ratings for each group were below ainimuwe ac-
ceptable levels.

1.3.3 Differences by ITP Platoons and Comparison: The
comparisor group did not have a consistent position among the
individual ITP platoons. However, within the ITF project it-
self, the third platoon received higher mean ratings in each
of the seven areas than did the remaining two platoons. Pla-
toon 1 was the lowest ranked in six of the seven sub-aress.

S. DRILL AND CEREMONY -~ PLATOON
.1 pDescription
8.1.1 Areas Tested
e Form the Squad e Open/Close Rank
e Break Rank e Change Directions
® Porward March

8:1.2 Procedure: Platoons performed the identified pla-

toon movements in response to the appropriate commands.

6.2 Results by Treatment: WNo significsnt differences were
found between the two groups in any of the five sub-areas rated.

s.) Datailed Analvsis

0.).]1 Nean Score Results: The ITP-group means ranged from
32.96 to 1.09. lowv averege ratings in the swb-area of breaking
cank and eponing and clesing rank (2 of 3 ssesesed) were mainly
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attributed to lowv ratings received by Platoon 1. The comparison
group received retings of between 3.00 and 4.00.

8.3.2 Level of Performance: Percentages of retings s: the
desired level of performance were $0.0¢ for the ITP group and 56. 3\
for the comparison group. ¢4.28 of the ITP-group and 43.8% of
the comparison-group ratings were in the minimum acceptable range
and 7.0% of the ITP-group. but none of the comparison-group ratings,
were below minimum scceptable levels.

8.3.) Differences between ITP Platoons and Comperison: As
individuel groups, Platoon ] received the highest sverage ratings
over those of the comparison group and Platoons 2 and 1, respec-
tively. 1ITP Platocn 1 was consistently rated the least proficient

during drill and ceremonies.
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1. oUENVIE

Thiis sectiocn presents evaluation results for the Self Nenage-
asat clemeat of the ITP curriculum. There vas no parallel coa-
tent ia the cemperiscm course.

Sslf Managemsnt instruction was limited to ome of the three
planned segments -- Probleam Solving. The two amitted were Persomnal
Goal Setting and Plamaing and Strategies.

ITP studsats were taught and tested on s four-step probles
solving sedel. Of 32 total possible points, the msan post-test
score for sample ITP students was 33.8 (6350). Parzticularly low
scores occurred on three of the thirteen criteria vithin the four-
step model: 1) identifying fectors over which comtrol is poesible,
2) consideration of the time element ia choosing a solution and 1)
planning for coatingencies.

Platoon 3, the third pleioon to eamperiesce the iastruction,
pezformed significantly lower on the test overall. The scores for
the third platoon were below those of the other two platoons on
eleven of the thirteen iteme, and particularly low om the control
factor, coatingency planning and identifying sltermative solutioms.

Sex, race and education mede no significant difference in scores.

2. THE VROBLEM SOLVING CUNAJCULUM

One element unique to the ITP 948 curriculum at Pt. Jackson vas
the Self Managemsnt instruction. This part of the curriculum was
originally to have included Personal Goal Setting, Probleam Solving
and Planning and Strategies, all intended to help the soldier cope
with life in the Army. Omly the Problem Solving segment wes imple-

P
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msated.

t™he Self Managament coatent was to be presented throughout the
couree, particularly oa Seturday asraings, by the civiliea ocon-
tzestor's staff. Class msetings were cancelled for Laber Day,
edditional Recipe Comversion sessions and wveshend duty. The re-
sult wvas two Seturday session and two aidwesk sessions on Prodlea
Solving for a totasl of sevea-and-ome-half to nine hours of iamstruc-
tion depending on the platoon iavolved.! Teacative schedule estad-
lished prior to course isplemsataticn indicated that at least forty-
five hours were osiginally allocated to Self Nansgement imstruction.

The four-step problem solving model’ taught by the Imstitute

for Curriculum and Imstruction (ICI) is as followe:

Step 1 - UNDEBRSTANDING THR PROBLEN

Get a clear understanding based on fact
(m::o) about what the situation '
vhat or could maka the situatiom
problen and vhat diffarence it would masha,
to you and others, if something fen’'t
dons about it.

STEP 2 - DECIDE WHAT YOU CAN AND CAN‘'T DO ADOUT
TEE PROBLEM

Thiak of vhat could be csusing the situs-
tion and/or causing it to be 8 problea.
Decide whot about the situation you éo

quux 1C1 coatractor. Other sources (Lampany Commender and
students) stated that each platoon mat for at least six Ssturday
Praoblem Solving sessions for a total at least eighteen hours
Wo formal logs were kept.

of
lprom "Coping With Problems Chart®, Iastitute for Curric-
uiun and Imstruction, Bamdout, 1 3
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Step 4 - PLAM, ACY, ABSULTS

Gat clear in your aind wvhat you

mnum“uum

o0 that it is lees of s problem, is

»O - . OF von't bocems

8 . out & for the
you decided to and cesry

it out. Check the situation to eee

:; has boeon nede and wvhat
t
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During the classes, students worked on solutions to iater-
personal preblems (e.g. one sxample considered in detail in-
volved a basketball team with an uncooperative star player.

3. INE PROBLER-SOLVING YEST

A sample of 61 ITP students (somewhat less than half of the
totsl population) were orally tested on their ability to apply
the model. The students were randoaly eslected, six per team
from the lst and 2nu Platoons snd three or four per tesm from
the 3rd Plstoon.

The testing format paralleled the imstruction ia that
students were ashed to come up with solutions tn a given prob-
lemn end describe hov they arrived at the solution. While
not a direct msasure of studeats’' ability to cope with inter-
personal problems in their own livas, the test did asseess
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their ability to apply & vetienal msdel of peoblem solving ¢o

a situstion they wese likely to fece. (Indeed, ssvesal of those
tested meationed fiset-hand enpecriense with the situstion used
for the teet.)

The ITP Program Director preseated the evalustors three
single~page descriptions of sitwations like thoee used in class,
a sot of gquestions to be ashed, and a set of eceles for rating
student responses. The evelustors ueed one of the three situ-
ations for testing, o0 that all studeate would have an egual
opportunity to score well. The istervisw procedures were re-
vised slightly, the prompts to be given to students offering in-
complete answvers were standardized, and the rsting procedures
were specified. These items are enclosed as sttachments to the
report.

student responses were rsted from § (failed to answer the
aain gquestion) to 4 (mentioned and/or evidenced the factor in a
zelstively complete and gpecific manner using & systematic
thinking strstegy) on the following thirteen factors:

1. DRelevant facts - used or asntioned most or all
zselevant facts in describing the problea

2. The “problea” - described the problea etely,
‘...iv:ﬂm the effect on the ividual

3. The desired situation - descridbed the desized situ-
ation, including the resolution of the effect
on the individusl '

4. ldeati the problea - completely formed
-:.":2-. of identifying the -

S. léentifying no coantrol/contzrol fsctors - completely
and correctly performed this step, following

el 1 ion from the identification
ot the probies "




R

8 !

6. MW“.. identified thres oF more:
epesific sltesnstives., fellewing
legiceally frem the previous two 8teps.
7. BSelesting :t: bost alternative - selected some
boot ] -u-!':- systematic evalu-
stion of the altermat
0. mm-mmwuummuum
g the solution, fol u::n
the iptien of the fects, the
oired situatisn, and the muou slterratives

9. Time - schnowiedged the time clement (eo.g., the i
1ibely time the ocould centinue if mot
sol immediately; the time to effect & 00~
lution like obtaining a transfer), comsisteatly
vith the other eteps

10. Contingencies - offered Gome coatiageacy plani(s),
consisteat with the other stepe

11. DPractical - solution is practical and supported on
that basis

12. Likely to wozk - solution is likely to work and
supported on that basis

13. Bthical - solution is ethical and supported on

that basis (including the that the
solution is coasistent with ‘Army way®)

A fourteenth factor 'mm to do with resource coastraints
on the solution vas ocaitted because of its irrelevance to the
test probles.

Only partisl credit was awarded when the students were unable
to verdalise the steps tahen or whea they arrived at “cersect’
answers (0.9., sevezral altermative solutions) without follow-
ing & logical thought process.

Test administration began with a drief emplanation of the

puspose of the evaluation and an explanation of how studeats
vere sslected for the teet.




%o bogin the test, studants were first informed of the gques-
tions they would bo ashed (00¢ Delow) and then givea time to
sood the situatiee. They vere then ashed to paraphrase the situs-
tion, and a.y emitted focts were called to the students’' atteation.

Students teok wp to 1S minutes (eesentially as long as
they wanted) to thiak through their solutiome. Upom completion
of thet proceas, the following guestions were ashed, using the
prompts provided ia the “Administration Procedures”, to discover
and rate the thought process ueed to asrive at the solution

1. What sase this situstion a prohlee for the
person involved?

2. Describe the you 4id, step-by-step,
to :uv‘ at about the best thing
“ .

3. Deescribe what you decided i3 the Rest thing
for the person to do.

4. Buplein you think the course of action
R W e, R R

The situation used in the test involved a soldier whose
sergeant ‘s treatmsnt has angerad and confused the soldier
from the first day. The solutions arrived at by studeats may
assist the reader in interpreting the rating scales and lighten
the reading somewhat. Note, however, that students were ratad
A9t on their scolutions but on their thought processes.

Two-thirds of the students recommended talking to the ser-
geant. Some indicatad that this wes a necessary firet step in
the chain of cammand, ever if it would not work.

0f the other 21 students, four suggested going over the

sergeant’'s head. Another four suggestad seeking help from spe-
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cific individusls (i.e., the ITP Dizector, viewsd as being able
to veplace problem iastructors, the shaplain, who may be consulted
outside the chain of commeand, and the Campeny Cemmendes). Pour
othess felt the soldier should try harder to please the sergeant,
and thzes suggested avoiding the sergeant while seeking advice

or waiting for the ead of traiaing. Two argued for seeking trans-
fer, two for weing intermediaries and one for “punching him out."
The final student could not esttle on & eolution, although he
offered criteris for selecting one and provided details for im-
plementing esveral.

On the way to these solutiomns, students considered and
rejected a vider range of options. These iscluded going ANOL,
yelling back, getting help from friends and peers, secking
a discharge, bringing charges and attempting suicide. The last
solution called for a convincing but unsuccessful attempt that
would result in a discharge. It was rejected not because of the
risk, but because of the firancial prodblems the present level of
unemployment would create.
¢. TOTAL SCORES

The total test scure for a studeat represents the sum of
the individual ratings on the thirtesn iteme. A ecore of less
than 1) wes poseible only if the student made no attempt to
anower one or more of the four gemeral queestioms.

o.1 Bange, Nead and Stardard Reviatien' Total scoves ranged

from a lov of 10 (3 above the Ainimum poesible ecors without

tailing to answer a question) to & high of 32 (a pesrfect acors).

The msan score for all students wes 133.8 (6350), with a standard

deviation of 0.7 points.




No standard for evaluating the 2esn 5c0re ves established
in advance of training or testing. However, the aveirsye score
(2.6 points per item) places students about midwey between °in-
complete saswers® and “camplete answers arrived at without bene-
fit of & eystematic thinking strstegy.*

4.2 fecres by Rlateen: Problem-eclving instruction was pre-
sented by platoon, with lst Platoon beginning training first,
end 3rd Platoon last. Whether dus to dif%szences in the mske-
up of the platoons, the selection of students for testing, or
the delivery of instruction, 3rd Plstoon scores were signifi-
cantly (p€.05) lower than those of lst Platoon.

Bowever, in looking at differences among pletoons, we must
consider the effect of the rater. Pirst Platoon was reted by
Raters A and B, 2nd Plstoon by Raters B sad C, and 3rd Pletoon
by Rater C slone.

Rater A sssigned the highest scores, Rater B the next highest,

and Rater C the lowest scores (sce Figure 1).

FIGURE 1
Scores by Platoon and Rater - Probles Solving
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To test whether thesre were differences among the platocas
which were independent of the person assigning the retings. sev-
eral etatistical tests were perfosmed. Readers uninterested in
the technicel details, which confirs the poor performance of the
3rd platoon, may wish to skip to swb-gection 4.3, Scores by Item.

Piret, the standard devistions for escores assigned by the dif-
ferent raters within each platoon were checked. No sigificant
difference wvas found. This suggested that the distributions of
scores by raters were the same, but with shifted msans.

Because the students were randomly assigned to the three raterss,
we Bay assume that those students in a platoon who were rated by a
single rater form a random sample of the platcon. Thus, we
Bay compare the students in 2nd and 3ird Platoons who were tested
by Rater C, ignoring for the moment those rated by Rater B. A
t-test on the difference in mesans shows that the 4.8-point dif-
ference between 2nd Platoon and Jxd Platoon is significant at
the 958 confidence level. Mo such significant difference is
found between the lst and 2nd Platoons, using the students scored
by Rater B. (It is still possible that such a difference would
be found had the samples been larger.)

At this point we can state that the 2nd Platoon performed
singificantly better than the 3Jrd, and that, statistically speak-
ing, it cannot be distinguished from the lst. But we need to
test the difference between the lst and 3rd Platoons. Because
of the earlier finding of shifted score distributions between
raters, we may compere students rated by Rater B in lst Plstoon
to these reted by C in Ird Platoon, using the information gained
throush their joint effort on the 3nd Platoon. We may shift the

(.
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msan score of either rater by the §.2-point 4iffesence in msans
on Ind Platoon without changing the standard deviation. If we
shift the scores of Rater C, wve compare the mean ecore of 37.9
for the 16 students in let Platoon (s.4. = ¢.90) to an adjusted
asan score of 33.0 for the 14 students in 3Izd Platoon (s.4. = ¢.56).
A t-test on the difference in means shows that, even controlling
for rater bias, the difference between the platoons is stetis-
tically significant (pc.05).

4.3 gcores by lstem: As shown in Pigure 2, performance varied
considerably by item in the test. Nearly half of the students
tested achieved top ratings, indicating proper applicstion of the
model, on each of five items:

e Description of the Problem - Relevant Pacts
e Description of the Problem - The °“Problem”
Best Course - Specifying Actions

Support for Best Course - Practical

Support for Best Course - Likely to Work

Mean ratings for these items ranged from 2.9 to 3.4, the highest
for any item.

On the other hand, fewer than one-third of the students
received ratings of four on each of the four thinking steps.
Seventy-twn percent (72%) failed to identify or mentior any fac-
tors over which the soldier in the problem had or didn't have
control. Sixty-two percent (62%) made no mention of the time fac-
tor in selecting or implemsnting the best course. Porty-six per-
cent (46%) failed to address contingencies in recommending a best
course. The msan score for these items ranged from 1.5 to 2.3.




93

| Question 3 - Best Course
1. Specifying Actions
2. Considering Time
Factor
| 3. Planning for Contin-
gencies
Question 4 - Support for
Best Course
1. Practical
2. Likely to Work
3. Ethical
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The lowest ratings wers consistently assigned to students of
3rd Platoon, esven after controlling for rater bias. The only ex-
ceptions were identifying the problem and identifying alternatives.
Jio tests of statistical significance were performed on these data
dus to the small cell sizes. Por three of the :tems, 12 of the 14
students of 3Ird Platoon gave no indication that they considered
them as they thought through the problem. The three items were:

e Thinking Steps - ldentifying Mo Comntrol/
Contrcl factors

e Best Course - Considering Time Pactor
o Dest Course - Plarming for Contingencies

The average rating assigned to 3rd Platoon for sach of these items
was 1.1.

4.4 Self Ratings: As part of the gquestionnaires campleted by
all ITPstudents and the comparison group of 94B s._udents at FPort
Dix, students were asked to rate their problem-sclving abilities.
Figure 3 displays their :cesponses. There was no significant 4if-
ference found betweer the twC groups.

FIGORE .J

Student Survey Results -
“Ability to function as ar intelligent
scldier in this area: Use a step by step
thinking procees for coping wvith protlems”

Cannot
dco
’to Di: (N'”) - 3 11
Comparison Group - 8.6X 1l.4% 40.0% 40.0% ‘
Ft. Jackson (N=13C) 3 6 24 66 kb 2.89
ITP Students 2.3% 4.6% 186.5% S50.8% 23.8% "

12 « 5,70; p=.22
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ficudents ia the ITP growp wesre less likely than the Poszt Dix
students to comnsider thamselves “encellent”® at step-by-stap prod-
iep solviag. It is likely that this reflects their emperiesce in
the pregran ia thet they probably ascribs a more precise defini-
tioa to the phrase “step-hy—-step thinking process for copimg with
peohlems” than do their counterparts at Port Dix, and are there-
fove stricter ia rating their owa abilities.

4.5 Iagizemce of Sex, Rece and Bducetioe

4.5.1 Scores of Nen and Women: Only nine women were
included in the sample of 61 students. With such a small
aumber, it is difficult to sake any conclusive statemants
sbout diffsrences between men and women. HNowever, there
appears to be no statistically significant difference in
“heir scores., when platoon and rater are coantrolled for.

Of the women tested, seven ware in the lst Platcons and
one each in the 2nd and 3rd Platoons. 8Six were rated by
Rater B, one by Rater A and two by Rater C. Thase factors
are important becesuse, for the whole group of students, there
43 an apparent significant difference in scores, as shown in
Pigure 4. HNowever, when rater and platoon are controlled for,
there is no significant difference betwesn the largest group
of vomen (Ne€) and men of the sams platoon tested by the same
rater. Also, the direction of the difference changes from
platoon tc platoon.

4.5.2 Scores by Race and Bducation: WNo significent dif-
ferences were found between high school graduates and non-
graduates or between black and white students. Pigure S dis-
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IGURE 4
scores by Sex, Platesn, and Rater - Preblen Selving

a
ist A T $1.0 41.0 L
..‘. - ’.“
n 6 10
ist » b ».2 3.1 -
s.d. 3.23 5.92
n b § 11
2nd o 2 33.0 3.2 L
8.d. - 7.72
n b 13
3rd (o b 4 33.0 34.0 .
s.d. - 4.07
n 9 52
Total 4§ 3.2 33.0 .
..‘. 7.3 ..7

® ,

Signiticantly different at p=.03 level on t-test of
difference hetwveen means. Note that the apparent
difference in total means for men and vomen is accounted
for by rater and platoon differences.

FIGHRE S
Scores by Race and Bducation - Problem Solving
.} Iann §td.Dev,
_w 1¢ 8.7 7.7
13 3.5 7.9
Black S 3.4 7.2
-_w 43 32.9 8.9
20 .5 9.2
Black 23 31.6 8.5
33 .0 8.7
“ n ns .3
&Y b2 | [
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playe the asen 0seres for thees growps. Cantrolliag for ple-
tosn and sater had a0 offect on the significance of the 4i2-
fesonces .

. SYUDEWY COINIGNS
Students and imstructors were provided the gppertunity to ex-

| press their views on a variety of topics, iscludiag the prodbles
sclviag imstructiea, on surveys and follow-up iaterviews.

| S.1 gsudent Surways: All ITP studeats reted the amount of

individual attention and the pece of the prablem-sclving iastruc-

tion on a gquestioanaire wvhich covered all aspects of ITP. Their

responses are displayed in Pigures 6 and 7.

Students rated high the availability of iastructiomal pecson-
nel during problem-golving classes. Responses showed that person-
nel were perceived as scmswhat less available during probles solv-
iag than during cooking or basic soldiering instructiom.

Nore than a third of the students found the pace to be always
or almost alweys right for tham. Omly ¢.50 never found it right.
Again, fewsr students indicsted coafort with the pace of the prob-
lem-sclving classes than with the cooking or basic soldiering lessons.

-—— =

FIGURE ¢
Student Resuits -
“Whenever I need help my instructor, or
other person was there to help = Onr.u
Problea lvin"
(Almost)
Never Sometiass Always
s wths e s oths o
ITP Students 2 10 2 47 $3 3,04

(N=134) 1.9% 7.59% 6.4 3.1 .M
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e ey St \ fedbi Always
ITP Students [ 1e¢ 27 40 47 2.81
(we134) ] 10.48 20.1% 29.9% 3.1% ”
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.2 Student Intervigue: Ouring the final week of each ITP
ssssion, evaluators interviewed students (N=36) who haed been
particularly positive or negative in their assessments of the ITP
program on the survey. 1T™he interviewers worked from a prepared
protocol, but also explored new areas raised by the interviewees.

$ix of the thirty-six interviewees bslieved that they had
improved their problem-solving skills. Three believed that the
problem-solving skills of other had been improved. Only ome stu-
dent believed that ITP graduates would be better prodlea solvers
after one year.

In regard to their general attitude toward problem-solving
instruction, five expressed positive attitudes and six felt that
it was "okay.” Ten had negative feelings toward the instruction.
Comzents ranged from being grateful for an introduction to & “"step-
by-step” approach to resolving problems. through anncyance at
spending so much time “solving someone else’'s problems, to pustle-
ment over why people in their twenties need problem solving in-
struction.




Wen ashed what they dislihed about the ITP program, eighteen
of the thirty-six inclufed Saturday Cla8806 in their TOEpensss.
This and ssme general aasiety OF CORCEIn OVEr other eveats msy have
had significant impect on studeat atteation and class participation
in the prodlem-solving segment.
¢. comcLEAIONS

Self Ransgemant instruction (or problem-solving as the cur-
culum ultimstely reduced to) is not customerily part of 948 train-
ing. The hypothesis for its inclusioa in the emperimsntal prograa
was thet it would increase the soldier’'s ability to cope with inter-
personal problems and sdjustment to military life, and that the
msodel taught would also transfer to the learning process for sol-
diering and cooking skills.

Neasuring either impact would have been difficult. To assess
transfer of learning would have required an esmperimental approach
(deleting prodlem solving for soms ITP studsnts) to msasure. As-
sessing the impact on student ability to cope with persoaal probdb-
lems and ailitary life would require post-training follow-up for
both ITP students and a matched comparison group. Neither of
these were possible within existing constrainta.

In lieu of the more difficult msesuremsnts, the approach was
to measure an intermediate outcome of training -- mastery of the
problem—-solving model. If the model works in the real world,
then its mastery (defined as the ability to apply it to typical
problem situations) should be predictive of student ability to
solve resl-world problems.




The msdel haa fese validity. The precess of 1) evalusting
alternatives, 1) selecting the altermative that best mests the
soldiez's chjectives, 3) implementiag the solution and §) evalv-
ating the results is commoa tO mOSt prescriptive msdels of prod-
lem solving.

Beyocad thet, the ICI modsl emcourages the user to conceive
of s “desired situstion® thet mot caly facilitates problem defi-
aition, but provides a nseded standard sgainst which to evaluate
the resulte. It offers the student s method for eawmsrsting
slternative actions, by analysing the situation for fectors which
the solver can and cannot coatrol. It offecs standards for ¢ alu-
ating the alternatives derived in this manner, namely, that the
chosen solution be practical, likely to work, and ethical (fesir
to all concerned). It suggests that in selecting the alternative
and planning for its implementation, the student should consider
the time and resocurces required and should plan for coatingencies.
Although stated simply, it is & relstively comprehensive and com-
plete prescription for handling interpersonal problems. A stu-
dent who can apply it to & situation whose parameters are pre-
sented to him by the instructor should be able to use it success-
fully, if s/he can recognise the pArameters of his/her own problem
situation.

Some of the students in the ITP field teest did master the
msode!, and most mastered st least some parts of the modsl. Since
there were no pre-test or comparison-group data agsinst which to
campare the post-test results, it is not possible to attribute

s B e
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mastery of the madel or its pasts to participation im the isstzuc-
tion. Wswevers, the ability of ITP students to apply the model

in whole or in past apgpears to be greater thas might othervise be
eupected. lNoce than three-fourths of those teeted can ideantify
the effsect 0f the secgeant's bshavior on the trainee, and not just
the sexgeant’'s hehavior, as the problem in the teet situation.
Balf can apply an evaluative approach to selecting among their
options, and moet novw employ the standards of practicality,
feasibility and fairmese for that evalustion.

But these students did not, for the most part, master some
of the more important parts of the model. 138 could or d4ié¢ de-
liberately identify those aspects of the situation over which
they would have control. One third took a systematic approach
to identifying their options in the situvation. And one in three
could picture what the situation would look like if the problem
were elminated.

T™he overall results were less than might be desired. This
may be attributed in part to the apparent low priority given to
the problem—solving instruction. Less time was provided than
planned. Classes were pre-empted and rescheduled for wvhenever
time was available. Motivation for learning was limited or ab-

sent, due in part to student attitudes toward Saturday classes, 1
other concerns and perhaps student perception of staff attitudes ‘
toward the problem-solving curriculum. Poor performance by the
last group to exmperience the instruction appears to be ths result
of declining interest by all concerned.

>




Two conclusions ase justified: 1) ITP graduates are probebly
scmevhat better problem solverss for having perticipated ead 2)
the notion of trainiag cooks (or any other traimees) in Self-
Nansgement Skills to improve the Quality of their persomal and
ailitary lives or learning skills has yet to be properly tested.
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CONCLUSIONS AND RECOIMENDATIONS

CONGC) 1§ JONS
The basic conclusion drawn from analysis of the multitudes of

data wes that the 1TP project had little differential effect on the per-

formance of students in any area. Some differences of either a prac-
tical or statistically significant nature were noted, but no trend
favored either 1ITP or comparison-group students. Both groups were
found in general to possess ainimally acceptable skills in cooking and
desired skills in basic soldiering. The ITP group, in addition, &
chievedmininally acceptable abjility t.o. solve problems systematically
and to apply the specific problem-solving model taught in the course.

Other conclusions were as follows:

1. The ITP program received a fair test during its implementation.
All conditions were not “"ideal”, but some allowances having a
pocitive impact were made, and these two factors appeared to
have balanced each other.

2. The I1TP program was implemented generally as planned with the
following exceptions: a) a fourth platoon was not formed, and
b) two-thirds of the discrete self-management instruction was
dsleted from the curriculum.

3. Differences between the 1ITP program and the regular 948 NOS
AIT course were 8o numerous that it was @ifficult if not im-
possible to clearly and objectively jdentify factors that con-
tributed to or detracted from student achisvement in either group.

4. The ITP curriculum design and instructional approach appeared to
be inetructionally sound.

S. MNeither course wes particularly effective in preparing students
to convert recipes eccurately or to perfora specific cooking

-
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tasks adeguately.

Both courses were effective in maintaining end/or mug

proficiency in basic soldiering skills.

The achievemsnt of ITP Platoon 1 in cooking skills eleveted the

overall results for the entire ITP group to & level egqual to

thet of the comparison group.

The performance of the ITP Platoons wee highly correlated with

the following:

8. Assessed competence of ITP instructors and cadre (high
competence, high performance)

b. Expressed degree of satisfaction gained by instructors
and cadre through their participation in the ITP program
(high degree of satisfaction, high student performance)

c. Order in which platoons began the program (first to start,
high student performance; last to start, low student per-
formance)

The confidence in ITP student superiority over regular course

students in cooking skills expressed by ITP students, instruc-

tors and cadre wss not borne out by results of more objective
msasures (e.g., performance assessment). The ITP groups exhibited
some evidence of Nawthorne-EBffect attitudes. They were identi-
fied as and told they were special, and they believed it.

Participation in the ITP program appesred to have 8 positive

impact on the inter- and intrs-personal-shill development of stu-

dents. Three fsctors were regularly identified as the ceuses.

8. Pairing and Teaming: enabling students to work together
and to be responsible for one another.

b. Group pacing: All studentsstarted and finished at the
same time. -




1.

12.

13.

1a4.

18.

€. Oversll instructional epprosch: requiring frequent and
regular interaction between atudents.

The discrete Self-lanagement portion of ths currimlus (as op-

posed to self-management imbedded in cooking and soldiering
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skills instruction) was sot fully implemented. Assuming that tha

deleted instruction would have been effective, the deletion may
have had s negative impact on overall ability to manage self
(e.g., as noted in attrition rates).

Instructor/ceadre training was effective in producing the desired

results in a minority of cases, although the majority did possess

at least minimally acceptable skills.

The high degree of satisfaction expressed by the majority of
instructors and cadre toward their ITP experience was not
highly correlated with initial satisfaction with the training.
Many held negative or ambivalent attitudes at completion of
training, but were highly satisfied with the results after ap-

piication to the real-world setting.

Some instructors and cadre identified the ICI Training/learning

strategies as highly beneficial in providing them the skills

necessary to teach effectively. This may have been due as much

or more to the lack of any prior imnstructor training, or de-
ficiencies in such training, than to the superiovity of the ICI
Strategies over other training methods.

The 1ITP progrem provided parties associated with the 940 NOS
AIT courss at Pt. Jackeon the opportunity to reflect on and

improve the segular course.
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EBCOIOSENDAT I QIS
Because the results of this evaluation showed little difference

between the exmperimsntal and regular programs, and becsuse it was im-
possible to trace any benefits or deficiencies to specific variables,
there is little to recommend regarding the specific program evaluated.
There are some general recommendations that may be of value, however.
The 1TP Progzam

If any or all elements of an 1TP-like program are to be retained
or sprlied in nev settings, the following recommendat ions will be rele-

vant .

1. Insuring that instructors/cadre possess adequate 8kills prior
to implementation of the project will facilitate implementation
and reduce anxieties and discontent.

2. Instructors/cadre need practice with skills in a more real-world
setting prior to implementation, for the same reasons addressed
in item 1.

3. Those involved in the course should also be involved in any de-
cisions that are integral to the process they are expected to
apply (ownership: managemsnt of change) .

4. The recipe conversion and specific skills segments of the cur-
riculum will require enhancement to produce satisfactory results.

S. The self-management segment of the program should be given greater
emphasis and resources, or be eliminated. The marginal effective-
ness of this segment was probably more of a detractor than a bene-
fit under the conditions it experienced in this experiment.

6. Assignment of instructors to the Compeny in which their students
are locsted provides effective communication and control. This
practice justifies continuation.

AP
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Ihe Regular Prograr

potential deficiences in the regular program were identified.

1.
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Assignment of non-instructional/learning tasks to instructocs

and students at the same time should reduce the need for “floater”
instructors.

Students require more rest than provided throughout the course if H
they are to be fresh and alert during instructional activities.

In spite of the lack of differences in student performance between
the experimental and comnarison programs, the ITP program exhibited
features of sound instructional design and methodology. The poten- J
tialiy beneficial features should be further studied and applied,
no matter *lhat the ultimate fate of this specific program. Several
aspects of the ITP program would provide beneficial effects if in-
tegrated into the regular program. Possible deficiences in the
reqular program identified during this evaluation are addressed

ismediately below.
Although it was not the intent of this evaluation to do so, some r

Instructor/Cadre Training: About one-half of the instructors
indicated that they had received no formal training prior to
their assignments as instructors. PFurther, those instructors and
cadre who had received training wers, in genercl, ambivalent
about its effectiveness. Some type of regular, effective formal
training in advance of instructional assignments should certa.nly
produce msasurable benefits.

Course Deficiencies: Both the ITP and regular courses were inade-
quate in preparing students in two areas: recipe conversion and
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specific cooking shille. Thase segments of the regular course
deserve reviev with the i..tent of identifying and correcting
deficiencies in those areas.

3. Course Expansion: Given that inter- and iniva-personal skills
are important aspects Of military life (e.g., the ability to
work as a team member and have confidence in one¢'s own ability)
those aspects of the ITP course that contributed to those features
of student development might be beneficially incorporated into the

regular curriculum.

4. Instructor/Student Interaction: Instructors and students .could
benefit from the instructors being more actively involved in teach-
ing activities during the self-paced portion of the course.

The Evaluation Process

The following comments relate to the evaluation process in general.
Sponsors of experimental projects generally want to know not only
whether a particular group performed better than another, but what caused
the differences as well. When a project such as the ITP program is im-
plemented, it is difficult to identify those contributing factors. One
to all of the factors may have made the difference (or, in this case,
the non-difference) in results. Fature experimental programs should
address fewer uncontrolled variables 30 that the contributions of those

that are addressed may be more clearly assessed.
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InTRoDUCT 10W

™is plen Is In thres perts:
- The Questiens to be Anmered shout the TP Prejest
- The Masns ond Methads for Cveluation
-~ The Niestonss for Cvelustion

T aajor issuss nesd to be reised -~ |) seiection of the
Project Eveluster and 1) the asthad to b weed for ebtaining rendss
semples whon called for. dacie resommended that the Projast. value-
seiection be erEved by the-{TP Prejest Compitiep and ICI besed on

on engminstion of his/her performence on previous similar evelustions.

it Is sise recommended thet when s randon sempiing is appreo-

priste or necessery, s strotified sampiing techniqus is used. Such
8 tochniques would inveive s 208 randen selection of ITP and contrel
studonts which reflects:

- the ratio of nsies/femples represented In the total pepulstion
- 8 recial mixture in the sems proportion 88 in the tetel
pepuiation
- the sams percentage of categery I, i, 111, IV students 8
in the tota! pepulation
- the semm percentage of studants reted high, madium, end
law in willingness by instructors a8 foumd in the tetel
popuiation

Such & stratified ronden sempls pretects asgaingt the pessibili-
ity thet the semple is shawed In any way in faver of the test pepule-

tion. 1CI will be willing te provide any needed sssistance in obtain-
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ing the date for the student sapulations frem which the semplings
wuld 00 selested. The sempling itself shauld be wnder the dlrestion
of the Prejest Sweluster.




The ovelustion of the TP should bo designed end condusted e » wy

thet will preduss sufficiant dote to provides enmmrs to the fol lewing
Quast lens:

TG AT STOENITS

Te what exntent ¢id the ITP studants schiove the Ende-Seught for the
Pregrant

0id the TP students sshiove significantiy higher levels of perfermance
en the Confirantion Teshs for enshing, seldiering, and sl /-ssnageennt
then 90 AIT grodustes whe wore trolasd by the current AIT pregreat

0id the ITP gradustes enprese grester canflidance then aen-iTP gredustes

in their praporednggs te fulfill chnir reospensidiliitios o seldiers and
o8 ceshs?

es there o iemr attritian end/er recyeling retic for (TP class growps
compered to other 948 clesses?

™E AIT INSTRUCTORS MTE 2

0o the ITP instructors (948 and cadre) demanstrate & significently
greater understanding then nen-ITP ingtructers of whet is invelved in
helping students isern haw to dovelap and opply both hnewledge ond
shitis?

Do the (TP instructers (948 and cadre) empress grester confidence then
agn-ITP instructors in the degres te which thair students are prepered
to perform competentiy as ceshs and o8 seldiers?

00 the (TP instructors (900 and cadre) empress e grester semse of sat-
isfection then nen-IiTP instructers frem the trolning resgensibilities
they hove besn sssigned?
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THg 170 LEARESRS

6o the leaders (scheni, campeny, bettellien, end brigads) empress grester norsy 3

confidence in thy preperedness of TP gredustes te perfora cempetently
o8 conhs and 88 ocldiers compered te agn-iTP gredustes?

0o the ieaders empress & grester sense of sstisfection frem fuifiliing
their treining respensibiiitios through the ITP g esmpered with the
cyurrent AIT progress?

™E ITP ITSELF
Ner auch troining t cesmpered with the ewrrent
M8 AIT pregram?
Is the doller cast of ond 'wplemmnting the I signifigantiy
lower o8 compered with IT progrem redesigns’

is the plenning for the ITP significantiy lass oo
Compored with

Decére 0 “r M CwsambE~T LommitrEE
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11. THE FEANS AV FETHODS FOR EVALUATION
EvaLuarion o Tie AIT Srupenvs
Tug Means

A. The dete nendad te provide sntamers to the guestions F1-F) sheut student
parformance and conflidenes will be cbtsinad by anens of tve types of
instruments:

1. o set of tsive Conflirmation Tosks (CT's) - four for 900 MBS, five
for Soldiering, and thres for Self-Nanagement or Life-Coping. fech

is dasigned te preduse dats on student performance of ¢ majer type
of cusk-seldier respansibilicy.

2. A guestionnsire ia which students express thelr leval of confidence
in fulfilling their respansibiiitios and their resctions te the
troining they received.

6. The date nesdad to provide answers to question #4 concarning ettrition

and recycling will be obtained from the records kept by the F35, the 8N,
or the 00F.

Twe ReTHoOS

A, IRMATION T WOTE 4

fesponsibility - Quartermpster School, Fort Lee

Vhen Oone - Rating of ITP students will tahe place during Sth end
confirmat ion wesbs of training and of Aen-iTP students
efter complietion of thair course testing and prier to
sssignamnt to duty stotiom.

Where Done - At the GBF's in which students recelved treining and ot
the FTX

Student Selection - Por cach CT: A stretified rondem sempise of ITP
students and of nen-ITP students who hove compieted
current 948 AIT pregrea.

e TS £ tomest

—
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Now Gone - 1. There will 4o 0wl growpe of ovelustors - for eoch OF - NOTE S
- ene for the breshfest-lunch shift and the other far the
élaner ohife.
3. Goch growp will congist of thres poeple oll of whes sre

' cons idered to b quel ifled Aray coshs.

3. One ansber of the grewp will be the Fort Loe represente-

' tive, the sesend will b the dining fecii ity aaneger or

! shift leader, and the third will be the senier cosk in

3 chorgs of that pertien of the ase! the studant )s to
prepere and serve.

§. Goch eveluveter will independontiy ebserve and rote the
ttuient by wsing the reting sheet feor the given CT
(sreperation/sarving of o enel item).

S. Reting sheots will be collected by the Fert Les evelustor
placed in o sanite envaleps, ond delivered to ISth BN MQ.

6. ISth BN will reproduce reting sheets end msi!l origingils
to QR school, Fort ‘es, for campilation and determingtion
of everege reting on performence of the (T's.

7. Averoge retings sre dalivered to ITP Project Eveliuator.

How Oone i. sems as for @F

1. sesm a8 for GOF ,

i 3. evelwators wiil consist of Fort Lee representative, FTX
committes chief, and non-ITP ingtructor at FYX.

4-7. seme as for GOF |
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Rasgensidiiicy - Ath Origads, Port Jeshsen NOTE ¢
hen Gons - Mating of ITP gnd aen-1TP students wauid be dene ot the
follawing tiase:

€T 2.1 (Physieal Fitness) - during lest wasks of AIT
€T 2.2 (Se)f/Surrommdings) - during iast week of AIY
€T 2.3 (Guard Buty) - during lgot formsl/informa! guerd
: duty aos ignmants
- ST 30 (Custems/Courtesios) - 1TP's during confirmation week
€T 2.5 (0ri))/Corenmnios) and nen-1TP's botween gredue-
tion ond next duty 8esignasnts

Where Guns - In appreprists locations within the brigede or pest.
Seponding wpen which teshk:
ITP students wouid e the entire pistosn or team or rendoaly
selected® sambers of the platesn from A compeny - iSth O

Student Selection - Contro! students (nen-1TP's) would be 8!! or rendomiy-
nlunfmoloplm from § compeny - 15th 8N or eny
other cempany in the brigeds, depending wpon the teshk:

2.1 ~ il

2.2 ~ it

1.3 ~ rondenly selected (b par doy for § doys)

2.0 - rondenly selected (b por doy for § deys)

1.5 -~ ol ond rondemly selected (0 per doy for § doys)

*

tgtrotified remndem ssmple

B e —

-
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How Bone - |,

CT 2.1 retings for PT tost wauld bo done by thane whe
currentiy conduct the test. Ratings on remaining eri-
toria will bo dane by efficors end/er NCO's In Mth 0OE.

CT 2.2 rotings will bo daene independently by & tees of
ne fousr then thres officers frem brigede or pest
after both an snnounced and wnannounced inspection.
fating sheets will be delivered In 15th BN NQ in
amile enveleps.

CT 1.3 rotings will be dene by these who are normally
responsidble for supervising guerd duty. Reting sheets
w!'il bo submitted tha next doy to I1Sth BN NQ.

€T 2.0 rotings on knewiedgs criteria willi be done by on
officer or HCO from the iith or 12th BN or from 08K
hesdquarters. Ratings on the criteris for the assigned

"
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WOTE 7

tosh will be done by the perticipating officers end NCO's.

Rating shests will be collectad by the task sssigner
ond delivered in g mgnils envelogpe to 15th BN MQ.

€T 2.5 retings on rendomiy-selected individual seldiers’
performsnce of individus! drill will be done by one
officer and one NCO from iith or 12th BN. Ratings on
tesa and/or platoon drill will be done by 8 reviewing
committes of post and drigede officers/MCO's ot o

des ignated cerempny. (Men-ITP pigtoon will de composed
of soldiars from different compeniss who have complated
or are shout to cospiets AIT.)

Reting sheets would be collacted by BN commender or

des igner end delivered to 15th BN MQ.

ISeh BN will reproduce rating sheets ond deliver to ITP
Project Evelustor for compiistion end averaging (where
spproprists) .




L
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= THl, Fert Manree
oo weshs prier to gradust len
ot berrechs or dosignated plenning ares

Student Selectien - Por esch of the three CT's:

e strotifled rendse sample of ITP students free sach
of the feur platesns and of nen-iTP students from
1Seh, 13¢h, or 1ich BN,

Students will camplate tesk prier to graduetien end sub-
sit their pians aither In writing or on tape to company
conmpader who in turn will deliver them to 15th BN MQ
in manile enveleps.

Plans will Se¢ reproduced and origingls sent to TD! for
distribution to quelified eveivators for rating.

Evaluators will be selected by TDI frem o (ist of
pocple unessociated with ITP ehet_ (C!_supmits s
quelifjed in its goel-planning snd prodlem-solving
{!r.uug-l“..'

Three different quel ified evelustors will rete each
plan by using the CT rating sheets and ther mai! the
roting shests to TDI. CEvelustors will not be ewere
of which are TP gnd which sre not.

Tt will compila the dota for esch student, develop an
eversge rating on performence of the CT, and deliver to
ITP Project Evaluator.
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STUBENT QUEST IGNNAIRE

Rssponsibilicy - ICI and Octh 008

Uhen Bone - Last day priar to gredustion frem AIT
here Suns - ot berrachs or F3S

Student Selection - Stratified rendem sempie selected from smmng the
total which consists of all ITP students and ol
nen-iTP gstudents who greduste from current 949 AIT
during July and August

Mow Done - |. semple questionnaires will be selected by ITP Project
Cveluator or designes
1. questionnsires are reproduced end originals sent to
ITP Project Evalustor for compilation.

ATTRITiON/AECYCL ING AECORDS

fesponsibility - Ath Brigede
Vhen Done - BSetween 15 October 8! end | Novesber 8i

Where Done - FSS or 1S5th @M HQ
Student Selection - Based on tote! class rosters for the sonths of Mgrch
through August, (981

How Done - 1. the number of students attrited snd the number recycled
in esch cless is listed by cless In separate colums on
ong sheet of paper witt. the ITP classes so designated

2. reproducelcoples are mede and original Is sent o ITP

Project Cvaiustor

A-11
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EvaLuation oF Tve ITP [TseLr

ThE

The dats to ansmmr the three questions concerning time costs

will ba obta from records maintained by the TRABDC, the B0, and
Ict.

Tue MeTwon
Maspongibiliey -~ | ject Evelustor
When Bone - BSetwsen 15 8! and | Novesber M)
here lore - Fort Monree, Lee and Fort
How bone - |. The Project € requesty the following dete from the
appropr i ate parti
o. deovelopment costh for 1! AIT progrem redesigns con-
tracted for or during the Fiscal! yasrs '79,
o.. l.l
5. sctws! timm @ sard of contract ame
lup | gmmntat | each AN progrem redes ign
c. numbar of of 98 AT ining for classes st
Fort Dix, Les, and Fort y for March-October,
‘M timm og
2. The Pro Eveluator compi les the and preperes a

t i/ it listing by renk order

DeLeres B8y e EedinsmisT Commrrée

A-12




Tne Means

EvaLuaTion of THE AIT InsTRuCTORS/LEADERS

A. The dots nesded to snswer question f1 for instructors (hnewledge eof

learning) will be obtsined by msens of s Training Nnowiedge Survey pre-

pered by ICI and approved by the 1TP Project Committes.

8. The dats nesded %0 answer the questions concarning instructor and lesder

confidencs in student preparedness and persons! setisfection will be

obtained by msens of questionngires prepared by 1C| end spproved by the

ITP Project Committes.

Tne MeTHOD

Respons idbiticy = I1TP Project Eveluator

When Oone - Betwsen 15 October 8] snd | Novesber 81

Where Done - Fort Jackson, Fort Lee, and Fort Dix

Ingtructor Selection -~

Leader Selection &

-

all ITP ingtructors (948 end cadre)

s rendos semple of 16-20 948 instructors from
Fort Dix end Fort Lee who have had no exposure
to ICI T/L Strategies

s rendom semple of 8-12 dril| sergeants from
11th end 12th battalions et Fort Jeckson

al! 1T? leaders (brigade, battalion, compeny
and schoo!)

the brigeds, battallon, snd compeny commenders
for 948 AIT st Fort Dix end Fort Lee

the schoo! dirsctors for 94 AT st Fort Dix end
Fort Lee

{ How Done - |. Each Instructor end lesder independent!y completes the

[ —

2. I1TP Project Evelustor compl!les the data according to an

approeriate Questionnaires, reproduces & Copy, 8nd sends
originals to TP Project Evelustor.

snglysis/essessmant procedure previous!y aspproved by
the IC] and the ITP Project Committes.

A=-13




15 fey

19 fey

9 June

1S Sept.

2 Oct. -

23 Oct.

| Nov.
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111, RILESTONES FOR TNE EVALUATION

Geilivery of Fian! Versiens of Canfirmstion Teshs

Cammunts/suggestions on Cvelustion Plan by ITP Comnittes

- Completion of fima! Evelustion Plen

Agppreve! of Preoject fveluster by ITP Cemmittes

Preject fveluster ssoums respensibility for ewelustion
astivities

Cenpilation of any pre-test date on (TP and centrel pepulietions

Selection and aperove! of evelustors for each of the thres
sets of Confimation Tesks

flevien and approvel by (TP Committes of the deteiled sction
plon for using CT's to eveluate the Project

Eveluation ratings on 948 and Soldiering Confirmtion Tesks
ore completed for esch of the four TP pletoans and the
contrel groups

Al! evaiustion data obtaingd and in the hands of Project
tvaluator for compiletion end sssessamnt

Project Evelustion Aepert submitted to the (TP Committee for
enaiysis and disasemingtion.

3

]
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ANNOTATIONS TO BVALUATION PLAN

NOTE 1: SANWLING TECENIQUS
The original evaluation plan called for a stratified random sam-
ple technigus to control for bias by student charscteristics. The
strata proposed were sex, race/ethanic group, willingness and mental
category. These were later modified to include education (a more
readily available characteristic and one said to be more predic-
tive of performance) in place of mental category, and to delete
*willingness®. No data comcerning that characteristics are routinc-
ly collected for the total 948 population.
All sampling within the ITP group included the proposed strata
and both the sampled and total ITP populations tested were found
to contain representatives of each class in proportions siailar to
that found in the total 948 MOS population.l
Stratified random sampling within the comparison groups for
coocking and soldiering skills wes not possible. In both cases, in-
tact groups were selected for testing because of the logistics of
the evaluation (wvhere, vhen, how long) and the number of trainees
at the sppropriate point in training Guring the evaluution psriod.
The groups selected for comparison purposes were as follows:
o Cooking skills - 943 AIT students at Pt. Dix, New Jersey.
© Basic soldiering skills - B-~13-4, Unit Suvolv Svecialist Course.
Pt. Jackson. South Carolina.
1pate from Accession Cohort Beport Series FY 76, 77, 777, 78, 80 and

01 (partial) were used to determine percentages of total 948 popula-
tion as follows:

Males (708), Pemales (22%); BDlacks (568), Whites (568); Bigh
mzmm including GED (608), Non-Righ School Gradu-
ates ( ).

Mumwmu readiness testing where the control
group consisted of both Pt. Dix and Pt. Jachech comparison students.
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Raticmale for their selection was a8 follows. All factors be-
ing equal, “'“'m&wkhﬁh“mmumin.
would have been the sther 948 AIT Company &t Pt. Jjachson (B-15-4).
The ITP Committee chose mot to use that Company because of the un-
wesual burden placed on it during ITP progras implemsntation (e.g.,
such greater student load than ususl, more detail, etc.). The two
groups eelected for comparison, were, in the judgment of the ITP
Committee, moet closely matched alternate groups. The Pt. Dix
group, further, was not used as a comparison group for basic sol-
diering evaluation because of differesices in assignment to Companies
and in established soldiering training standards, as well as logis-
tical problems associated with the evaluation.

The comparison groups differed in composition from the ITP group.
The Pt. Lix comparison group consisted of disproportionately higher
percentages of high school graduates and males.! The Ft. Jackson
basic soldiering comparison group was found to have a dispropor-
tionately higher percentage of males (no females were included), high
school graduates and Blacks than the ITP and the total 948 popula-
tions.

To account fcr possible bias introduced by imbalanced experi-
asntal and comperison group characteristics, anslyses were performed
by sex, race/ethnic group and education. The results show that
within the three characteristics, there was little differemce, thus,
20 biass in faver of any growp. Por example, males and femsles per-
formed egually as well or poorly on most tasks. By Ssajor area test-
ed, the results were as follows:

llﬂ and 09% respectively




1.

2.

940 M08 Cooking Shills Results:

Mo significant differences by sex or education were found
in any cooking skill area, and no effects by race/ethanic growp
were found during analysis of mission sccomplishment or field
equipnent enalysis.

Diffesences by race/ethnic group di@ arise during the analysis
of specific skills and recipe conwversion results. BSoth the ITP
and comparison groupe tested during specific skills evalustion
contained equal proportions of White and Black students, and
therefore, even though White students statistically outperformed
Blacks, the differences had no impact on the trestment results.

in the area of recipe conversion, the ITP sample included
638 White students and the comparison group, 488. Ageain, Whites
wvere found to be statistically superior to Blacks. A review of
the differences in means by treatment and race showed almost
identical differences both between and within the groups (i.e.,
Both Black and White ITP students outperformed the same race
group within the comparison population to the same degree, and
White students in bcth groups outperformed Black students in
both groups the same amount). Therefore, while no ststisticel
tests were applied to test ths discrepancy in proportion by race,
it appears that the differing percentages of students by race
had little to do with the overall treatmsnt results.

Different proportions of students by rece, sex and education
were found to have no effect on treatment cutcomss ia anslysis
of results by trestment.

Basic Soldiering Skills Mesults:
Mo significant differences by sex, rece or educetion were

L]
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found during the analysis of the following basic soldiering
skills areas: military custams and courtesies, guasd Guty,
and drill and ceremony. The two remaining areas are diecussed
below.

In the aresa, maintaining self and physicsal surroundings,
findings show that females! and Blacks performed significantly
better in each of the eight sub-areas aseessed. Proportiomally
sore females in the 1ITP group and Blacks in the ccmparison group
removed any possible bias caused by these differences.

Males consistently oue’ortot.-od females in all areas of
physical readiness testing (based on point scores) and the
differences were statistically significeant in favor of that
group. Blacks, in addition, ocutperformed Whites in the two-

mile run.z

Because there were higher proportions of males and
Blacks in the comparison group, it appears that the student
characteristics biased the treatment results in favor of the
comparison group.

Analysis of sub-areas by treatment showed that ITP students
were statistically superior to the comparison group in ability
to perform situps and were better, though not statistically so,
in the two-mile run. The possibility that the results were
bissed in favor of the coamparison group strengthens the super-
iority of the ITP group in the area of situps and points to the
possibility that they might also have been statistically superior

Isne 1P group contained 16 Mite females and ¢ Black femsles.

z‘tm received sompvhat higher point scores in situpe and two-mile
run, but chance could not be ruled out as the cause.

Li
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in the sub-ares, two-aile run, had allowances been mede for
student characteristics.

In summary, vith the exception of physical readiness testing, any
bisses introduced by unequal distridbution of student characteristics
were either ruled out or did not appear to have an impact on the
outcomss by treatmsnt. In the latter cese, when one sub-group, such
as males, were superior, both the ITP and comparison group: contained
the same proportions of the sub-group.

BOTE 2: AIT INSTRUCTOR/CADEE SVALUATION
The design called for comparison of ITP and non-I"P instructors

and cadre in three areas: 1) understanding of what is involved in
helping students learn how to develop and apply both knowledge and
skills, 2) confidence in the degree to which their students are
prepared to perform competently a8 cooks and as soldiers, and J)
satisfaction derived from training responsibilities. Assessment in-
struments were to be ICi-developed surveys and questionnaires.

In the first area, no instrument was developed. The focus of
the question wes changed to ability of ITP instructors to adeguately
and consistently uee ICI Training/Learning Strategies during the
course.

In the latter two areas, instrurents contained items which in-
directly related to the outcomes stated. The instruments (surveys)
were not distributed to non-ITP staff and, while distributed to IT?P
staft, only two of thirteen were returned. These two areas were
partially addressed during interviews.
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WOTE ): ITP LEADGRS SVALUATION

Areas to be assessed included the leaders' confidence in the
preparedness of ITP graduates to perform competently as cooks and
a8 soldiers compared to non-ITP graduates, and the sense of satis-
faction the leaders gained from fulfilling their training respon-
sibilities through the ITP program as compared with the current
AIT programs. The means of evaluation were to be ICI-developed
questionnaires. These questionnaires were not developed, to the
knowledge of the evaluator. g

Alternate sources of data inciuded evaluator-developed leader
interviews and ICi-develoged Dining Pacility Manager/Shift Leader
Surveys. The results from those sources have bee: incorporated
into the body of the report.

MOTE 4: COMPARISON GROUP SVALUATION SCMEDULE

The design called for comparison-group testing after completion
of regular course testing and prior to assignment to duty station.

For legitimate scheduling reasons, comparison group students
were actually tested near the end of their AIT trainina (scmetimes
prior to reqular testing). but prior to araduation and they were
accelerated through the large garrison dining facility emperience
(1.e. regularly scheduled for cight days in the large garrison din-
ing fecility, but dus to the evalustion schedule, this wes cwt to
four or five days). Nost hed not experienced cooking in the field
setting or were in the process of ~aperiencing it Guring evaluation.
This may have had an impect on comparison growp retings ia field
eguipment and aission sccomplishment in the field.

Ld
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BOTE 3: BVALUATORS VOR MISSION ACCONPLISUNENST
The design called for two groups of three raters each to be

assigned to the garrison and the fiald evelustions. The sssump-
tion was thet the evalustors' ratings would be averaged and, thus
accommodate any differences in cpinion by rater. This procedure
vas changed to make the evaluation more afficient. 1In all, four
940 NOS cooking skills raters wers used anéd asach worked indepen-
Gsntly of the others.

Prior to actusl evaluation, each rater received a total packet
of evaluation forms and rating criteria for rsviev. Three of the
raters were present during the initial orientation and applied the
rating scale to criterias during Jarrison mission sccomplishment end
product evaluation. Consensus was reached on the application of
the rating system to the later. Insufficient time and number of
cbservations prevented the same from occurring regarding mission
sccomplishment .

During the first week of the evaluation, all four raters evel-
uated the same students or 2issions and a discussion of the ratings
and the interpretation of the criteria was held until all raters
felt comfortable that rating criteria were uniformly applied. Retings
from the first fev days, then, were consensus ratings. After con-
aistency had been achieved to the satisfaction of all comcerned,
raters began to evaluate individually.

Subsequent analysis of dsts indicated that ome rater wes relatively
lenieat, ona relatively atringent aad two shout average. This had
no impect on results, however, since all raters evaluated sppronisstely
egual proportions of ITP and comparison studenta.
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BOTE 6: GQUARD DUTY, TRSTING ENVIROISEIY

Testing was to occur during the last formal/informeal guard duty
assignment. This was impossible, dus to the unavailability of
reters during scattered periods when lest assignments occurred.
The evaluation wvaa rescheduled to occur at the ena of training
(Gusing confirmation week) and included a simulated rather than

resl-world situation.

WOTE 7: SVALUATORS POR BASIC SOLDIERING SKILLS

It wes proposed that each area within basic soldiering skills
be rated by 8 different set of evaluators. The ITP Committee ‘oc}dod
to use one set of raters for all areas evaluated for consistency
and control sake.

Prior to the sctual evaluation, four raters were provided with
evsluation packets including reting sheets and criteria and briefed
on the assignment. Simulated ratings for all areas, but drill and
ceremony (equad and platoon manuevers) were performed and total
consensus was achieved. Unfortunately, two of the originaslly-
trained raters were not available for the actusl evaluation. The
nev raters were briafed by those who had received the training and
cbserved during the first days of avalustion until they and their
fallow reters falt that consensus and consistency in retings had been
achieved.

BOTE 0 - BELT-NANAGEMENT BVALUATION
he planned curricululs was narrowed beceuse of lack of training
time (sse ABSULTS - SELY MAMAGENENT SKILLS for details).

Cenpearison-growp testing was eliminated becsuse of the content-
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specific nsture of the evaluation for which comparison-group stu-
dents could not be expected to be prepared. i

WOTE 9 - ATTRITION/RECYCLING RECORDS

It was proposed that comparison group data be based on total
class rosters for the months of NMarch through August, 1981. This
was changed to total class rosters (from Pt. Jackson PSC) for
months of June through October, 1980. This month span more closely
bracketed the time during which the ITP students were trained and
therefore would eliminate any differences which might otherwvise
be introduced based on different types of students (with different
charascteristics) entering at different times of the year. The
previous year was selected sinct complete data were availeble for

that period.
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APPEMDIX 8
RATING FORMS AND PROCEDURES
0 948 Cooking Skills
o Basic Soldiering Skills

0 Prodbiems Sclving




RATING FORMS AND PROCEDURES

948 Cooking Skills
o0 Mission Accomplishment - Grouwp

0 Mission Accompl ishment -
Individual

o Speci?ic Skills Testing
o Recipe Conversion
o Field Equipment
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MISSION ACCOMPLISHMENT
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NISSION ACCOMPLISHMENT - GROUY
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Performed seceesary

tasks.
--Aspenbled, disesasembled

and cleaned sll equipsent correctly.

l--Used proper procedures to

asintain safecy.

Cricestcn 9-——Used “clean as you go”

procedures.

skill properly.

Criterion 6--Followed the recipe
Criterion 8--Performed each cooking

procedursee

Ceiterion 3—Cook has organized

ingredients.

Ceiterion 4-—Cook Bas orgenized

Eriterion 1--Sead complece recipe.
Criterign )--Checked equipment to be
utensile.

STURENT NME AND MO.

B e —




T

Wat 4D PLATON beo |
WISSION AND DATE
T CONTNCE/ATITIONG T RATDNG
DIRICATORS
~~Startal preuptly and otayed | 0 1 2 3
on the task.

conded with the task
etarte or trial/error
ectivity.

tended to samiiatiom
axd safety of others e
roquired.

~-Stayed focused on the task
and 414 not creste or perticipete is
irrelevant conversatiom or sctivity.

‘ difficulties ervee,
remeined cool under fire” amd took
actions to overcoms thes.

- Showed comcern for
quality by checking results of asctiomns
a8 he/she progresssd through the
preparstion tasks.

2 §7==Asg.sted uhn to achieve
sission as time permits.

%0 4 & - Retings require justificetiom.

Y




S..dent SNaze. %0,

Team amnd Platoom

00

Nission 99d Cate

Criterion ¢l--Appesrance (includiag i 2 4 ’
garaish)
Critericn #2--Texture/consistency )} 2
Crizecion #3--/asce/{laver [ [}
Crizerion fé--l:e= prepsred im gquantity 1 8 4
requireéd by ccok's worksheet
Crizerion i/l--Appearance (inciudiag by @B 4
gaish)
Crizesior #2-=Texzure’/ zonsistency 1 2 &
Crizerion iJ--Tasce/flaver ¥ 2 &
Crizericn *i--1:ee ;re;ared in quanticsy | $
re;..-ed by cook's ~cckshees
- e Eo o ——L— - - a—
Coiter.omn #l—=i;pearsnce (includi=a i 2 4
ger=ish)
Criterion “l--Zaxture/consistency 1 ¢ 3 &
Cricerien #3--Taste/!laver I 2 3 4
Criterica 74-<1:em prepared in cuarcicy i 2 &

resuired by cook’s vorksheet




sPECY"IC CoOKIWS smitss O

ADVANCED INDIVINUAL TRAINING 94810 TEST
(PORT JACRSOR AND PORT DIX)

Use the rating scale belov to rate each listed critegion. Refer ¢~ rater’'s raference
eheots for emplanation of critarion. Vrite remerks in ths colvam labled REMARKS.
0 = Not present (mot done)
! © Presant (done) but not sinimslly ecceptabdle
2 o Present (done) Dut only minimally scceptsble (MALP)
) = Present (done) ebove (MALP)
& o Present (done) et desired level for given comditions (DLP)

RESULT RATING REMARKS
: -
4
Critergon #l: Sharpen @ ’ : i : 2
cooks knife A S 3
: T 0 2 3 &
Cricerfion #2: Slice @ 4 o 1 2 3 &
tomato inco 1/8” slices : 01 2 3 &
. S S
Criterion 73: Dice em onton P 01 72 3 &
into %" dice A 9 1 2 2 B
1 0 1 2 3 &
Criterior #4: TYinely ahred : f :—ﬁ 1‘
ik of o fresh cebd
- T 0 1 2 3 &
Criterion #3: Prapare snd P 91 2 3 %
cook @ Srown Gravy A 6 1 2 3 &
T 0 I 2 3 &
Critarion #6: Prapere and P 01 2 3 ¢
cook French Fried Shrimp A 01 2 3 & )
T 0 I 2 3 4
Ceiterion 07: Prepare sed P 0 1 2 3 &
cook & Yallov Cake & 0 1 2 3 &
$ T 0 It 2 ) &

R




SPECIFIC COUKING SKILLS 8-8

1. Shil): Shecpening s coshs kaifs.
o. Prasedugs:
(1)wwammmmmm~mm.m.

(2) Check to see 4f the sherpeniag atess well requires additiessl ei), retate
the surface of the stens te be wsed through the oil,

(3) Place the hegl of the kaifs on the stees (st en apprexzimste amgle of
43 degrees) osnd dvov to the tee, wsing & caviag ustisn Tepete this precess severel
tisss, turn the haife over and vepete.

(4) Wipe off emcess oi] frem the blade and the steel repets the
sharpening process putting & {ins]l cuttiag edge on .

b.  Aseesfence: As eil free sherp kaife
c. 1ise te Cessletiee:

(1) OLP: 3 minutes

(2) maLr: 8 sisutes

2. Shill: Olice o temsto into 1/8 tach elices.
o. [Pgecedure:
(1) Vesh tumsto under celd rumaing wetser,
(1) Using pering aife, remsve cere frem the temsto,

(3) Place the temsto on its side on 8 cutting board and ueing ¢ cocks kaife
cut slices of temste 1/0 imch thick.

b. ABRSSEARES' Ovex slice of temstc 1/8 imch thick.
c. Zisa te Cessletise:

(1) %P: 2 sdeutes

(2) MALP; 2% sisutes

3. Bill: Diceing on eaien fate X fach dice.
e. Preceduts: s
(1) Veling ¢ paring knile remsve the enteds reot and discoloured shin.
(2) Cut the emied 4p hell leagthweys.
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SPECIPIC COORING SKILLS -9

Place flat side dovn o8 the cutting beerd sad weing ¢ cochs kailfe,

slice theough the onien leagthweye K™ spert essusing thet all slices remsin
ottached te Cthe toOt,

(4) Tura the cnien and repost the precess, cuttiag screesd the eaisn
perallicl vwith the susface ef the cuttiag beesd.

(3)

tislding the onise firml; fiaish the process by cutting scress the oaion.

b. 480001ance: BSvealy (& iach) diced eaten,
c. Iime to Complatige:

)
)

6. $hill:

NP: 3 sisstes
MALP: & siautee

Pinely shredding freeh cabbage.

o. [Qsecedute:

()
@)
()
)
(%)
()

femove sny vilted lesves,

Divide cedbage iato quagters.

VUssh wader cold rumaing weter.

Place flat side dove ¢a cuttiag beard,

Using cooks kaife, cut thin slices (ohredding),
Place into large sizing bowl,

. Appestance: GBvesly (unl.y) ohredded cabbage. Cabbage to ba cleen,
. Iims to Completien:
(1) BLP: 3 siavtes

(2) MALD: 7 sisutes

S. $hill:

Prepace ond cook Browm Crevey.

. Preceduge:

(1) Nsssure the required iagredients.

(1) Nest shercening ia o poa.

(3) Spriskie fleur éwvenly ever hested foc, wsing ¢ vire whip, etir flour into
the hostod shorcening. Cook over lov hest, boep stirring to blend end Beep che sinture

lump free.

Sl o P




SPECIPFIC COOKING SKILLS 8-10

(4) Aadd het ligquid content alewley, otitring constantly, whilet briang to
the botil sad ciamer for the preecribed tine, Sessse aad secve.

». 1 Smseth, evealy breumed gravy free frem lumps with & rvich flavewr
{moc grevy 18 to be het.

c. Kiss 5o Complatise’
(1) P: | heur
(2) MaLP: | hour, 1Y slsutes

6. Shill: Prepere and cook French Pried Sheinp, *
s. Preceduse:
) qun rquived tagredients.
(2) Wash, drein snd dredge shrimp 68 Por recipe.
(3) Dip shrimp in agg ond watsr misture, redredge ia dresdcrumbs.
(4) Shake off escess crumbiag and desp fty, 8ndé érain on sbeordent paper.
». 1 The shrimp receia thuir individual shepe, sve evenly coeted
:;:hl:nh oll the z:;.:: :‘:uu::m‘: .:"m‘;"‘”u.: 3 o
c. Iims te Completise:
(1) OLP: 30 minutes
(2) MALP: 40 mtautes

7. $kill: Prepare and cook s Yellow Cabke.
o. [Precedu.s:
(1) Nessure required iagredients.
1) Sifc sll ¢vy tagredisnts together.
‘Y) Add shortening snd weter, bland sad dest a9 per the recipe.

W) “ummm.uumwu‘,m“mn
the ais cad preceed oe por the resipe.

ﬂmmxmmm.u ly reundad on tep with sn even
trtu The cruet 18 thia sad teader, bubblee may sppoer o the
our u‘onohﬂﬂy“«.ﬁ.u&h-‘n,uﬂmm.

. 1isa 5o Camplesign:

(1) .: | howe, 10 stavtes
7)) W.®: ! e, 20 sisvtes

A4




SSCIPS CONVERSION -
FRT JACESCE IFTREBATED TRAINING PROGRAN
ADVABCED USIVIBGAL TRAIFIEC 94810 TBST
| CHNVTEATION TASE RATING SERST--ASCIPS COVERSION

MMTER: | "% §
e the scale bolew to rate JOIJ recipe comversisns TONETHER. Urite remsrhks
hmmu.

| !

. GALTERION %0. ] SEDMG . 1

i 0 © Bet dome, 1llegible, 0 o HID NOT couplets or tesk more thas 3¢ ainetes

or more thes ¢ ervore 1 © Tesk betwess 30-3S sisutes

& 5% 2 * Tosk botwese 23-30 misutes

soon 3 o Tesk betwoen 20-25 slastes

8 = 0 ervors

CITIRIA-—-RECIPE CONVERSION AATIRG ADAIRS

’ ! for the givea awmber of people.

{
CRITIRION %0. 2-~Beth ceaversiens o 1 2 3 &
vere ceapleted vithia the time
allowed.
e .
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SBCIPE - OSVERSTON $-12

ALCRCED INDIVILUAL TERAINING SRl CrET

DIRECTIONS TOR CONFIRMWATION TASY--33Q228 ToUWLISl0 ¥ ¥

At :his tizmg, the tesk you vill be doizg s der z2ed to find su: v well veu

Lave ‘earmed te coavert recizes. This reviev ¢s to 2ell s °'-o°'-cr or not vou
are atle to caaver: che gQuantity of any ingraidlent jivez ea 3 re:ijye caréd °: a2
zu=ber 3 porticas greeter thar ¢ le90 ctam i00. Mel=g hie =ov @il tell Js
vhet aééitional heip rvou zey still =eed o de thin v2en uicvly 12d securately.

1. You vill de givea the fellevimg =sterials:

e. Two recipe carde.

b. e recipe coaversior werk eheets.

¢. Tadle of Veights and “eesures Iquivas.en:s.
d. Cs=versiom of Quantity ir Recijes (Weig-te).
e. Conversion of Quantity in Recij;es (Messures).

2. You vill convert one recipe ot & tims. You will coavert weigh:s for the
3aieg povder Doec:its and sgpeuzes for the emeles. ®

8. Copy the veight or seesure of eeck ingredient (fer 100 portisme) fros
tte cecipe cerd to the verk sheet (cclu=e 3 and C).

2ok 42 the wpper Tigh: tand csrrer of Tecdpe Temveteler Cerk Theet %
v casy sesvings of ssck zeclize zaeds 2 Ye. temvestyd te.

osk sevcenTeien thacte previied or comsart LA Jeclpes -TTigh
4

¢. Tra t™ha weth spede (colump T) 2 wesk et the srmvatedos @f he .algtt
ez =aavzte 3¢ eath lagredient.

\
e. Triie ia ihe zozversed welght oF mewsure of saczh lagredisat [fy: che
sen coter of petilems) [Coluame B a4 3.
3. e riTe t: put sur case end 2u=ter Ln tte irsce provided ac ste t3p o7 e

4. v &I “ave 4 camlawve Oof fO “lintes 8
Tear carcats will Ye fudged for ok sciiTa
SoTA V8 Juitrly as yoor tam, bwt take the Il
crune 2ove han speed

2 % 2 reiipe cicvessitae. 8000
tr <€ The szt of Ll ce'we,
28 ¢ checn tescuse 0.l ARY :1.1

§. Tou .te A0t 3¢ 9k Eyme 29T Nelp. @ ™he et 9w cam 28 (230 Tm.

6. 1! wuy zar: of “ewe {irecztiens are umclesr, 0t ‘tem amwerved 1°:°RF o9
pcare.
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8-15

D BBEADS AND SWEET DOUGHS Re | (2)
BAKING POWDER BISCUITS AeCIPE COMWERSION

YIELD 100 Puitiuns (4 Pens)

EACH PORTION 2 Biscuus

PAN SIZE 18 Ly 26-inch Skagt Pen

TEMPERATURE 450°F Oven

PER. -
CEnt INCAEDIENTS WEIGHTS | MEASURES ! METHOD
50 66 | Flour. wheet. 12....|3¢gal....|..... .. 1. Sift rogethe: flour. milk, baking
Qenetal powder. and salt into mixer bowl
putpose, sifted
343 Mik. nonlat. dty 130s.... 2% cups . |....... |
264 Bekingpowder [100s... |1V cups. |. !
106 Seit . 402 |6 thep . ! ..... J

10 5% Shottening

|21bBor |5k cups

2 Blend shortening at low speed
into dry ingredients unti mixture

resembles coarse eon:nal.

-5 wse ms

Aad,

(OVER)

“ren |

CRNT | INCHELIENTS

WLIGHTS | MEASURES

g

METHOD

- e—- -

31 66  Waler
|
100 VO

!71b 8oz

231b 11

aq .

e

-------

;

walet, low speed orly
solt dougk
lightly floured

lightly approm:-
ot unt:l dough i3
to

15|
I

I

|

out ¢ unilorm
¥4 inch.
2Vh-iach floured biscuit

- Place biscuits on pans in

el

1h

by 9.
i Bake 13 winuies or until lightly
hoowaed

* apa -y o

|




B . T T e T R

3

-1
FoClitet Al-b Es..:... Mo wil)

: - PLAIN OMELET MCIPE ONVERS 10N
YERL O tosr Poanion. (20 2 Gullons) EACH PORTION | Osielet
f —
TEMPERATURE 325°F Gnddle
1 b ot 130 Vb TS | MEASUNES METHOD
r | e wm—
Fopre, wheols, 20 I .| 244 gel T —— 1. Place shelled eggs in mizer bowl
(200 Using wire whip beat just enough io
— . blead yolks ead whites
ool Jwe 4" tbsp . |......... 2 Add salt end pepper. mis thoroughly
' et lolnl zwm ......
Sobiesite senneg, snechiedd |3 b - 2¢‘”--' ......... 3 M * cup (l-3 o2 l.‘h) *9G
o8 rl' h' |0l| m h “'M O.Ukll on
‘gieased gnddie
4. Cook until bottom is golden brown
{ DO NOT STIR. Ui necessary, gently
lilt cooked portion with a spatula to
l peimit unacooked w®:usture to flow
undernveth. Conlinue cooking uunl
| | 0998 ate se. -
(OVEHN)
(T TTE TS 70 VikitItTS :Musum: METHOD
5. Fold omelet in hall or into thids
making & loag ovael shaped owmelet
Serve immediately or place in & hot
sleam table pan

ik

L Stcgr 1, 61b 4 02 (S No_ 3 cyl en) canned, dehydiaied egg miz combined with 7' 3 qt

woti walut ey be substituted for whole eggs. In Step 2, omit selt. See Rucipe Card

AsB

2 Tunllur ecavitvd owvluts, prepese ingredioats jor desited Verishions Sel up ingredients
windividusl conta aurs end place near griddle.

VARIATIONS

I BACOH OMRLET Fry 5 1b (332 «t) chopped becon until crisp; drein thoroughly Pollow Sivin
1 thecngh 3 B Stup 4, sprinkleabout | then bazor over 89gs when.partielly set Follow Sius

3

BAULKNERURSTUECK (FANMER'S BREAKFAST): Seausd ahout A Ib (114 §al) coobud. dicoc

praototonss (9 1 4 wa A P), 4 W (3 qt) chopped, canned ham. aad about | 1b (3 cups) choppuc

vemvsonns (LU 2 0e AP)an | Jb 12 o8 (3 cups) butter or margerine. Add 2 oz (| cup) choppad
prenishoy. 1Y 0 (2 tlop) salt, end 2 isp blech popper !M M | *‘M I slep o
gronbic le cup (1 Mo 16 Scoop) mirtuse over 090 when pertislly set Follow Sivp 5

|
|

-
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. ' 2.4) RECIPE CONVESSION 8-19
A STNEBAL NFIIMATZNHNe (1 Y
CONVERSION OF CUANTITIES i RECIPES
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FOR! JACKSON INTEGRATED TRAINING PROGAAM

. ADVANCED TNDIVIDUAL TRAINING 94810 TEST nna%
CONTIRATION TASK RATING SUEET--CARRISOW AND FIELD

—_—- e o

.,

STUDENTS Mg /NO); RATER:
NUIMENT ITIM: OATE:

Vse the rating escsle balow te rete esch Listed criterion. Rofer tu Rater's
relerence oheet - procedure chart fur esplamatinn ol the procedure. Write Temirhe
tn the column labeled REMARKS.

0 = Did net do, | = Did but set ntvimslly scceptable, 2 « Did at MALP
J o Did sdove MALP but mat te desired level (DLP), & = Did ot OLP for miven condir fons

" .

CRITCRIA RATLINC AFNATYS

gj*u._ﬂ«t:hum equipment o 1 2 3 &
before starting te operaste {t.

Q_*u_r_{._'_z--tulunu purpose o 1 2 )
or checking.

; #)--0bserved all neces-
sar; safety precsutions before o 3 ¥ 3 &

eperacing.

W--l»lﬂn“ «mportence
ef salety precautions. ® ¥ 2 5 8

Stiterion 93--Took the proper
sctlone to etart the equipsent. o 1 2 3 &

16--Took the proper
sctions to opers’e the equipsent.]C | 23 &

J--Exploined starting
ond operating procedures. o 1 23 &

Criterion #8--Took the proper
scticnes to stop the ope:ation. o 1 2 ) &

SI’II'IH 28..Enploained procedure
or stopping the eoperastion. e 1 2 3 &

#10--Tuok proper
sctions to dissssemble equip-

ment for clesning. 0 | 2 3 &
rn 11--Fuplained die-
sssemi| ing Procedure, ® 1 2 3 & '
11l-=Tonk prayer
sctions to clean vquipment. e 2 3 A é

w-rtplaiud clean-
ag prrocedure. » ¢+ T 9 4

114-=Took praper °
activuns to Issemble enuipment. n ] 23 &

Wt-plﬂnﬁ 0900~
ing prncedure. “gm 3 &

(F]
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FORT JACKSON INTEGRATED TRAINIEG PROGRAM
DESINED LEVEL OF PROFICIENCY
948 M08 -~ PRODUCTS

The following "reter referesce sheets” describe esch preduct in terws of
criteria for emcelleonce (desired level of proficiescy - OLP).
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ADUARCED (ERIVIMGAL TRAIGIEL 04010 TEST SUVALMSTIE
(ST MBS M FsT Bit)
STt B alRitee

T IRREN
i HR
[}  § | | § 1
Cese Celddie
Fuved Tutoes 4
Ledle
Line Pen, Seal)
tued, Dlener
Msoutiog g
Scsle Pon
Mitter
Aaser ing Cop
ettt Conplete
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uat Pon |  §  § ]
svillng Pla
Pastty Seeapet  §
" stecult Cottor

Uven/Stove Top
Hot Pede
Dipper, § @t

Pet ‘M'no
Conglete

Spwun, Bosting
seite, Cood'e
tatle, Pating
Poulet, Vegotoble
swatd, Cotting

vie Batlag/Bussting, &
(oapiete

Spvon, Slotted a

ltehat 8

aite SRiP |

et (horamseter

38 lamet

sbeveh-at Papet

Suep Vot Peper | §

wtater, FPeed

Lol onder  §  § 1

L7Ir " | §
Postey Beved |
$te0)anr
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AUVANLCED 1NUIVIDUAL. TRAINING S48I0 TEST LVALLAT Iiw
RATER'S REFERENCE SNELT

FO0D 1TEN
®

bty 17EM: Griddle Pried Egge

wreciPg w: F 10 (2)

CHARACTERISTICS OF FINISHED PRODUCT :

Tantu/Flaver.
s. BGgay

5. Mot gressy
c. Sessoned to taste, net flat or overpcwering

a. Over Nerd - Yolk flettened into the white

b. Over Esey - White outer ring vith solt yolk which haa a3 fine coabed
vhite covering

c. Sunnyeide Up - White ring with bright, shiny yolk

Temtnee/Consiotany.

a. Over Nerd - Fira - not rwbbery
b. Over Esey - White is firm, yolk is ooft
c. Sunaveide Up - Vhite is juet set ead yolk is very «oft

‘F."mt

Tie 10 Complesjon.

. MY atnutes

h. MALF: § sinutes




Vit W) antnisan

Vopgea, wohiosdy . 2. | 2 ” Qg .

WLININENTS wWIICHTS m

-
g ) e —— -

......... Il lnd!oqlﬂocu.lbﬂd-

Bosuons bt o I ] deups .......... 13 Foy epge “t0 osdos” on o
rshuﬂuhmq

. gsiddie (sse NOTE 2).
= e kS e

o,

i 4

¢

Tu ensute uniloum cooking and prevent yolka som hresking. remove eggs lsom 1eliigeca
tlun AU minutes belote ;

Lyys muy be “cocked 1o csder” in Step 3 as:

OVEN HAHD BGGS Cook until white ie lism. about 3 minuteq: break yolk: tusn eggs
uid cuvk ubuut 2 misutes longes.

OVLR .EASY EGGS Cook about 2 minutes: twrn egge ever and cook about '3 minute.
STLAM BASTED BEGGS. Place eggs ca guiddie. cover with @ lid: cook eggs about

LTTTITVETY: B

SUNNY SILE UP EGGS: Cook until while is just fism. about 3 10 J miautes.

=
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ADVANCED TNOIVIBUAL TRAINING 94817 TEST BVALATISN

FooL ITEN (2)

MU0 ITEN: Vegetable Souwp
RECIPE NO:  PY())
CHMARACTERISTICS OF FINISHED PRODUIT:

1. Zaste/Rlaves.

- Buef and vegetable flaver
- Sessoned to taste (not flact or overpeweriag)
- Slight taag of garlic

Z. Appedrance.
- Color §s 3 pale teddish brewm.

- Vegetables are even in sise ond cssily distinguisheble (vegetables should

not float on the surface).

}. lestuse/Cunsipigmcy-

- Thin, pouring consistency (unthicheaed liquid).
- Vegetsbles are tender but firm.

S, gesnish

5. Iime to Ceamistiee.
s. DLP: 1 We, 20 Min.
. MALP: 2 Nrs.




ABVANCEDN (NDIVIDUAL TRAINING 94810 TEST EVALUATIIN
RATER'S REFERENCE SMEET

tonss J3pny: Plain Omelett
wieire m: F 11 (1)
CHARACTLRISTICS OF FINISHED PRODUCT:
V. Tapto/flgews.
s. Eggy

b. Sesscned to teste, not flat or overpovering
c. Frea from grease

te

Arjy- ToNs Y -
a. Evenly golden browm

b. Tel tolded rectangular shape
c. WUell blended yolks and whites

] Y‘I!u-nl_p_‘_u““‘ng*v-
a. Fire - Moist - Spongy

3. lime to Cesplation.
" oLr: 3 afnutes

h. MALP: 8 sinutes

Po—




ki
i
18

m
i

‘2% gal

.C!ali!! ‘

g

2wp ...

R s s el e

WLIGIN S | MEASURLS

J e

|20 b
::’ulllulllﬂq' tschicd 2 W

-

VDL ) Poats (W« Qnacorte)

-

U-k&lﬂ,l?.’ul)'

i Yeojo, wih b

tupgnr. black

saly

-

o

| WEIGHTS | MEASURES

INGHEDIENTS
NOTL. 6's Ib (5-No 3 cyl cn) canned dehydested

L ¥

B rm

wne

H)

“
I .m
i 41

mh

waler may be substituted jor whole




ADVANCED INUIVIDUAL TRAINING 94810 TEST EVALUAY oW
RATER'S REFERENCE SHEET

FOOD 1TEM
®

R (TEM: Scrembled Rgg

wRciry wo: 7 1)

CHARACTERISTICS OF FINISHED PRODUCT:

*3

Yaste/Flaver.

a. [REggy

b. Seasoned to taste, mot f.at or overpovering
c. Free from emcess grease

Appearance.

a. Yellow coloutr - well blended
b. Light and fluffy

Text /€

Mojst - scft - espongy

latnish.

Timc to Coepletion
a. DLP: 8 minutes

. MALP: 2 minutee

8-3!
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8-3
FCueLsl AND LCGS No |

°© oo cemes

N REL

(11 1 AT TYRR I

EACH PORTION '; Cup

-

TEMPERATURE: 325 F Griddle

LT | WERAITS | MEASURS 7 Mmoo
MUk saib iy 10 0e .. 2% cups ..| 1. Reconstinue milk
Wik 1. wissn | 2% qt FRE SETTIRY. o =
Logpu. whule 120 W % gal .13 Add egge and salt o milk: mis to-
| 1200 eggs) gother ihosoughly
.;ch 3 oz ‘ ” .)_ '.- ) —
Sheste g oo bucon (1 Ib8uz | 3 cups ...|3 Pous about | qt egg mustuse on hight-
bt s hied ‘ ly greased gridule Cook siawly 1o de-
' slred likmness. sitring occasionally
'




8-3)
b st 0 00 LRSI a0, TRAINING Y4810 TRST EVAIUAT i

KATLKE'S NEFEMEMCE SHRETD
v I TEM

bemogy LI Pl us

P e bke fama: W 2% = (1) & (2)

O ILOBN B b b L oael ) UM G D PRONANCT S
! boasbe F0 1 eweny

2. Broady (Wt greawy)
b, Liphtly swoetuned

l.'lu 0 evee

1. M oeven cliveulur shape (appron 3 dismeter, & thtick)

o dalden bruwn sutiace, edges are & creamy yellov ia colour
o NSlightly Jomwd (n tha center

1. btvenly Jdistributed sir holes

1 o phond Goenr . b ata ot 8
| 2

i. Light ond alry (ot tubbery)
. Muist and [ire but tender

{

| ] 44 0 d o

f

|

4

. [} Crem pos oﬁn'ullo'oﬂ

. in U minutes

’ T 30 winutues
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|

/ [ ]
ool | ln Siop 2. 1 1b 2 on (1% qi) canned debydeoied ogg e with scant 144 qf
:ﬂm:.o—hl mybcleﬂM"“'W“

D BAEADS AND sWELT LO UGS Ne

-

NS Y | u-l-l (V]

(Gnddie Cobes) .
VIELD 100 Foatiome \ BACH PORTION: 2 Pancabes
TEMPERATURE. 278°F Guiddie
v natBanrs | MEASURES METHOD . !
ot whoat, |9 ... [2vgeed .. [..... .. | 1. Sit ogethes flows, babing powder,
“q::o:::.l ;:upcw. s . mill, poli, and suger into mise: bewl
wltvd
B.obing puwder 0 os MO . 1...000000
Milk nuniet, diy I1lbdos [4Vycupe.|.........
Salt 32.. —— mn S
Suspat, Wennlad (1208 (13 cupe |. »
bojgs, whole, bevaten |3 1b B o |13 ¢ (38 |. . |3 Add ogge and wele:; mis ot low
wpO=) watil
Wi

s b tHRNLY

boees lUNMq.
e led

- - o




D BREADS AND SWLLT DOUGHS N | (2)

3 43 | Mulk, nonlet, doy
< 64 | Bebing powder

LAKING POWDER BISCUITS -2
YIELD 100 Foions (4 Pans) EACH PORTION: 2 Biscuite ‘
: e
FAN SIZE 18 Ly 26 1ch Sheat Pan TEMPERATURE 430°F Oven
[E 1)) S
cenr | idcremns MEASURES METHOD |
YU 66 {Flous, wheel, oo |Bead ... )i 1) S8 together flows, milk, 1R
Quneral powder, sad sall iato misey F{
putpose silted '

il
kM [ |

il 66
1ou 00




AWV 60 LEMIVIDUAL TRAINING 94010 TEST EVALUATI(WN
RATER'S REPERENCE SNEST
PO00 1TEM
[ ]

vy 1Tem: Net Beeshfset Cereele

wecirE mo: B 8

CHARACTERISTICS OF FIN'SNED PRODUCT:

Taste/Plgver.

GCeite - Corn [laveur
Wels Wheet - Wheat flovoured

Appuatance .

Grite - A smsoth, cressy white thin paste
Whole Wheot - A emooth golden vheet colour also 8 thin

Jesguse/Congistency.
Crite - Saseth, lusp free of medium consistency
hele Wheat - Saseth, lump fcee of mediue consistency

A
A Watoies

b, MALP: S0 sinutes 40 atnuten

paste
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AWVANCED I1NNIVIDUAL TRALNING 94810 TLST EVAIUAT 1w
RATER'S PEFERENCE SHEET
rooe 17EN

tinke 11FM: Minsotrene Soupe
gty o P 39 (1)

fHARACTERISTICS OF FINISHED PRONNCT;

o tamie/Elavet.

e. BDeel ond vegetable flaveur

5. Nigh cesoened - opicey

¢. Teng of gatriic

4. Cach vegetoble retaing fte ociginel flavour

l. Appuatansy.
e. Colowe 1o ¢ pele reddioh browm.

b. Vegetobles ore even in olse ond edeily distinguishable hefng susp i

througheut the liquid,

). femture/toneistemy.

o. Thin, pouring coneletency (unthichened ligquid)
b. Vegetebles ere tender but fire

S arnigh.

fim: to Complytion.
4. ULPE | heur, 40 minutes

oo MALE: 2 hours

.

-3
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VIRED Dt Pt oy Gollons)
0. 00 0T WAUIGHTS | MEASUNES
Bostiun oo gt b N " 4 cupe
Contlon | sy, ) v & mp
0o annd
Convons, ey, 2 i q
shupy Wl |
NG LN NTS WEIGHTS | MEASUNES
Coldioye, ivsh, |1 1D Ko
chugrgnd |
Cuartute, lewah, l PR g et ’
hoppand
Coluty, lowsh, l an '* ql
choppnd
Farsluy, losh, | 4o 2 cups
chopyed ; PR
b Aatuns, white, aw 1\ q
fivsh, chopped
lometons, conned |OlbGos | I gt _‘
(1% Y
10 oa) ‘
INGAEDIANTS WEIGHTS | MEASUSPS ' e
Sk, buel, 00 4 gol A £ iagsedisats Mis wull
walwt 4 »e reduce hes!, summes |
By loeves 4 leeves ' o walil vegelebles atv
Buons, ytoun, 2b g beo tondes.
cenned, dteined eit/ru ¥ Q.u-um
0 em) L
Uuuns, bidney, In @ cupe
cunued, diained
e |
n 3Neo
| | 303 en)
Moo ations IibBos | gt : '
P s, blach |
8.0 Fr ™ '
e
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AUVAICED 100 IVIOUAL TRAINING S4RI0 TEST LVALUAT N
RATER'S BEFERENCE SHEET

fond 1TEM
®

ad tTem: Beef Stew

wECIrPE M L 22 (1)

CHARACTERISTICS OF FINISHEN PROBUCT :

Tagsy/Flavee.

. Beely
b. Seuce 1o well seseened with o strong beefl ond vegctable flavour
c. Vegetsbles rotein their nstural flevours

Apps afan: .

8. Dotk brown in celour and free of sncess presse.

b. Diced beef 10 wvell ained vith the vegetadles in 5 smooth, thick: .-
brown grevy.

c. Vegetadloa are esoily distinguisheble.

leature/Cangiptency .
8. Sevcs is smmoth snd of ¢ sediua conslatency.

5. Beof is tendor end anist (mot steingy).
¢. Vegetablea ote tender dut firm.

Tier 1o tyepletion.
. VP 3§ houte

b, MALP:T & howre
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8-43
SEEF STEW L m.mwmurh:

el WG | MEASURS - oo

Foitea o white v 18@......|.c0enens 6 Add patatess end emit. it i

e she col ! Coves. Jring 10 @ simmes.

(P (PR ' :m-ww-o\ .

[EIS XYY . L
T 2. ﬂ.up.... .......... ~ e
Lo, wihivat, fIib2ue [Socups (........ «f 7. Thichon gesvy. # meceseary. Cum-

Jutsctal putyases, | bias flour and wates. Add o slqw. Sy

utltend to mis Cosk § minuies ot uniif
Lw"'“' "y ! (LT I P s puesd

bic s e

Ch 9

)

| Wb Lot Lanselens. put 1osst. diced i | 10 | -inch piesss. muy be used in Siep |: 1(iM
buul tu 1enove escves (gt and gristle.

4 b ue 12 cups) dehiydiaind oniane may be used in Sigp §. Bve Case A-1).

3 &wmmcwdm.mhw.n nge o
Liowinitiy und cooking meat and vegeiahle migtuge.

1 Voyetibive in Stope 4. 5. and § may Do coshed gopesptely then added 1o browned meal.




ANVARUYD IROIVIOUAL TRAINING 94810 TRST EVAI VAT N
RATER'S BEFLERENCE SMAET
ML 1 TEM

Tans 1TEM: Owen Pried Chichen

whcire mu: L 130

SHARNMCTERISTICS oF FINISHED PRUBVCT :

TantofFlaoe.
a. Chichen flaveur

b. OBready but set gresse sastureted
c. Sesesoned to testae, met fle: or overpowering

Appoagaey -
6. An even golden brown top end side with o peler undetside,
b. The chichen fe evenly coeted with the dreading which has a tendency

to be derher surrcunding the cut bones.
c. MNeat is vell cooked ond the joints are free from bioced.

Tusinee/sonsiotancy.

a. Coesting is crumchy end crisp on top but soft and msoist on the hatten
b. Chichen is mnist end tonder dut {irm.

Lagrtrfnh .

Tis e Compiet fon.
de M Iy houre

te MMEr ) 3/6 heurs




OVEN MRIED CHICKEN

i

L

8-45

L MEAT, M5 AND POULTRY Me. j20

NOIE 65 Wb chicker. braller-lsyes, whole,

I UVEN PRIED CHICKEN (COMN FLAKR

ctuusbe lof the bioed csumbe.
Cci

mhﬁvnt.equwum

w”;wunwm

: nu.u W Poitsuns (4 Pons) BACH PORTION: 2 Pleces
[PAN SIZE 18 by 26 iuch Sheut Poa TEMPERATURL: 350° |
Chndon, bicdlus: |59 b, ceviveedcieiie ] | Wesh  ohishan  ipessughly

fyor, cut-up = 'ih_nih:ﬂ

Soledodl 3. ... ailade ahichen I8 ol
Biued crumbe, dey, |S b 8@ . fooreine | Boodge chighen i soasongd

yround v ' ’!Mﬂﬂmw

Sl 8o |%owp... |, ..ol ) houg or patl wendys.

"uppvl Lieck ‘3h-.. TEXEE
Pepinihe, gtound l 13 tep. .. caopeod
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ANVANCER TNRIVIDUAL TRAIHING 94310 THEST FVALUATIIN
RATER'S REFERENCE SWRLT

FOOD I1TEM
.

e 1TiM: Roset Beefl (Medium)
Kbl ;. LS

CHARACTERISTICS OF FINISHED PRODUCT

a. Beefy
b. UWell sesesoned

2. Appeatspce.

a. Colour is greenish brown ocuter becoming pink towards the centur

b. Moisture is visebly concentreted towsrgs the center

c. Uf the meat has o fat covering it will be & darker hrown ocuter with
a vexy white inmer. {

P Testure/Conglstency.

Muist, tender but fire

L-unl!l .

9. Tia 1o Completiun,

o WP
v (Appronimately % Ih. rosa

" LPL 2% ) - f.e. 20 minutes per Ibh)
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VIR LU Vianons (3 10 4 Pune)

AN SIZE 18 Ly 24-wnch Moesting Pen

Uoul, uvun 10ast, ®oh....[.........
! thewud

Sat..............|¢00s..... Gthep ...
| Puppus, bleck .. ...|......... Shep ...
|

alll gy




AUVARCER 10 IVIDUAL TRAINING 94810 TEST FVALNAI LW
NATER'S BEVERENCE SnELT

rONO 1TEN
]

fonm 1 TIMS Satursl Pem Grevey

YR T 018

(HABRMTERISTICS (W VINISUED PRODUCT:

‘e

I,O

Tamte/Flaver.

s. Doy
b. Sessened te tasts, nst flat or overpowering

8. A doth boowa, uathichened liquid spackeled vwith darker brown i

deippliags frem the rosst.
b. Fres frem fot flostiag in the surface.

Tvature/Conglgtency.
A thin vetsry comnsistency suspending meat particles.

Vi o tospletion.
4. OIP: 13 sisutes
h. MALP: 20 minutes




r

8-%9
W-'ﬂ. GHAVIE:: AN Ideg 0 416 8 Mo s

NATURAL PAN
VIR beeo Va8 Quatie) EACH POKTION 2 Telivepuons
Bis Ao 1odl 15 WM, m : METHOD
“u.u‘olu-.— aseel -!\“ { le“mmmm““‘m
owoe ol goate o on, buodd 2 Pous weles iato dappinye
W o .--l.ouq | YL 3 ” “ w bulom end ondue il
pea uslil dsippinge, welet aud brown
W Ao vibonns .M ‘ w M seaule .“ .‘““
o s poppes Hoot 10 setving lempuiciuie
| g I thep |
i "- fogond ‘l“u t . w '
|
|
|
|
|




ANVAIN KD INWIVIOUAL TRAINING 94810 TENT EVAILATHIN
RATER'S BEFLRENCE SMELT

rono 11EM
L

i) ITIN: Deep Fried Pish

Kealey m: L 108

(HAKAMCTRERISTICS oF FINISHLED PRODUCT

Tansy/¥iavpr.
a. PMeny

b. Cooting 19 cripe and dvy
c. Sessened te taste, aet flat or overpowering

Apgyatan s .

a. Golden browm ia colowsr.
b. Evealy costed and sised.

lyatuce/Congigtency.

a. Fish 1s flakey, nolot, tender but firm.
b. Coatiag is criep and dry.

(carnigh.

Tie g0 Complytien.
4. OILP: 2% sinutes

. MAIP; 3% sinutes

.
*




DEEP FTAT FRIED Fial

B

YIRID 100 Puitssns

n g
]

mm “Ouc."

Fioh blluts, thewed | 30 1.
|

Mulk, nunlel, dey | 344 o

Welut, waim

Lyys. whale, ak
buetun

Selt | g o

Vuppur, bleck

m .} M‘g

- --:..,_4

:lMMoumﬁguw
POPegesty.

w-.*—

o e, 4

¥y ovp &mwwmqw

) 1. ond milh

13| [ERreeor

Shog .| ...

‘”' » L ]
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banmy (TEM:

LIFN 1 1H

8-82

AWVALK KD IBRIVIDUAL TRAINING 94810 TEST RVALMATIW
HATER'S QEFERENCE SMERT
FUOD JTEM

Tevtar Seuce
0o 1)

CHARACTERISTICE OF VINISUED PRODUCT:
. Tastsef/Flaves.

] Tend

tutu/Congletency.

Sweet, tengy flaveur
Cresmy

Appuagan. v .

Colour {s & creamy greesish vhite specheled vith green and rid.

All ingredients ave evenly sized snd vell atned throughout.

Smcoth, cresmy thick ssuce,
All ingrediente ave crisp and crunchy.

b, tuagnigh.

Y. Time Jo Guspletion.

mMe: 1) sinutes

MALP: 25 stinutes

o

]




r- B s

——

8-83
O SAUCES GRAVER: AMD LGy M. |
TARTAR SAUCE
YIEID: 100 Pustenes (34 Qu.iile) EACH PORTION: 2 Teblsspoos.
P GHLLNAN T WAIGHTL | MEASURAS -  METMOD
iodadd Dvsssiey . |4 8us 20400 .k ourn.n.. 1. Cambias ofl isgredieats.
Hobisls, puchily, swent | 2 th lqt. viieiees | @ Coves and selsigesate to chill belos.
Vusaluy, hivah L R SRR essving.
VLYY
Pintunbm, connad, |7 o lcup.
Jdestnad, huuly . (4-No.
«hggd 34 ou)
Cuisna, duy, hnsly |4 08 Kheup....|..........
chopgad
Papiibe, grouid Yotep............0
FPopogmit, Cayunne Wep. . ..|.........
CHo )




ALVANCAD LHDIVIBUAL TRALNING 94810 TEST LVAIVATI(N
RATER'S BRFERENCE SMEET

MR JTEM: Bahed Macaszeai sad Cheess

mIrE mo: ¥ 1(2)

CHARALTERISTICS OF FINISHED PRODUCT:

2.

doo

Tasiu/¥lawns.

e. Creemy, cheooy, mecereai flavour (mot blamd, dry or sticky)

b. Sessen to teete (mot flet or overpowering)
¢. Ssuce tastes emooth (met lumpy or floucy)

d. DBresd crumbs taste buttery end criepy (mot soggy or bready)

Appeoramy.

¢. Colour ts golden browm om top snd cream-yellov underneath.

8-54

b. Maceroni snd esuce ste evealy dietributed (ome is not mote predomin it

then the other).
€. Breed crumbs arvs evenly distriduted on top.

Yesture/consistuncy.
Cresay 90lid (not rumay or etiff)

Tisy 1o Complegine.
4. OLP;: 7590 misutes

h. MALP: 120 sinutee
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a-55 v
F. Cliist AND LCCY tiv. )3

BAKED MACARONI AND CHEXSE

VI B Paitkaa (3 Pass)

EACH PORTION: | Cup

AN SI. 16 by 2Lkch asing Pan

TEMPERATURE: 35¢° F. Ovea

nmu‘:ucms WEICHTS m I METHOD .
Moicuiuni Gl .. .. |7 .. ........ 1 Add macasoni o salied waies.
Wuiut. bahing A sqgal .. .. boll |5 minutes or until lendes st
Suelt 4 8 - occasionally o prevent sticking

e - 3. Deain. Rinse. i macasoni is staschiy
= 8 8ot aside {os use ip '
Mk, wondar, diy |2 Wb g .. 3 Reconstitule milk: heat ta just below
Walvt, watm : IZ_&E gal ﬂ DO NOT BOIL. j
Watter o8 msuiguiine, | | Ib8 s [Jcups . . ¢ Blead buties or masgaine and tivui
chied | together; otit until amooth Add iuus
| iwas. whual., Iib2cs [1% qt : 10 hot milk. stipring constandy
pasdiy. mablod | i
W
INGRLDIENTS WEIGH 'S | MEASURES = METHOO
taiht 108 6thep ... 1§ Add salf and Bring myxiute
I, pput. black | thep . | e bell; reduse and simme: §
:m“ mﬁ -
| Chuves, q-m.;lr-_ T b ool M”-‘L‘* “;7 uat
[ .
theud crumbe.dsy (1 b g ofoiooen o ff Gombing envgy and macasoni: mia
Buter or masgatrine. | § oz loup . . ..‘ﬂ.' ——
eited hﬂwm .
Gombige Beved erumie ¢
hepnd and mehed
bohes ¢ ; epsinkle aver
n pom.
13 $ mipuies ot until brown
e I T——
|




tinde LIks: Oven Browned Potstoes
®UCIey i Q 50
CHARM IERINIICS u VINISHED PROVDUCT :

ANVANC LR IOV IDUAL TRAINING 94810 TEST LVALVAL DM
HATER'S REFERENCE SHREY
FOOD L TEN

Tamt: [Fhuvor.

s. Buttery potato flevour
b. Seseoned to teste, not flat or overpowering
c. Skin has distinct rossted flavour

Appearangy .

8. VUedge shaped and even '
b. An even reddish brown colour

fenturv/Conslatency.

4. Outer 1s criep and dry (ekin does not separate (blister) fro= the
flesh of the potato.
b. Inner ts tender and mofet but firs.

tudln !.ﬂl’

Fim to Complut lan.
ae WP i hour

o MALE: )% houre

°
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8-§7
Q  VLGLTAMD Mo 4

EACH PORTION | Cup 6 Pieces) |

r\ll 1 Wl Vot ase (3 Puns)
AN SIZE. 18 by 2u inch Shost
INGUULAENTS | WIGHTS
s, . Iu b ..
licabi. cut in {
wudau- Wby |
s by ). meh.) |
Butiue o1 maigutine, |2 b
I-Mu“\ld §
Salt . R - W ]
l’u""M[ MM feoecone

Pus0iha. ground lem.

Pun TEMPERATURE. 400" | Oven
Lml " METNOD
cdiiiiiiiiid i d b Place on egual quentity of polatops
. .‘ v .

l; : cdeeeiengio48. Pous butter o1 momu oves

-

Cit 4




AWARLLED INBIVIDUAL TRAINING 96810 TEST CVALIIAT fid
WLTER'S NEFERENCE SHIFT
FOOD ITEM

bemMe 1 TEM: Mashed Potatoes

KECTIE MO Q 48

CHARMTERISTICY OF VINISHED PRODULCT

).

wh

‘cl‘.\l,""-\ic

a. Potsto flavour
b. Ssasosned to taste, not flut or overpowering

ﬁa:\--‘lra L.

4. Thick - creamy white
b Fluffy, smooth

Tenture/Consl stency

Cresmy, mist, lump free

‘u’f\a'ﬂ

Tis: to Completion

a. BLP; 1 hour

b MALP: Ik houts




YiRI D () Pusleus

Butles ot weiga-

Sl

sy, Baeltand
Maulk, nunlel, dsy

Walur, waesm

Cli 3
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AUVARCED 1NUIVIDUAL. TRAINING 94B10 TEST FVAIUATION
WATER'S BEFERENMCE SMEET

iTeM: Fremck Fried Caul iflower

weelre wo: Q 20

CHARACTERISTICS OF FINISIED PRODUCT:

i.

a. Cauliflower flavour
b. Seasoned to taste, not flat or overpowering
¢. Parmssan cheese f{lavour

a. Colour - golden brown shell vith the cauliflower fleosh visible fn pl. cs.

b. Cauliflower buds are individual (not stuck together) and evenly sizai

3. Texture/Conwistuncyv.
a. Crispy outer coating (mot greasy)
b. Inside tender but firm - moist

Y ('innlg.

S Tim to Completion.

4. DLP: 30 sinutes

h. MALP: 40 sinutes

F I




" tUENCH FRED CARNNLOWER Q VLGLTAMLS ¥ &
LT TR ¥ DR 1Y TN CNPT TR mww
- nsF
NGMLANTS  WIGHTS | MEASURES METHOD
Milk. noutal. diy .. 4% o8 .'lup....; ......... |. Recanstitute milk: add oggs
Watar, watsa . ... ...... .. cups..|l...... oo woll
‘Q"I. “'.dﬂ. l*‘“ ol“w R
Lasiten 7 I (l!d _
Cunhitiower. we.....|...... ’r ....... 3. Cul losge caulillowss pieces in halt:
Fattially thowed &b“ﬁqmd@j
Vi, whast, e Bicupe. ..o 3 Combine Sous. eah. md
Johuiul putpose. ! chesse Degdge coulitlowes in
silted , shale off egcess.
St .............. Sas.. | ¢ehap. . k.., ..co. el t“uuoﬂﬂm1
Fupgast. black PP TR CH—— Dreis on apesrbent papes.
Clivusy. goated ac. A Poups..L....oous.
Punnusan { | |
Cot -4 ‘ |
l
|
J
4




AUVAIRED THRLVIDUAL TRAINING 94810 TEST FVALUATIMW
RATER'S REPERENCE SHLET

) 11EM:  Layssnsise Cerrots

KLCIPE W Q=17

CHARACTERASITIUS OF FINISHED PRODUCT:

a. Combination ef catrot & ontion f{lavour
b. Sweet aad duttery
¢. Sessomed to tasts not flat or overpowering

Apps gty .

-6

a. Bright carrot coloured 4" strips vell sixed with lightly colour«d

diced onions.
b. Top is sprinmkled with finely chopped parsley.

Texture/Consistency.
Tender but fir= - solet.

Asdfnrl sh.

Finely chopped parsley - bright green in colour

Tige te Complesion.
4. WLP: 1% hours

. MALP: 1l hours




LYONNAISE CARROTS

Yk 1) Puitieas (3 Pan)

IFAN SIZE 18 Ly 24 wch Bousting Pea

INGCHLIARNTS

Casida, biush, cul
s B snch slige
vt ipsanuletod
B [}
Waiii, bauling
Ossnons, duy,
. lln]olﬂd
Hothen 01 mdtgatine
Snalt
Ue pogunt, Mlack
Foaslouy, liesh,
hauly Choppad

WARICHTY
200

4 o8.
208

I

b
] o3

it 3

e ——_ati——
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AUVANCED INNIVIDUAL TRALINING 94810 TES LVALUAT LiN
I RATER'S REFERENCE SMELY
Yoo 1TEM

{ 'Y
{

Fixd ITEM:  Guttesscotch Browaise

BECIFE W w3 (1) ¢ (D)
l CHMARALTERISTICS OF rm PRODUCT ;

Taste/Flaver.

s. MRich buttery, owveet flavour
b. Wut flsveur

[ 4 L,

e. Light taa browm.
b. Cruet ie tender, elightly rough and ehiney
¢. Chopped nute are evenly distriduted throughout

Testuce/Conslgeescy.

e. Noiet - firm snd chewy
b. Svealy distributed eir spaces

c. Nute are crunchy not soggy

Tisy to Complution.
a. DLP: 1 hour

. MALP: | bour, 43 ninutes

ae




Vi Foitivee (2 Paas)

I'AN SIZL ¥ Ly 38 inch Shewt Pan

NGNS ul_u_u_;'“
Im‘m 6. ...,
Butier w 1Ib 12 cs | P cups .

[T,

-h-d_.hl -
lgus. whole . 1; .....

GG
Vamlla . : |- dibep. . ..
e — -1’-
Hlour. wheat, Sb.. . (S¢q¢......
Juireial

puipusy. silled
Bubing powder . ... dos. . . Sibep....
Sult v {es . Lthep. ..
-4

- - -—_—4}» - -
Nute choppred .Ilb.ﬂ . T

TEHSCOTCH BROWMNIES (DUTTERSCOTCN
':.{L‘uwmmmhn‘,mlm

mstiuctions on container. Proceed 1o Siep ¢ ' s




AIWVANCLD (NDIVIDLAL TRAINING 94810 TEST LVAILUATIUM
RATER'S REFEARNCE SMEEY

FOOD 1TEM
[ J

Hnky (TEM: Chercy Cobbler
wivire wO: 1 G -9
CHARAUCTERISTICS OF FINISHEN PRODUCT ;
1. Tasiel/F) .
Svweest cherty f{lavour

l. Appuaramse.

a. Crust s pale brown in colour and the surface is pehbled.

L X}

b. Filling is thick and transpareat with a2 seall smount of seapage when cul

J. Texture/Consistency.
a. Crust is flakey, tender and woisi.

b. Filliag is thick with 1ittle flour - smooth and jump frec.
€. Fruit saintaine its ovriginal shape.

4. WP Iy hours

h. MALY: 2 hours




R — > — e E—— 1

-G DESLERNIS u'ung.ﬂm Vit Ho &
VIKLCTIONS FOR MAKING COBBLERS

o geoes Foe 800 1 B o B §) Divide dungh into ¢ pioces. wee 3 pieces lor soch shevt pea (18 by 26 aches) |
boee b ot b gty Hositend buaid. speinble lightly with llous; lafion geetly. Bell 3 pieces of douyb ai0 tectanguler
dewo b sbasst U g booo “IL“‘MWWM”“”“”“““*““M““W
1o bt bocavw oty U spmcve khmtﬁl‘““

| RS ", ‘-‘s&M ‘lﬂ“Mw-“‘.w

Bl jectiy bt bope Couet 16 some wonner 00 buttam crust Feld o haill, thes 8 ball agess Cut swall shits (13 1ach)
tbdemd cdijoe Unbdd i tup ol filliuy Crunp 1 suel edges

b o 45U 1 loi 39 1o 40 minuive o uatl Lghily browaed.

Coul, vt 0 Ly 9

VARIATIONS

LA EAK TORFED COUULER Fulluw Siepe | thiouyh 3 hhgﬂmhmmmumm Cut totv
100 acsnde with Hu 20, sse buaswsi cutier. Tup illing 10 vach shoot pea with seunds of dusgh 1 § rowe ol 10 soc
oo Stege 9. Lube ot 429 1 lus 39 W 40 suavies or vatl ghtly bsowaed. is Step 6. ¢vi § by 10.

Pk 1ESeL TOFFLD COBBLEN 1 Siep ). po.'uouooullwolo I-). 1a Step 3. divide dough into 2 preces |
toibow Stap 3 Csat Siep 4 Top Lilling 18 eech ol w m "n'. Ne P52 Follew “" 5‘




o) JTEM:

RECIPE NG

AUVAMCED LNRIVIDUAL TRAINING 94810 TEST EVALUATIUN

Devil's Pood Cake
G 12 (1 +«2)

CHARACTERISTICS wF FINISUED PRODUCT:

Tast ,[ r‘ aver .

Rick, chocolatey flavour
Swveet

Appuatiney.

Colour is ¢ deep rveddish brown,

Peecks towarda the center - size epproximately 14" a3t edges, | J/." 1o

the center.

Sides end base are free from excess (lour and are lighter In colour

than the inside.

_T_qtur“&m"ﬂﬂ!.

..
b.
eb

Moist - spongy - tender but firm
Evenly distributed small air spaces
Ciumbly

Tisu to Cg-l:c fon.

b,

DIP: | hour, 10 minutes
MALP: 1Yy hours

8-6¢

3 1

e t—




N
G mmmn&&“.mnu
DEVIL'S '
-\‘-IOH—U 1m0 §oatseonsn §.0 Y'aue) mmlm
PAN SIZE 18 Ly 20 inch Shout Pen mmron.
(27 \ | I ’
CENT | 'nu‘wnums wuuami| W | METHOO
U 12| Vloue, whoat, (3 I qt | Sult logether llour, suger selt _*
solt sibte sode, gocos, 8nd mulk 1aic mizes
206 U3 | Sugus, ‘Idw |34 q bow!
.oalu [ os | 204 thep
64 | Bakiug soue 20 434 thep
4 19 | Cucoe | 10 0s Cups
282 “.wﬂhl,d:y“‘o? | 11/ cupe. - e il
1090 | Shostumay ) I 10 o3 | 3% cupe | 2. Adt shostening and wales 1o diy
168 Wates 2ib 3oz |4ifhcups | ingredieats. Using beate: ! low
{ | opesd, best | minute or uptl
bleaded, coatimug beeting 2
! MIpuies 8t Wedium spesu 5.1
: - o '
= - g . - = ==
Frit | ]
CENT | INGHRDIENTS WEICHTS Im
1074 | Gggs, whole | 116 12 08 g cupy |-
(e
i Vineyar |3 cup 1
587 Weler ‘14 o3 134 supe.
84 Vanille 201 4 A
111) UO 1444 o8

'
]
——— g

.
S

NOTE Ev.pma.d-a-.yh.whhniuhml a a.-)un«n%
shortening, 114 cupe wates, aad § b mmm::

) m’m'srooocmccmm;;mn' cpbe Mis s0cosdAng 0 disectivue i 0
&ulucmCudGB-i.Mh:lh'h b3

41




ADYANCED LNULVIDUAL TRAINING 94810 TEST FVALUATION
BATER'S BEFERENCE SMELT
FOUD 1TEM

2 X

hia) (TEM: Oetmesl Mut Cookies
KECIPE BU: B 23 (L + 2)
LHARACTERISTICS OF VINISHED PRODUCT:

I, Tawts/Flaver. !

s. Oatmsal flavour
b. Mildly sweetened
c. Nutty flavour

a. Even tea colour.

b. Circular shape vith mottled rough surface, spproximately 2'" dimetor
c. MNuts sre visable on the esurfece.

1. Tentu C P &
Cruachy dry outer, mnist chewy faner.
. carmigh.
. llmr to Completios.
a. ULLP: | howur
b. MAIP: | hour, |5 minutes .
o i
l
R vy Y

| _—
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8-71 °
_ OATMEAL COOKIES ¥ DESSENTY (COOKILS) Na uq
ViRl b 1) Patumne @ Pons) EACH POKTION 2 Coohmﬁ1
AN SIZE. 18 Ly 26 wch Shewt Paa TEMPERATURE 375 F o;.j
- _—— .|
LTS WALICHTS  MEASUMS | i METHOD ]
[TRIBIEN 21 1 ql )} Cover spising with wasm weier
10 munutes. Prain thaioughly
) l aside for uee is Siep 4. |
Eopje. whole 12 a2 Iifg cups | 2 Put ogos. weler vesille sboslesiag,
(6 ogge) ‘ 880 SUGEIs LBK mizsl bow.
Waiui i cup | |
Voslla - “ |
Shutluing 2L 4143 cups
Swpat, ytanuleted 1 b Boz 34 cups ‘
:i-m,.u, biowu 2l l% ' '} i
INGHEDIENTS | WIEIGHTS | MEASURSES | |

tivur, wheet, hasd, ‘ 2k
silied

Seli 'lu‘
Bukinyg soda i

Lsking powdes 1t4 os
Hubled cets abBa

I OATMEAL CHOCOLATE CHIP COOE-
IS lu Siep 4. cmit 1emmns, odd 2 b § =
claolate chips. .
OATMEAL NUT COOKIES: la Siep 4,
omil (aising, edd | Ib chopped nuls.
3 OATHMEAL COOKIES (OATMEAL COO¥-

it MIX) Usw 10 1L (2 No. 10 cu) Ostmesl




RATING FORMS
Basic Soldiering Skills

o Military Customs end
Courtesies

0 Guard Duty

0 Maintaining Self and
Physical Surroundings

0 Dril]l and Ceremony
- Incividual
- Squac

- Platoon

§-72

lﬁyﬂul Readiness Testing included pushups, Situps anc two-mile run and wes conducted

using standerd procedures as established in FM 21-20, Physica: Readiness Training.

S e s e—




A. The soldier approaches the door to the commander’'s office,
removes his/her headgear.

8. Correct mincr deficiencies to his/her uniforms and perscnal
appearance. and knocks on the door.

C. The soldier enters the office and approximately two steps
from the cfficer’'s desk, he/she halts, stands at attention,
salutes and states, “Sir, WVT reports”.

3. The salute is held urtil the report 18 completed and the
salute has been returned by the officer.

(TESTER COMMNT AT EASE)

£. The soldier assumes the “at ease” position.
RATING O-1-2-3-4

- I" [ - w ~ a!.-: 2 .

A. The tester states, "] want vou to identify the grades of
rank cn this chart”.

. The teste:r asks:
1 What bat:alion, company and platoon are you in?

2 3¢ you think you aze ready to sssume the duzies of
your NCS at your next duty station.

RATING O-1-2~-3-4

3: # ¥
A. The tester commands, “That is all, PVT, you are dismissed”.

5. The soldier assumes the position of attenticn, salutes and
holds the salute urtil it is returned.

C. He/she emecutes the appropriate mcvement, smartly departs
the office by the most direct route.

D- Did he/she respond to the question by prefacing or ending
sach statement with the word, “$ir"?

RATING O=-1-2-3-4

8-73




PRI NI EASCIE 04 BEETING AN OFYICER/WCC

A. Al an WD passes by: If sitting, 414 the scldier stand uwp?
{rest the NCD by saying, “Good moraing,/ afterncon/evening
Sargeant” ¥

C  Touw are agproeching an officer and approximately six steps
swey render a propexr hand salute.

9. Wolding the salute, give the proper greeting for the time
of day by saying. “Good morning/afterncon/evening, $ir/Ma‘s”?

. Emecute order arms when the officer returns the salute
whiile continuing to walk.
RATING O=1-4=3-4

8-74




S =

8-7%

PEAFORMANCE TEST 0.: IMOMLEDGE OF GEMERAL ORDERS
A. PFirst Genszal Order: I will guard everything within the

limits of my post and gquit my post only when properly
relieved.

B. Second Gensral Order: I will obey my special order and
perfora all my duties in a military maaner.

C. Third General Order: I will report vioclations of =y
special orders. emsrgencies and anthing not covered in

=y instruction to the commander of the relief.

(What does that mean?)
RATING Oelel-]-4

PERFORNANCE TES: 0. GUARDING A POST DURING DAYLIGHT WOURS
A. Upon seeing an unknown perscn approach. halted and came to
port arms.

9. Cosmanded ha.t.

<. When perscn halted, said “State your business” or “Why
are ycu here?”

D. Told perscn to place his/her identification on the ground
(floor) and to take six steps 0 the rear.

E. Obtserves the person while picking up identification.

F. Compared the perscn’s identification with the actess roster.

PRCPER AUTHCRIZATION
A. Permitred person to enter the post

B. Returned to sling arms and resumed walking the post.

MPRCPER AUTHMORIZATION
A. Calied in a loud voice “Commander of the relief., Post 02!°.

B. Told COR that perscn's identification did not satch with access
roster.

C. Returned o sling arrs and resumed welking the post.

RATING O-1<-2-3-4

S G
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8-76
WAINTADNING SELY AND PNYSICAL SURROUMDINGS
STOT PLATOCN
TN DATE
RATER
RATING O 4
S00DY PARTS

1. Pree of dirt/offensive odor
2. Hair is cut/worn according to regulations.
3, Posture is erect and free Of slouch or sprawl.

%1 roRM

1. Pree of dirt, stains and odor.

2. No parts missing.

3. Mo parts out of place.

4. Pressed or free of wrinkles.

5. DBDoots or shoes and/or metal parts highly polished.

i. 1s clean and made according to reguistions.

WALL LOCKER
1. 1Is clean.
2. Displayed in acccrdance with existing $OP.

4
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1. rioors

3. Wwoodwork

4. Walls
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A. DBring the heels together smartly on the same line.

5. Tura the feet out equelly, forming an angle of 4S.
C. » Keop logs straight withoutgtiffsning or locking the
knees

D. Hold body erect, hips level, chest lifted and ezxched,
shoulders squared and even.
~

’T. let the arms han{d straight, back of hands outward,
fingers curled, thumbs touching first joint of
forefingers thumbs straight and touching seas of trousers.

F. Nold head erect and to the front with eyss looking
straight ahead.

G. Rest weight of body equally on heels and ball of the fset.

WUTING 0-1-2-)-4

A. movs the left foot approxisately 10 inches to the lsf: of
the right foot.

8. Rest weignht of body equally on heels and bal. of both fest.
C. Placs hand bshind back centered on the bel:.

D. Keep fingers extesded and joined, intsriocking thumbs so
that pals of right hand is positioned outwerd.

E. B0ld haad and eyes at positioned outward.

RATING O-1-2-)-4

PERFORNGANCE MEASURE ¢): AIGHT FACT
A. Slightly raise the left heel and right toe and turn %° to
the right on the right heel.

8. Mold left leg straight without stiffness.

C. Place left foot beside righe foot, as in the positien of
attention.

T. Wold arms as 2t attention vhen executing this moveasnt.

TATING -01-2-)-4
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FRAFORMANCE MEASURE 04: LEFT, VACE
A. Slightly raise the right hesl and left toe and tura %0° to
the left on the left heel.

3. MWold right leg str” .ght with stiffness.

C. Place right foot beside left foot, as in position of attemtion.
D. Hold arms as at attention when emecuting this sovement.

RATING O-1-2-3-4

PERFORNANCE 'EASURE ¢5: ABOUT PACE

A. Move the toes of the right foot (to a position touching the
ground ocne-half the length of the foot) to the rear and
slightly to the left of the left heel.

5. Allow right knee to band naturally, res-ing most of the
waight of the body on the heel of the leftr foot but
without changing positiorn of the left foot.

C. Face to the rear, turnisg uo° to the right on the left
heel and the bail of the right foot so that the feet are
at the position ¢ attention when the turn is completed.

D. Mold head, eyes, and arms at position cf attention.
RATING O-1-2-3-4

PERFCRMAMCE MEASURE €6: PRESENT ARNS

A. Raise the right hand until the tip of the forefinger touches
the lower part cf the headiress or forehead, just
above and slightly to the zight cf the right eye, fingers
and thusd extended and joined, palm down.

B. KReep the upper are hcrizontal with the elbow inclined
slightly forward.

C. Hold the head and eyes as st the position of asttentisa.
RATING O-1-2-3-4

PLAFORAANCE WEASURE o7. ORDER AMMS

A. Drop the right hand and arms in the most direct manner to the
side.

8. Mcld the head, eyes, and hands as in the position of attemtion.
RATING 0-1-2-3-4

0l VIO

PREAFORNANCT MEASURE 01: ARIGNT STEP, WARCH
A. Bend the right knee slightly and raise the right leg enough
to allov freedom of movement.

3. Place the right foot approximstely 15 inches to the right
of ths left foot.

8-79
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ncve the left foct. heeping left leg straight, to e position
slong side the right foot 88 in the peeition of stigmtion.

Cocatinue this mcvement in the cadence of quick time.

Zeep the arms by the side.

#ol4 the heac and eyes 88 in the posizion of gstemtion.

RATING O=1-2-3-4

PEATORNANCE MEASCEE i JFT IGED NARCE

A

3.
z.
4

Becd the lef: knee sligntly and reise the left leg erough to
alicw freedos of sovement.

Place left foot appeoximatecy 13 inches 3 ne left ¢f 22ae
right f20t.

Move the rigat fc0%, keeping the rizht leg straigh:. t2
pos.tica along side the left as in the posiiicr of agseatocn.

Csntizue this movemsst in the cadence of Juick cize.

Xeep the arzs Iy zhe side.

Ho.é ke nesd and eyes as in e position of atseatocn.

RATING Oei=l=)=4

ZIMCRAKCT GASUAT 5. FORMARD. WARCH

A. Step c?f with the lef:z fo0ot.

3. Mazch fareazd with sppocaxinstely 30 iach steps eithous
st.ffre88 Or exaggecated m=ovemest.

C. Swizg ar=s appranisately 9 i=ches straigh: ts the frac:
a=é 6 inches %o the ~ear o’ sears of trousers, skiss.

D. ZKeep ar=s stoaighct.

L. MBead am2 e “ell :: the fzscc.

RATING O=lel=led

-
h 2%
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DRILL AND CEMONIES SQUAD DRILL

TEAM

PERFORMANCE TXST o) 2o

PERORMANCE MEASURE ¢1: FORMING TME SQUAD IN A LINE FORMATION

A. On the command FALL IN each member double times to his position
in the formation.

5. The mmber ofe man positions himself so that the squad (when
formed) will be ) steps in front of and centered on the squad
lesder.

C. As esach mamber joins the formation, he/she immediately raises
his left arm laterally at shoulder level, fingers and thumbs
extended and joined, pala down, until the man to his left has
obtained normal interval.

D. At the same time each member turns his/her head and eyes to the
right and obtains proper alinement.

E. As soon as the san o the left has ocbtained normal interval,
each man individuallv lowers his arms and assumes the position cf

RATING O-1-2-3-4

PERJOMIANCY MEASURL 0. FORWARD, MARCH

A. Step off with the left fcot.

§. nmarch forward with approx:.mately 30 inch steps without
stiffness .- exaggerated movement.

C. $Swing arms approximately 9 inches stcaight o the front and 6
inches to the rear of seams of trousers/skiret.

D. FKeep arms straight

E. HMHead and eyes held to the front.

RATING O=1-2-3-4

2 h® -l & Q!.’ A N 1K i RES. AND |

A. On the command of dress right dress each man except the right
fiank man extends his arms and positions himself by short right
or left steps until his right shoulder touches the finger tips
of the man on his right,.

B. On the commend of execution, front, each 3an lowers his amm
umartly to his side. At the sase time he turns his head and
eyes to the front and resumes the position of atteation.

RATING O-1-3-3-4

3 ST

‘.

On the command of mtoam. the lead soidier takes one
additional step., pivots %0 on the ball of the left foot and
steps off with the right foot and continues to sarch in the
new direction.

— i




8. All other msn march fotward and pivot to the right on the
ball of the left foot and step off! in the new direction with
the right foot.

C. As the msn approach the turning po at, they shorten or
lengthen their pivot step &8s NSCESSAZy 80 as to turn at
the epproximste same point as the leed men.

D. Do not allow the arms to swing outward while turning.

RATING O-1-3-3-4

YEASTRE 3. COLISGN LEFT WILE AR -WING

A. On the command of emecution the lead soldier takes one
moze additonal step. pivots 90 on the ball of the right
foot and steps off with the left foot and continues to
sarch in the new dizection.

8. All other men march forwvard and pivor to the left on the ball
of the foot and step in the nev direction with the
left foot.

C. As the men approach the turning point they shorten or
lengthen their pivot step as NECESSAry SO a8 to turn
at the approximete same point as the lead men.

D. Do not allow the arms to swing outward while turaing.
RATING O-1-2-3-4

PERFONUANCE MEASURE ¢6. REAR MARCH

A. On the command cof execution, all msn take cne more step
with their g.!t foot, pivot orn the balls of both feet, _
tuzning 180" to the right, and step cff in the new directicrn.

RATING O~1-2-3-4

PERFOMMANCT NEASURE o7: RIGHT /LEFT FLANK NARCK

A. The command for this movesmer.t is RIGHT/LEFT FLANK, MARCH.
The preparatory command is given as the foot in the cesired
éirection strikes the ground and the command of execution
is giver. the next time the foot in the desired direction
strikes the ground.

8. On the command of execution MARCH all men take one more
step, turn in the commanded direction on the ball of the
lead foot opposits the direction of march, and step off
in the new direction with the trailing foot.

C. As the men begin to march in the new direction, they glance
out of the corner of the eye and dress to the right.

RATING O=]1-2-3-4
JPERFORRANCE MEASURE 00: PFORMING A COLUN OF TMOS FROM A Fiif
A. Torming a column of twos from a file is exscuted only from

the halt. The command is COLLMG OF TWOS TO THNE RIGWT/
1EFT MARCH.

LI 1Y




B. On the preparastory cammend, the lead team leader commands
STARDE FAST
2. The trailing team leader commands CCLUMM MALF RIGNHT/LEPT.

D. On the command of emecution, NMARCH, the trailing team lesder
m-“mz:m/mumwmumrml
left Jhen the correct interval is
TEAN BALT 30 as to halt abreast of the leed te.m leader.

MATING O-1-2-3-4

PIRFORMUIKE MEASURE 09  FORNING A FILE FROM A COLUMN Of TWOS
A. Porming a fils from a column of twos is emecuted only from
the halt. The command is, FILE FRON THE RIGHT /LEFT MARCH .
9. Or the preparatory command the lead tean leader commands,
| FORMARD
C. The trailing teas leader commands, STAND FAST.
D. On the command of execution, MARCH, the lead teasm leader
msazches forwverd. The trailing team leader then commands

COLACI MALY RIGHT/LEFT RARCH and inclines right/left to
fcollov the lead tean av the correct distance.

RATING O=1-2-3-4
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st
squad drill. Members of the ocher squad fall in with their
squad lesders., raise their left arms to obtain approxisate
interval, and cover the corresponding members of the first
squad at correct distance.

RATING O-1-2-3-4

PEAYORUASCT WEASURE 6. BREAKING RANK

Bote: When the situation requires one or more individuals to
leave the formation or to receive specific instructions
from the platoon leader, the platvor leader directs,
PVT DOE (PAUSE) FRONT ANC CENTER, or TME POLLOWING

A, When the individusl's name is called, he assumes position
of attention and replics “Here $i: (Sergeant).” MNe then
takes one (l15-inch) step beckward, halts, faces to the
right (left) and exits the formation by marching to the

\ nearest flank. Once the individual has cleared the
formation, he begins to double time and halts twec steps
{roe and centered on the platoon leader.

MOTZ. When a group of individuals is called frce the formation, they form in one rank
two steps from the centered on the platoon leader. The platoon should direc:
(point) the first man intc position sc that the rank will be centered when
the ilast man has joined the group.

RATING O-1-2-3-4

tion while at

;
4




The base elemen: during & column movemenz is the
squad on the flank in the direction of the turn.

A. Tc change the direction 90 degrees. the command is
COLUM RIGHNT (LEPT), MARCH. On the command cf exmecution,
MARCH, the bass sq:ad exsecutes the movement as ir squad
drill, except the squad leade:r takes one 30-inch step
antd then takes up the half step. He continues merching
with the half step until the other squad leaders come
abreast. When all squad leaders are abreast, they step
off with a JO-inch step without command. Other squad
leaders execute a column half-zight (lef:) on the
command of execution, and continue marching in an arc
while maintaining correct (cffset) interval. As they
come on line with the base squad leader, they take &
the half step. All other platoon members march forward
on the coamand of execution and execute the column move-
ment at approximately the same location as their equad
leaders and in the same manner.

RATING O-1-2-3-4

PERFORMANCE WEASURE 05 YORMARD WAACH
A. Step off with the left foot.

B. March forward with spproximately 30 inch steaps without
stiffness Or exaggerated movemsnt.

C. 8Swing arms approximately 9 inches straight to the front
ar1 6 inches %o tle reer of seams of trousers/skirts.

D. Keap arms straight.
L. Fead and eyes held to the front.
RATING O-1-2-3-4
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f’mm Situation B , 8-87

| just den't know what | do thet makes my sergesnt 30 med 8t &s
all the tims. | don't cars what it is | do, he finds somathing wrong
with it to ye!i at me sbout.

This has been going on since | got hers. mm_:_m-- [
didn't even know my name yet - he threw @ fit because | didn't do
! somsthing the way he wented it done. | tried to teil him thet | wes
Jjust doing the job the wey | learned to do it in school, but he just
sterted yeiling sbout what they teach us at schoo! end wes stiii mede
ot ma for not using "common sense’’. The next time, before | did eny-
thing | as.iod him how he wanted me to do the job, and he started yelling
end calling me stupid. Me said he didn't have time to teli me how to

do everything | was supposed to heve learned in schooi!

it's now been & month and things have been going from bad to

worse. The sergeant yells at everyone once in 8 while, but he'll some-
times joke sround with the other people. | just seem to rub him the
wrong wey. He never calis me by name -- just vyelis -- "Hgy, Dumbo,
get in here and do something useful for & change.’’ WMo mstter what |

do or how hard | try to do things his way, he'li find something wrong
with it and will chew me out in front of everyone. A coupie of times,
't touk everything | had to keep from telling ! im of’ or punching him

out

I‘ve thought about trying to taik to him, but the wey he ascts, |
don't think he's the type to 8it down and talk to someone sbout something
iike this. But, | know | can’'t toke this much longer. | just don't
know what to deo.

Restricted per contrect.
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ITP RATING SHEET FOR CONTINMATION TASK - PROBLEM SOLVING STRATEGY

Student Teanm Platoon
Sex: M F Age Education Race
Rater Date

See Instrcution for Rating Scales

INTERVIEW
1.

2.
3.

INTERVIEW
1.

2.

3.
4.

INTERVIEW
1.

2.
3.
4.

INTERVIZW
1.

2.
3.

QUESTION s 1 - DESCRIPTION OF THRE PRCBLEM

Relevant Facts ¢ 1 2 0 &4
The “Problem”™ ¢ 1 2 3% 4
The desired situation ¢ 3 3 3 4
QUESTION 8 2 - THINKING STEPS
Identifying the Problem ¢ 1 2 3 ¢
ldentitying control/

nc control factors @ 1 2 3 4

Identifying Alternatives ¢ 1 2 3 4

Selecting the best alt. ¢ 1 -2 3 4
QUESTION & 3 - BEST COURSE OF ACTION

Actions ¢ 2 ¢ 9 &
Needed Rescurces ¢ 1 2 3 4
Time @ 1 2 9% &
Contingencies ¢ 1 2 3 4

QUESTION 8 4 - SUPPORT FOR BEST CCURSE OF ACTION

Practicai e 1 ¥ 3 4
Lixely to Work @ 1 2 3 =«
Ethical e 2 2 3 ¢

' —
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INSTRUCTIONS FOR RATING PROBLEM SOLVING STRATEGY CONFIMMATION TASK

RATING SCALE
After initial gquestion and followv-up, the student;

0 * did not ansver the main Question, or said "I don‘'t know"

1 * ansvered the main gquestion, but failed to mention or evidence
the factor being rated

2 * mentioned and/or evidenced the factor, but geve an incomplete
or non-specific answver (see belov)

3 * sentioned and/or evidenced the factor, in a relatively cosplete
and specific manner, but did not reflect the use of a systematic
thinking strategy (used only for questicas 2 and 3, see below)

4 * mentioned and/or evidenced the factor, in a relitively complete
and specific manner, reflecting the use of a systematice thinking
strategy (see belov)

QUESTION 81 ~ DESCRIPTION OF THE PROBLEM (Consider answers to all 4 que

1. Relevant facts No attempt to describe problem
No relevant facts used or mentioned
Some relevant facts used or mentiosned

Most oOr all of the relevant facts used o men:io
No attempt to describe the probles

No mention of vhat in the situation wvas a “"probil
“Poor relationship” mentioned

2. The “problem”

BIWNOBWN-O

Indicated effect on individual of -he poor
relationship

on

No atrtempt to describe problem

No mention of desired sizuation

Indicated desired situation was a change in the
Sgt.'s bshavior

3. The desired situacz

& W ™~ = O b

Called for some resolution of the effect or the
individual

QUESTION 82 - THINKING STEPS

1. l1dentifying -he problem
0 No attempt to describe thinking
1 No mention or evidence of identifying the
problem
2 IncompletQly performed step
3=
4 Comphtely performed step
2. ldentifying No Control/Control Factors
0 No attempt to descridbe thinking
1 No mention or evidence of identifying
these factors -
2 Mentioned nq.* did not evidence complete
and specific identification of control factors

stdl

-




3
4

Identified control/no control factors, but .
these do not follov from problem as identified
Identified control/no control factors, vhich

follov from problem as identified

3. ldentifying altermatives

0
1
2
3
4

4. Selecting the best
0

1
2
3

Did not attempt to describe thinking

No mention or evidence of Lmu{m alternatives
NMentioned, »u: did not evidence, identification

or altermatives, or identified fewer than 3
Identified 3 or more ressonably specific a‘ternatives
but these do not follov from steps 1 & 2

Identified 3 or more reasonadly specific alterratives,
vhich follov from steps 1 & 2

alternative

Did not attempt to describe thinking

No mention of a best alternative

Step mentioned, but no specific alternative
selected, or vague selection made

Best alternative selected, but not by weighing
the identified alternatives in any systematic
fashion

Best alternative selected, using some systematic
evaluation of the alternatives

QUESTION 83 - BEST COURSE OF ACTION (Consider answers tc all questions

1. Actions 0
2
3
4

2. Needed resources

3. Time

wN =0

»

4. Contingencies

d w N =0

NO best course offered

Defines an action or actions to be taken, bu: give
fev or no specifics

Defines specific actiom(s), but these do no:
follov from the previous steps taken

Defines specific action(s), wvhich follov from

the earlier thirking steps (i.e., the fac:s,

the desired situation, the alternatives)

not to be rated

No attempt to offer a best course

No mention or evidence that the time required for
or the timing of the solution wvas considered
Acknoviedges time slement, but gives no specifics
Acknoviedges time element, but gives no evidence
of relating time to the selection of alternatives
or the facts of the situation

Acknoviedges the time element, consistent with
other steps

No attempt to offer a best couse

No mention or evidence of poesible contingencies
or of planning for contingencies

Contingencies mentioned, but no specific
contingency plans offered

Contingency plan(s) offered, but not linked to
facts, alternatives, etc.

Contingency plan(s) offered, consistent with
o~her stepe

e i -

4
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QUESTION &4 - SUPPORT FOR BEST COURSE OF ACTION
1. Practical No attempt to best course

No msmtion or that peacticality
vas considered; solution impractical
Solution is practical, but pmacticality not
santioned

solution is pra.ticael and supported on that basis

No attempt to support best course

No msntion or evidence that student considers
the solution likely to work

Solution is likely to work, but not mentioned as

2. Likely to wvork

LW =0 dbw W O

> support
Solution is likely to vork and supported on that
basis

3. Ethical
(Including
“Army way"”)

No attempt to support best course
Unethical solution
Ethical solution, but not mentioned ss support

DWwN=O

Ethical solution, used as support
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APPENDIX C

Surveys and [nterview Forms

o

948 Student Reaction Survey

1C1-Tratned Instructor Reaction
Survey

[Cl-Trained Cadre Reaction
Survey

ITP Dining Facility Menager/
Shift Leader Questionnaire

[T? Instructor/Cadre Final
Assessment

Student Interview Frotocol

Instructor/Cadre [nterview
Protoco!

ITP Lesder Interview Protoco!
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NOTE: COMPLETED BY SOTH ITP AND
948 NO§ COMPARISON GROUPS

948 STUDENT REACTION SURVEY

NANE : 0aTE

CLASS: WMERE TRAINED:

The foilowing icams are designed to find out your reactions to the AIT treining
you received. Plgnse respond to esch item o8 completely and accurstely os vou cor.

THE TRAINING PROGRAM

Use the reting scale below to rate eoch of the foliL.ing statements sdout your
training.

9 - never nappened I - jaldom roppenec 2 - somet ~es hepoenec
3 - gfzen hespenec 4 - giwevs heppened

. Be’ore coch leosser, | wes :21¢ whet | wes 9cing 20 lesra and why
needed to lesrn .t

t cfore | learned to 90 & proceducte oysel?, | wes giver the chance to
develoc o cleor a7c comglete menze' picture of the precedure.

¢ Ry iastructors made sure | understood what to do sefore | ectuelly
gie It

¢ =93 t2i¢ Ot only whet | needec to gerrect dut also what | wes
doing that wes righe.

° “v ingtructors hed ma learn the rggsens ‘or ¢aing things 'n o
perticulor way

e ! was oshed to explein what | was learning.

s ‘w8 enCOuUreged o snerr my dees with othgc students

» 293 tregted with resdect vy
oy 948 Instructoris), »y erill sergesnt, =y i3t sergeer:,
oy CIPInNyY CTMPNEQT , oter of‘icars/VC0's

Timg wes wested Going net™ing or doing things thet di¢ not rei: we

= leara.
J. __Wmen | cign't understend something. someshre took the time to “eic me
vnderstand wvithou: “putting me gown . '’
k. __ | was eble to resd ond underitend the written materiels | wes glver.
1 T™he instruction wes too fest ‘or me to foliow et was going on.

o ___ The instruction wes too sliow ord | got Bered.
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Whet four (8) things did vou Tike BeSt edout your treining. !¢ you di¢ not
Ik snything sbous It. put N/A on thig |ine

C.

e. Now go batk ond 9lecs o 'I'” baside the one vou |ihed the dest, 8 2

beside the nex: best, & '3’ desige the nen: bes: after tha:, end @ '
neEt to the one you | iaed leas: best.

What fou- (4] chenges would you [iae to see made in your training? ¢ yeu

do

8.

Ay

"0t thine pnything should e chengec, then put N/A on this line

o= 30 Sack #7¢ diace 8 I degide tre mest imocrient chenge, & ‘7" teside
The PRI MORT TVCTIANt cheNgs, 8 'Y sext to the Nird mos: imporiant
change, 8¢ 8 'V agxt t0 the lesst imagr:isnt chenge

o resuit of vour 31T training, In wndt wevs G0 vOu think YOU NAve IAMgec

s seldier

8 parsen.
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Pliesss rete vourse!f on gpch of the following items thet dea! with your
98 ability. Use the rating scale described below:

0 e if you think that you camnot do it ot o'l.

|-|fmmmzzm:y~wulzsu:u|l_muw.

Zolfmthlmmmultnllowuhw.

3-l!mghlumunuitnliwuhmlmﬁm
sass)ionc

l-lfmmlnhmua‘oltm.

— roed recipe cards and do whet they sey

b) Presere standere (mot femcy) Army food ‘tems 30 they:

have the aroper teste end flgvor

§ Vse

n Use

i) yse

J) ves

k) Use

hove theproger consistancy and tenturs

Neve the proser sposarence (inclusing aroper gernish)

are in the proper emoun: ‘or the number deing served
srasare arc agintain o senitery, wall-orgsnizes work eres
488 3roper senitetior end se‘ety proceduras

use ‘clean o3 you g¢’’ drocedures

srepere fool items «ithout ting ingredients or supo!ies
¢ anife properily ta

silee __ shrez ___ cuoe __ dice ___ choc __ wince
aroper orocedurs 9:

wign 21%%vrent «ings en¢ smounts of 2ry ingredients
ngessre diffgarent kinds ond smounts of ligui¢ ingredients
proper procedure to presers stenderd (mo: ‘ency) deasry |tems
Quick Sreads ___ cookies ___ cokes __ rolls __ dies
proser procedure 0 Prefere:

souds — Selads — Sesic seuces

proge’ >rocedure t0 2793070 29ets, euicry, and flsh by:

Seking __ ressting ___ frying ___ Oreising ___ stowing or doiling

gy
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1) Start, operete, and mpintsin the foliowing gerrison equipment:
— Niner __ siicer __ coffes urn _ eili dispenser ___ oven
- G00p for fryer ___ stesmer
a) Exzlain the purpose 3f esch piece of garrison equipment end the function of
esch mgjor pert:
— Winor ___ silcer ___ coffes wvrm - ®ilk dispenser ___ over
- Go0p fot fryer ___ stesmer
n) Check, operete, ond ‘!n:lin the foliemwing fiaic equipment:
- 59 flaid renge ___ M- burmer ___ immersior hester
— !ssvisted fooe contoiner ___ ges ientern
o) Expiain the purpots of esch pisce cf field equipment anc the ‘unction of esct
mpjor parte:
- N=5% %ield rengs ___ m-2 burmar ___ ismarsion hester
— insuloted food container ___ ¢8s lenterm
»/ ___convert eny recipe (without using cherts) to the smounts needed to s8rve
difforent numbers of soidiers
Q) ___ ook the right questions to ‘ind out how to Drepers/serve o feed ites
r) ___ 88k the right ques:ions to ‘in¢ out how to operete and mainteis & piece
of eguipment
3! Assume respomsibility for praparing end serving eny mejor ‘0os item the: s
reguioriy served o8 pert of:

- O Dreskfest ___ & iwnch - & dinner

et cean — B
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6. For any of the itams (e=3) thet you reted 0 or |, indicate Below the ressons
for your rating:

item ¢

iter ¢

item ¢

7. 1f you hed & choice, which 348 tasks would vou heve |iked to have workec

wits longer? To answer this questicn do the foliowing:

Lise the tesks delow in columm A.

Solyn 4 falew b
8.
b.
c.
. -
.
Now 9o beck end renk sech one in terms of its importamce to yew. Put 8 IV
in Columr B next to the task thet wes MBgt importpac. Put & 2 beside the

Sext sest iogerteet. o ) next to the nex: mosc isportent sfter thet. etc.
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8. %Now use the reting sceie deiaw to rete each of the foliowing items thet des |
with your abiiity to function 83 e~ inteiligent soldier.

0o if you think thet you canngt 4o it et ali.
i o If you think that you con @0 it dut 11 just 28b e
Z-Hngtmnkmwcoltuﬂwuuwo
l J-l!mthlumwnitnllmhtohmlur“m
smcaiion:
de |f you shink you corn do It eacsllentiv.

8 mphe/mpintain & preperiy made dSunk

5] ___ esteniish/asintain & properiv orgenizec «e!! iocker

¢, ___.lln-tlln 8 proper'!y cleaned room

¢) ___ Meip to meintain o provely ciesned genere’ 'iving or work ares
e ___ meintain/wear uniforss roperiy

f) waer the proper urifor= for the proper occesion

% ____ meintain proper phvsical sppesrance '
h) ____ thow proper courissy to an NTD I
i) o Show proger courtss, to #n of‘icer

) o resert 2o 8n officer in the croper menne-

&) ___ emecute the standerd iriil mensuver indicated in Fm22-§

1) ___ use & 5t89-5v-3t85 :ninking process for cooing with droclens

u) try to stay or focus ane not ist distractions get in the wey

n) try to aphe the 503 use of time (or money) sa¢ not weste it on 2hings
thet srs unimportent

¢) try to use toois, equipment, and other meterisis so they don't get
dampged or lost

») try to 0he sdventege of every 0pgOTiunity to learn more, imorove
skiils, etc.

e) try te stick with 8 tesk even when :hings sre not going wei!

) try mot to S8y Or 40 chings thet msim it herd ‘or othecs to do what
they nese to do I




s)

t)

= J—
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tTY t0 help 0880Ciates wher they sav they nesc help Ir producing a
nesded result

try to stay in good enough physice! end menta! comndition 2o produce
dasired results

try t0 kees surroundings clesn, ordeciy, and resdy for use wher needec

Picase write on this pege any comments, suggestions, or criticisms you woule
liue to msae 800Ut your AIT training.




NOTE: CORPLETED BY ITP STUDENTS &

948 STUDENT REACTION SURVEY
NAME DATE: ‘
PLATOON: TEAR: FT. JACKSON, SOUTH CAROL INA

Use the rating scale balow to rate each of the following statements about youwr TIBLOLAG.
0 - Bawar or alsset newer - 8.d08 tappenec . WEBt.Sns nappenec
Sappanec 1 Jfzer happenec 4 - Always or + 308t always happenec |

8.2 Basic soldiering activities

9. 2 had just the right asount of time (not
learz something bdefore going on to the

9.1 Cooking skills

i§

PR 9.3 Probles sclving
9.2 Basic soldisring skills skills
10 ? worked with a pair partner during instruction.
1l. When Sy PaLr PArtner was gone, the Liastrucior made sure that I worked with
another pair. : wasr': lef: alone.
12. : helped my pair parTner learr faster and bdetter thar he/she woulc have

without =y help.
23, My pair pariner helped me learn faster and better than I would have wizhout

his/her help.
24. I fel: that I wvas responsible for hov well other mssbers of my teas (30 Just
®y pair parines were doing. »

15. “hese pectie mndeled =he wey [ was supposed to ect and o do things. The:
dié zhings the way they expected me to 4o thes and acted the way thev
expected W o act

15.1 Compery commander
15.2 1s° sergeent

15.3 Platoer sergeant
15.4 940 instructoris)

16. The order in which cooking skills were taugh: aade sense o Ee.

17. The iastruction or .essons started with easy things and soved to IOTe
difficult tasxs.

-8. The rourse materials (studen: sarual
e 18.1 wWare complete (had the informasion I needed)
18.2 Ware easy to wndarstand

1.3 Were easy %0 use (I could 2ind the information I needed wnen
1 needed it)

18.4 Ware available when :© aseded o s=udy

186.5 Nad the seame information that was given 3C Wp By BV iRSTIUC:ICT
cadre or other superier.

————————




2l.1 Teeated = & if cthey thought [ was & basically istelliger:
person and was capab.e of learning

21.2 Cared shout the kind of parson [ a@ and want to be
21.3 made = foel proud that [ was going ©) Be & cook
1.4 Showsd pride toward the B NOS

2.4 Comgpary commander

23. These Juestions are about rour experience in the field traiaing site and ‘e

34.. When I wes in tHhe . Sy 138 wes spent Practicing cooking ski..s
that I had [earned iastraction.

3.2 her I was in the , Sy 198 wes spent
practicing cooking skills 9 4 during iastruct.cen

i4.1 I was asked conly to use skills that I alzeedy inev vhen : worked
12 =he field or garrisen dining facilicy

4.4 I felt mhat my emperiences ia the fisld reslly helped ms lea:zr

i HWeze is 2he Tive-Scep Process thet wae & par: s5f your iastructional program.

Step | - Eavision the results Step ] - Tumcute planned scticns
$tep 2 - Plan actions to schieve Step ¢ - ‘Onitor 4iagnose Frogress
smuies Step § - Cozrect deficiemcies

How ofzen did =he following people use e Five-Step Process?
iS.1 948 instractcrs - vhen they were teeciing you
18.2 ?Placoon sergeant - when he wae teecliing ,ou
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29.

s to & wich the vay you ware paired and teamed with other AIT

soldiers. If you had your cheice. wuld you hawve preferred:

You had the sams instructor and drill seryeant al. the wvay through AIT. Sometises
AIT students work vith sany different instructors amé 4rill sergeants. : ¢ you
had your choice. would you have preferced:

.. To e paired and teamed Like you ware with the SaES person and team
during the course

3.2 o e paizred and teamnd, bDut with differsnt pecple

36.) o e paired and teamnd. bDut with the pairs and teams changing
a fov times during LASEIUCtion S0 yOU WAren't with the sams ones
all =he time.

%.4 mt to e paired or tsamsd vith anyone

27.1 To have the sams instructar and 4rill sergeant all the way hrough
AIT just like you diad.

27.2 To work with more than one instructor and drill sergeant depending
on what you were leasning or doing

27.3 I don't cere either wey

Your AIT trairning vas e little different than soms others because everycne in
your platcon started and finished et the same tiss. Please reed the choices
Selow and chocse the one that you would have preferred for your AIT course.

LU

28.1 GROUP-PACED IMSTRUCTION: This was the wey your treining happened.
fveryone vorked et the same speed and learmed things a: the same
cime. They started and finished tocether.

20.0 SELZ-PACED INSTRUCTICN: Each person works &t his/her own speed.
Scms finish before or after others.

38.]3 A cosbination af both depending on what vas to be learned or what
the zask ves

28.4 1 don't have s cheice

948 AIT course wes & perc of & special program. At what peiat 4ié you kncw
it vas 4ifferent than the regulas course’

29 1 pefore it started or et the ver; begiining (firsc weex'
9.2 somstime during the course

39 “oward the end of the course (last *wo weeka)

29.4 pidn’t know it wves special until right now

Enowing that the course was 4different or special, how &id you react?

ONE ¥ NI COLOMM CHECX OWE IN THIS COLLMN, TOO
30.1a I worked a lot harder to 0.6 1 had & moTe positive
ke it wesh attitude toward the
3C.2a I werhed & little Bbit progras
hasder to make it verk 30.2d 1t d4ién°: make any 4i‘farence
J0.3a 1t &4dn’'t mshe eny in Wy sttitude
difZezence in the way n.Q.IMu-pnuu
I vorked attitude toward the
30.4a 1 worked o little igge s

30.5¢ 1 worked s lot




NANE
- |
Use the rating scale belov to race each of the fellswing statemsmts. '
0 - Strengly 4isagres 1 - Disagree 2 - Weither agree asr disagres 1
3 = AgEee 4 - Stromgly egree J
|

31. The posters, displays. pins, teas guidens (flags) and other things mede
= fesl prowd of being a 940 and of being part of sy tean/plateea.

2. I have a pesitive attitude towerd being a cook and a soldier

33. I fesl thet my AIT course helped w to develop pride and concern for |
encelience

3. I am confident/sure that I will be a good soldier and cook

PLEASE ACO ANMY COMMENTS THAT YOU WOULD LIKE TO MAKE.

A

e ——————————
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26. Your AI?T Traiaing wvae like mpst othecs bocoune seldiers in your clase stasted
and filished ot Giffesent timns. Please read the choices belev and chesse the
ens thet you would hawe preferred for your AIT cousrse.
20.1 GROUD-PACED INSTRUCTION: Bveryome works at the camn speed and
loazns things at the camp tims. They etart and fiaish together.
20.2 SEIF-PACED IMSTIOCTION: This vas the way tour traiaing happened.
Sach peseen works at his/her ovm speed. Same finish before or
e e 1
20.3 A cosbinstion of both Gapending on what is to be leasned or wist
the task is.
20.4 I don’t have » choice.

Use the reting scale below to rate esch of the following ststements.

0 - Strongly disagree 1 - Disegree 2 - Neither sgree nor dissgree
3 - Agree 4 - Strongly agree
32. 1 have & poeitive attitude toward being a cock and s soldier.
3). 1 feel that sy AIT courss helped ne to develop pride and comcern for
excellence.
34. 1 am confident/sure that I will be a good soldier and cook.

PLEASE ADD ANY COWNITS THAT YOU WOULD LIKE TC MAKE.




o DATE: GROUP STUDEWTS OKLY _
FT. OIX, NEM JERSEY J
m&mlnm”nuoﬂd*mm“mm.
°- or aisset asver 1 - S2len hegpened 2 - ametigne hegpened
)—gw ¢ - Alugyp or alsmet alveys hagpened 4

4.

18.

16.

17,

1.

henever 1 seoded help, sy imetsuction, @rill sesgeant or other person wes
there to help m» during: ‘ .

6.1 Cesking isstruecties
8.2 Basic u&“'.ﬂat asctivities

3 had just the right ampunt of time (mot too much or too little) to learn
sommthing before going on to the nest tesk in eech of these aress:

9.1 Cooking skille
9.2 Basic sol@iering skilla

e

1 felt thet I was responsible for how well other soldiers in my class were '
doing.

These pecple modeled the way I vas supposed to act and to 8o things. They dié
things the wey they empected me to do ttem and acted the vey they empected
a8 to act.

15.1 Cospany cosmander — 15.4 9% instructors
15.2 1st Sergeant — 15.5 Other WCOs outside of my |
15.) Platcon sergeant Tl &b wan

The order in vhich cooking skills were tsught made sense to m».

The iretruction or lessons stirted vith easy things and moved to more 4iffic-ule
tasks.
The ccurse msterials:

10.1 Were complete (had the inforastion I needed) 3

18.2 Were easy to understand y

10.3 Were casy to wse (I could find the iaformation I needed when I
aeeded it}

18.4 Wyre sveilable wher I needed to study
10.5 nyd the same information that was given to m8 by Wy instructor

If I e.dn’t loasn sompthing well or was out for & part of the iastruction, I
hed the help ! needed to mahe P fcr the instruction thet I missed. '

1 was able to leasrn and heep Wp even vher ! pulled detail or emtrs duty.
T™he deieal 414 net affect sy learning.
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21. I Sait thee sy owerisss (imstrustess, cadvre. 1ot sesgeant, Campany
Coumandes) :

: 21.1 Trested ms s if they thowght I ves o besically isteliigest
pessen anéd was capsble of learning

31.2 Cared chowt the kind of perten I an and vant to be
21.) uads = fosl proud thet I wvas going to be ¢ cesk
21.4 Mewed pride towvasd the 948 WOS

22. Wy isstrustoss and &vill sesgeant (s) were:
22.1 n tise vhenover ! or othars were supposed to work with them.

22.2 Wall prepgared for esach training session and othar tismes when
! vorhed vith them.

1.1 %8 instructors 2).3 lst Sargeant
23.2 Pistoon Sergeant 1.4 Company Commander
4. These questions are about your experience in the field training site and the

garrison dining fecility. Use the same scale as you d4id for the gquestions above
{never, seldos., sometimes, often, always)

24.1 When I vas in the , Wy time was spent practicing cooking skills
that 1 had learned ing imstruction

34.2 When I was in the ,Hy time was spent
practicing cocking during iastruction

2¢.) I was asked only to use skills thet I alreedy knev vhen I worhksd

in the field or gazrison dining fecility.

24.4 I feit thet wy esperiences in the £i9ld really helped ms learn howv
to be ¢ good cook.

24.5 1 %elt thet my esperiemces in m.’“‘wmuy
helped me learn how to be ¢ good cook.

000000000000 0000000

e —

CHOOSE OMLY QNE ANSWER FOR TME FOLLOWING QUESTIONS.

37. You worhed with differeat inetructosrs and drill sergeants during AIT. Some:imes
AIT etuflents work vith the sams imstructer and &rill cergeent theeughowt AIT. 1If
you had your choice, would you hawve preferred:

27.1 %o have ome imstzuctor and 4rill cesgeant all the way throwgh AIT?

27.2 o vork vith mere than one instructer end Grill sergeant Gapending
on vhet you wese learaing or doing. juwst like you @i8?

37.3 7 @aa't care either way.
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ICI-TRAINED INSTRUCTOR REACTION SURVEY .
NANE : INSTRUCTOR EXPERIENCE -
TRAINING LOCATION: YEARS AS A ARMY COOK:

The foliowing items sre designed to find out your rasctions to the !TP. Please
respond to esch item as compieteiy end sccurstaiy as you can. Do not lesve any
item unanswered. [f you have no snswer or comment to » particular item, plesse
write N/A mext to that ites.

I. Mow would you compare the ICi instructor training progrem you were involved
in to other Army training progrems you have perticipeted In? Rate each of
the following criteria using the rating scale below.

I - much poorer 2 - poorer 3 -sme & - better S - much better

ri i

s. The orgenization snd sequencing of what you wera to lesrn.

b. The percentage of thaprogram that wes directiy ralevent to your
responsibilities.

c. The extent to which you learned how to apply what you were learning
to your current (or future) responsibiiities.

<. The degree to which the training progrem created o desire on ywr
part to spply what you lasrned to your responsibilities.

.. The ssount of training time spent on relevent issves.

f. The amount of conflidence you developed from the training in your
ability te produce better resuvits in your responsibilities.
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1. Vet prierity reting wsuid you give to treining Army instrusters in the
1IC! Seroteglies? Chech eme.

tep high oad lun low tetote

et ore your ressons for this reting?

3. Vet priority reting weuld you give to training Instructions! Lesders in

the €1 Stretegles?
tep ad i low bottom

— p— —

et sre your ressens for this reting?

b, Whet were the msjor sdventages of the (TP for:

you?

the cadre?

the students?

S. Whet do you think were the msjor disedventeges of the ITP for:

you?

the cedre!?

the studemts?
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Chock which of the follewing is your opinien sbout whather or not the Army

should continue to use the ITP for training seldiers.
— Continue s |9

—_Continue with minor chenges (see item ¢7)
—_ continue with mejor chenges (see iten #7)
do net cont inue

What sre your ressons <ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>